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DOCUMENT OVERVIEW
The guidelines for developing curriculum in the Berkeley Heights Public Schools include the New Jersey
State Learning Standards (NJSLS). These standards spell out specific learning expectations for each grade
level and content area. We use a variation of the Understanding by Design (UbD) model of curriculum
development and organization.
Prerequisite Knowledge and Skills: A brief description of foundational knowledge and skills that
students should have mastered to equip them with the readiness skills necessary to make meaning of
the objective of this lesson/unit.
Essential Questions and Enduring Understandings: These questions are used to help students
conceptualize overarching ideas and to find personal meaning in their learning. Enduring Understandings
are statements summarizing important ideas, key take-aways, and core processes that are central to a
discipline, and have lasting value beyond the classroom.
Formative Assessment: Assessments that give ongoing diagnosis of learning as students engage in the
unit. Results of formative assessment are used for reteaching or extending learning.
Summative Assessment: Assessment that indicates the level of mastery of concepts, knowledge and
skills of a unit.
Instructional Strategies/Learning Activities: Describes the differentiated teaching strategies that create
high-quality instruction to address the needs of all students, engage students in their own learning, and
build students’ capacity and interest in learning.
Demonstrations of Understanding: These Six Facets underlie students’ opportunities to demonstrate
their understanding of content knowledge and skills using the Understanding by Design model of
curriculum.
1. Explanation: Students can explain the core meaning of learning in a way that communicates the key
concepts embodied in the knowledge and skill of the standard.
2. Interpretation: Students can articulate why a particular standards/learning matters, relate it to other
learnings, and can translate the impact of this learning on personal, societal, and scientific issues.
3. Application: Students can use the learning in new contexts that differ from the instructional context
and can modify and flexibly use learning to suit the context.
4. Perspective: Students can question assumptions, conclusions and points of view and can express
different viewpoints on issues and/or seek different solutions for problems.
5. Empathy: Students can “stand in another’s shoes” and see a situation from the inside out.
6. Self-knowledge: Students can evaluate how they learn, examine what helps and does not help them
in the learning process, and set goals to support ongoing learning. Self-knowledge asks students to
identify their own barriers to learning, e.g., blind spots, misconceptions.
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INTRODUCTION
2020 NJDOE Comprehensive Health and Physical Education
Comprehensive Health and Physical Education
Successful preparation of students for the opportunities, rigors and advances of the 21st
Century cannot be accomplished without a strong and sustained emphasis on the health and
wellness of all students. Today’s students are continually bombarded with physical, mental, and
social influences that affect not only learning in school, but also the lifelong health of the
citizens that schools are preparing for graduation. To that end, the New Jersey Student Learning
Standards - Comprehensive Health and Physical Education (NJSLS-CHPE) were revised to address
the need for students to gain knowledge and skills in caring for themselves, interact effectively
with others, and analyze the impact of choices and consequences. The NJSLS-CHPE mission and
vision reflects this perspective.
Mission
All students will acquire the knowledge and skills of what is most essential to become
individuals who possess health and physical literacy and pursue a life of wellness by developing
the habits necessary to live healthy, productive lives that positively impact their families,
schools and communities.
Vision
A quality comprehensive health and physical education program fosters a population that:
●
●
●
●

●
●
●
●

Maintains mental health awareness and relies on social/emotional support systems;
Engages in a physically active lifestyle;
Maintains awareness of health and wellness and how to access resources;
Recognizes the influence of media, peers, technology, and cultural norms in making
informed health-related decisions as a consumer of health products and wellness
services;
Practices effective cross-cultural communication and conflict resolution skills;
Builds and maintains healthy relationships;
Accepts and respects individual and cultural differences; and
Advocates for personal, family, community, and global wellness and is aware of local,
national and global public health and climate change issues.
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Spirit and Intent
Spirit and Intent The (NJSLS-CHPE) highlights the expectation that all students participate in a
high-quality, K–12 sequential, health and physical education program that emphasizes 21st
Century skills and interdisciplinary connections to empower students to live a healthy active
lifestyle. The standards provide a blueprint for curriculum development, instruction, and
assessment, and reflect the latest research for effective health and physical education
programs. The primary focus of the standards consists of the development of concepts and skills
that promote and influence healthy behaviors.
Framework for NJ Designed Standards
The design of this version of the NJSLS – Comprehensive Health and Physical Education is
intended to:
● promote the development of curricula and learning experiences that reflect the vision
and mission of comprehensive health and physical education as stated in the beginning
of this document;
● foster greater coherence and appropriate progressions across grade bands;
● establish meaningful connections among the major areas of study within comprehensive
health and physical education;
● prioritize the important ideas and core processes that are central to comprehensive
health and physical education and have lasting value beyond the classroom; and
● reflect the habits of mind central to comprehensive health and physical education that
lead to post-secondary success.
The NJSLS-CHPE revised standards incorporate rigorous evidence-based processes resulting in a
focus on concepts that are essential for lifelong student wellness. This set of standards
disaggregates disciplinary concepts of health and physical education into three standards, adds
ten practices to promote student-centered learning, develops K–12 learning progressions for
disciplinary concepts, and incorporates legislative requirements into the standards. In addition,
the 2020 NJSLS-CHPE reflects the current thinking and best practices found in health and
physical education documents published by national content-specific organizations as well as
public health and other education organizations and agencies.

From NJSBA- comprehensive-health-faq.pdf
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COMPREHENSIVE HEALTH AND PHYSICAL EDUCATION PRACTICES
Practice

Description

Acting as
responsible and
contributing
member of
society

Individuals who possess health and physical literacy understand the
obligations and responsibilities of being a member of a community. They
demonstrate this understanding every day through their interactions with
others. They are conscientious of the impacts of their decisions on others
and on their environment. They consider the short-term and long-term
consequences of their actions and seek to act in ways that contribute to
the betterment of their families, teams, community, and school. They are
reliable and consistent in going beyond the minimum expectation and in
participating in community outreach that serves the greater good.

Building and
maintaining
healthy
relationships

Individuals who possess health and physical literacy establish and maintain
healthy relationships by utilizing positive communication and social skills
to interact effectively with others. They are aware of others’ feelings and
ideas. They respect differences and identify ways to resist inappropriate
social pressure. Students demonstrate the ability to prevent and resolve
interpersonal conflicts in constructive ways. They identify who, when and
where, or how to seek help for oneself or others when needed.

Communicating
clearly and
effectively
(verbal and
nonverbal)

Individuals who possess health and physical literacy communicate
thoughts, ideas, emotions and action plans with clarity, using written,
verbal and/or visual methods. They are excellent communicators who
master movements, word choices, and use of effective tone and
presentation skills to articulate ideas and movements. They are skilled at
interacting with others as they are active listeners who speak clearly and
with a purpose. They demonstrate and perform movements and skills with
accuracy and balance. They consider the audience and prepare
accordingly to ensure the desired outcome.

Resolving
conflict

Individuals who possess health and physical literacy acknowledge
problems in school and in the community and develop skills to create
strategies to resolve the issue. They are aware of the reason(s) of the
conflict and quickly take positive action to address the problem. They
thoughtfully probe the root cause of the conflict prior to introducing a
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resolution. They carefully consider the consequences both positive and
negative to resolve the conflict. Once a resolution is agreed upon, they
follow through to ensure the conflict is resolved, whether through their
own actions or the actions of others and they take the necessary steps to
eliminate the conflict from recurring.
Attending to
personal health,
emotional, social
and physical
well-being

Individuals who possess health, emotional, social and physical literacy
understand the relationship between the body and the mind. They create
and implement a personal self-care plan that promotes a healthy lifestyle.
They recognize the importance of a healthy diet, regular exercise, and
promote mental health activities that lead to healthier behaviors. They
also take regular actions that contribute to their personal, emotional, and
social well-being by regulating emotions, understanding personal self-care,
and engaging in appropriate self-expression. Establishing outlets that are
safe and take place in healthy environments allow for positive social
interaction for self and others. They recognize that an active body
promotes an active healthy mind that contributes to their overall health.

Engaging in an
active lifestyle

Individuals who possess health and physical literacy understand the
importance of wellness and being active throughout their lifetime. They
understand that daily activity is crucial to establishing and maintaining
good health habits of regular exercise, a balanced diet, and healthy social
and mental activities that encourage help seeking skills. They know that an
active lifestyle lowers the risk of cardiovascular diseases by strengthening
the immune system. They also take regular action to contribute to their
active lifestyle with regular health exams, a personalized fitness plan, and
balanced daily schedule that provides the peace of mind and satisfaction
required to fully enjoy an active lifestyle.

Making
decisions

Individuals who possess health and physical literacy make informed,
responsible decisions in order to lead a lifestyle that promotes wellness.
Students examine their options and consider their values, their own
beliefs, and consequences that will impact their decisions. They develop,
implement, and model effective critical thinking skills in their
decision-making process. They consider the impacts of the decisions to
self and others and evaluate whether the results of their decision promote
one’s health or present a risk. They analyze if a decision can be made
individually or collaboratively.

Managing self

Individuals who possess health and physical literacy understand and
practice strategies for managing one’s own emotions, thoughts and
behaviors. They recognize the skills needed to establish and achieve
success in situations. They identify and apply skills, such as self-regulating,
self-control, asking questions, and setting goals to persevere and
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overcome barriers. They research reliable sources to inform and engage in
healthy behaviors. They reflect on personal experiences, and recognize
their strengths, traits and limitations to avoid risky or dangerous behaviors
and situations.
Setting Goals

Individuals who possess health and physical literacy are focused with a
plan in mind and a task to complete. They set high but realistic standards,
prioritize responsibilities, utilize time wisely and think short and long-term
to achieve the intended results. Goal-setters are organized, self-directed,
highly motivated, curious, and desirous of living healthy and productive
lives.

Using
technology tools
responsibly

Individuals who possess health and physical literacy find and maximize the
productive value of existing with new technology to accomplish personal
and professional tasks. They are flexible and adaptive in acquiring and
operating new technology. They are proficient with ubiquitous technology
applications. They understand the laws, inherent risks - personal and
organizational - of technology applications, and they take actions to
prevent or mitigate these risks as responsible users.
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NEW JERSEY LEGISLATIVE STATUTES
For each bullet, it is stated at what grade level(s) the health and
well-being statutes will be incorporated into the curriculum.
➢ Curriculum Development: Integration of 21st Century Skills and Themes and
Interdisciplinary Connections District boards of education shall be responsible for the
review and continuous improvement of curriculum and instruction based upon changes
in knowledge, technology, assessment results, and modifications to the NJSLS, according
to N.J.A.C. 6A:8-2.
1. District boards of education shall include interdisciplinary connections
throughout the K–12 curriculum.
2. District boards of education shall integrate into the curriculum 21st century
themes and skills (N.J.A.C. 6A:8-3.1(c).
➢ Twenty-first century themes and skills integrated into all content standards areas
(N.J.A.C. 6A:8-1.1(a)3). “Twenty-first century themes and skills” means themes such as
global awareness; financial, economic, business, and entrepreneurial literacy; civic
literacy; health literacy; learning and innovation skills, including creativity and
innovation, critical thinking and problem solving, and communication and collaboration;
information, media, and technology skills; and life and career skills, including flexibility
and adaptability, initiative and self-direction, social and cross-cultural skills, productivity
and accountability, and leadership and responsibility.
The 2020 NJSLS-CHPE continue to incorporate New Jersey Legislative Statutes related to the
health and well-being of students in New Jersey public schools, including those enacted from
2019:
➢ Consent (N.J.S.A. 18A:35) Requires age-appropriate instruction in grades six through 12
on the law and meaning of consent for physical contact and sexual activity as part of the
district’s implementation of the New Jersey Student Learning Standards in
Comprehensive Health and Physical Education. The instruction shall be designed to
increase discussion and awareness that consent is required before physical contact or
sexual activity, as well as the social, emotional, and relational impact surrounding
10

sexuality, the right to say no to unwanted physical contact or sexual activity, and the
virtues of respecting the right of others to say no.
➢ Mental Health (N.J.S.A. 18A:35-4.39) A school district shall ensure that its health
education programs for students in grades kindergarten through 12 recognize the
multiple dimensions of health by including mental health and the relation of physical
and mental health so as to enhance student understanding, attitudes, and behaviors
that promote health, well-being, and human dignity. The instruction in mental health
shall be adapted to the age and understanding of the students and shall be incorporated
as part of the district’s implementation of the New Jersey Student Learning Standards in
Comprehensive Health and Physical Education. The instruction shall include, as
appropriate, information on substance abuse provided pursuant to the implementation
of these standards and to section 1 of P.L.2016, c.46 (C.18A:40A-2.1). The State Board of
Education shall review and update the New Jersey Student Learning Standards in
Comprehensive Health and Physical Education to ensure the incorporation of instruction
in mental health in an appropriate place in the curriculum for students in grades
kindergarten through 12. In its review, the State board shall consult with mental health
experts including, but not limited to, representatives from the Division of Mental Health
and Addiction Services in the Department of Human Services.
➢ New Jersey Safe Haven Infant Protection Act (N.J.S.A. 18A:35-4.40 & 18A:35-4.41) The
Department of Education shall review the New Jersey Student Learning Standards for
Comprehensive Health and Physical Education to ensure that information on the
provisions of the "New Jersey Safe Haven Infant Protection Act," P.L.2000, c.58
(C.30:4C-15.5 et seq.) shall be included therein to public school students in grades 9
through 12.
➢ Sexting (N.J.S.A. 18A:35-4.33) A Board of education shall include instruction on the
social, emotional, and legal consequences of distributing and soliciting sexually explicit
images through electronic means once during middle school in an appropriate place in
the curriculum as part as of the school district’s implementation of the New Jersey
Student Learning Standards in Comprehensive Health and Physical Education. The
Commissioner of Education shall provide school districts with age-appropriate sample
learning activities and resources designed to implement this requirement.
➢ Sexual abuse and assault awareness and prevention education (N.J.S.A 18A:35-4.5a.)
Requires each school district shall incorporate age-appropriate sexual abuse and assault
awareness and prevention education in grades preschool through 12 as part of the
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district's implementation of the New Jersey Student Learning Standards in
Comprehensive Health and Physical Education. The Commissioner of Education, in
consultation with the Department of Children and Families, the New Jersey Coalition
Against Sexual Assault, Prevent Child Abuse New Jersey, the New Jersey Children’s
Alliance, and other entities with relevant expertise, shall provide school districts with
age-appropriate sample learning activities and resources.
New Jersey Legislative Statutes Summary (Legislation enacted prior to 2014):
➢ Accident and Fire Prevention (N.J.S.A. 18A:6-2) Requires instruction in accident and fire
prevention. Regular courses of instruction in accident prevention and fire prevention
shall be given in every public and private school in this state. Instruction shall be adapted
to the understanding of students at different grade levels.
➢ Breast Self-Examination (N.J.S.A. 18A:35-5.4) Requires instruction on breast
self-examination. Each board of education which operates an educational program for
students in grades 7 through 12 shall offer instruction in breast self-examination. The
instruction shall take place as part of the district’s implementation of the Core
Curriculum Content Standards in Comprehensive Health and Physical Education, and the
comprehensive health and physical education curriculum framework shall provide
school districts with sample activities that may be used to support implementation of
the instructional requirement.
➢ Bullying Prevention Programs (N.J.S.A. 18A:37- 17) Requires the establishment of
bullying prevention programs. Schools and school districts are encouraged to establish
bullying prevention programs and other initiatives involving school staff, students,
administrators, volunteers, parents, law enforcement, and community members. To the
extent funds are appropriated for these purposes, a school district shall: (1) provide
training on the school district’s harassment, intimidation, or bullying policies to school
employees and volunteers who have significant contact with students; and (2) develop a
process for discussing the district’s harassment, intimidation, or bullying policy with
students. Information regarding the school district policy against harassment,
intimidation, or bullying shall be incorporated into a school’s employee training program.
➢ CPR/ AED Instruction (N.J.S.A. 18A:35-4.28-4.29) Requires public high schools to provide
instruction in cardiopulmonary resuscitation and the use of an automated external
defibrillator to each student prior to graduation.
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➢ Cancer Awareness (N.J.S.A. 18A:40-33) Requires the development of a school program
on cancer awareness.
➢ Dating Violence Education (N.J.S.A. 18A: 35-4.23a) Requires instruction regarding dating
violence in grades 7 through 12. Each school district shall incorporate dating violence
education that is age appropriate into the health education curriculum as part of the
district’s implementation of the Core Curriculum Content Standards in Comprehensive
Health and Physical Education for students in grades 7 through 12. The dating violence
education shall include, but not be limited to, information on the definition of dating
violence, recognizing dating violence warning signs, and the characteristics of healthy
relationships.
➢ Domestic Violence Education (N.J.S.A. 18A:35-4.23) Allows instruction on problems
related to domestic violence and child abuse. A board of education may include
instruction on the problems of domestic violence and child abuse in an appropriate
place in the curriculum of elementary school, middle school, and high school pupils. The
instruction shall enable pupils to understand the psychology and dynamics of family
violence, dating violence, and child abuse; the relationship of alcohol and drug use to
such violence and abuse; and the relationship of animal cruelty to such violence and
abuse; and to learn methods of nonviolent problem-solving.
➢ Drugs, Alcohol, Tobacco, Controlled Dangerous Substances, and Anabolic Steroids
(N.J.S.A. 18A:40A-1) Requires instructional programs on drugs, alcohol, anabolic
steroids, tobacco, and controlled dangerous substances and the development of
curriculum guidelines. Instructional programs on the nature of drugs, alcohol, anabolic
steroids, tobacco, and controlled dangerous substances, as defined in section 2 of
P.L.1970, c.226 (C.24:21-2), and their physiological, psychological, sociological, and legal
effects on the individual, the family, and society shall be taught in each public school and
in each grade from kindergarten through 12 in a manner adapted to the age and
understanding of the pupils. The programs shall be based upon the curriculum
guidelines established by the Commissioner of Education and shall be included in the
curriculum for each grade in such a manner as to provide a thorough and comprehensive
treatment of the subject.
➢ Gang Violence Prevention (18A:35-4.26) Requires instruction in gang violence
prevention for elementary school students. Each board of education that operates an
educational program for elementary school students shall offer instruction in gang
violence prevention and in ways to avoid membership in gangs. The instruction shall take
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place as part of the district’s implementation of the Core Curriculum Content Standards
in Comprehensive Health and Physical Education, and the comprehensive health and
physical education curriculum framework shall provide school districts with sample
materials that may be used to support implementation of the instructional requirement.
➢ Lyme Disease Prevention (N.J.S.A. 18A:35-5.1) Requires the development of Lyme
disease curriculum guidelines. The guidelines shall emphasize disease prevention and
sensitivity for victims of the disease. The Commissioner of Education shall periodically
review and update the guidelines to ensure that the curriculum reflects the most current
information available.
➢ Organ Donation (N.J.S.A. 18A:7F-4.3) Requires information relative to organ donation to
be given to students in grades 9 through 12. The goals of the instruction shall be to: •
Emphasize the benefits of organ and tissue donation to the health and well-being of
society generally and to individuals whose lives are saved by organ and tissue donations,
so that students will be motivated to make an affirmative decision to register as donors
when they become adults. • Fully address myths and misunderstandings regarding organ
and tissue donation. • Explain the options available to adults, including the option of
designating a decision-maker to make the donation decision on one’s behalf. • Instill an
understanding of the consequences when an individual does not make a decision to
become an organ donor and does not register or otherwise record a designated
decision-maker. The instruction shall inform students that, beginning five years from the
date of enactment of P.L.2008, c.48 (C.26:6-66 et al.), the New Jersey Motor Vehicle
Commission will not issue or renew a New Jersey driver’s license or personal
identification card unless a prospective or renewing licensee or card holder makes an
acknowledgement regarding the donor decision pursuant to section 8 of P.L.2008, c.48
(C.39:3-12.4).
➢ Sexual Assault Prevention (N.J.S.A. 18A:35-4.3) Requires the development of a sexual
assault prevention education program. The Department of Education in consultation
with the advisory committee shall develop and establish guidelines for the teaching of
sexual assault prevention techniques for utilization by local school districts in the
establishment of a sexual assault prevention education program. Such programs shall be
adapted to the age and understanding of the pupils and shall be emphasized in
appropriate places of the curriculum sufficiently for a full and adequate treatment of the
subject.
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➢ Stress Abstinence (N.J.S.A. 18A:35-4.19-20) Also known as the “AIDS Prevention Act of
1999,” requires sex education programs to stress abstinence. Any sex education that is
given as part of any planned course, curriculum, or other instructional program and that
is intended to impart information or promote discussion or understanding in regard to
human sexual behavior, sexual feelings and sexual values, human sexuality and
reproduction, pregnancy avoidance or termination, HIV infection or sexually transmitted
diseases, regardless of whether such instruction is described as, or incorporated into, a
description of “sex education,” “family life education,” “family health education,” “health
education,” “family living,” “health,” “self-esteem,” or any other course, curriculum
program, or goal of education, and any materials including, but not limited, to handouts,
speakers, notes, or audiovisuals presented on school property concerning methods for
the prevention of acquired immune deficiency syndrome (HIV/AIDS), other sexually
transmitted diseases, and of avoiding pregnancy, shall stress that abstinence from sexual
activity is the only completely reliable means of eliminating the sexual transmission of
HIV/AIDS and other sexually transmitted diseases and of avoiding pregnancy.
➢ Suicide Prevention (N.J.S.A. 18A: 6-111) Requires instruction in suicide prevention in
public schools. Instruction in suicide prevention shall be provided as part of any
continuing education that public-school teaching staff members must complete to
maintain their certification; and inclusion of suicide prevention awareness shall be
included in the Core Curriculum Content Standards in Comprehensive Health and
Physical Education.
➢ Time devoted to courses in Health, Safety and Physical Education (N.J.S.A. 18A: 35-5)
N.J.S.A. 18A: 35-5 requires each board of education to conduct as a part of the
instruction in the public schools’ courses in health, safety and physical education, which
courses shall be adapted to the ages and capabilities of the pupils in the several grades
and departments. To promote the aims of these courses any additional requirements or
rules as to medical inspection of school children may be imposed. Every pupil, except
kindergarten pupils, attending the public schools, insofar as he is physically fit and
capable of doing so, as determined by the medical inspector, shall take such courses,
which shall be a part of the curriculum prescribed for the several grades, and the
conduct and attainment of the pupils shall be marked as in other courses or subjects,
and the standing of the pupil in connection therewith shall form a part of the
requirements for promotion or graduation (N.J.S.A. 18A: 35-7). The time devoted to such
courses shall aggregate at least two and one-half hours in each school week, or
proportionately less when holidays fall within the week (N.J.S.A. 18A: 35-8).
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➢ Legislation that can apply to all content areas Amistad Law N.J.S.A. 18A 52:16A-88
Every board of education shall incorporate the information regarding the contributions
of African Americans to our country in an appropriate place in the curriculum of
elementary and secondary school students.
➢ Holocaust Law (N.J.S.A. 18A:35-28) Every board of education shall include instruction on
the Holocaust and genocides in an appropriate place in the curriculum of all elementary
and secondary school pupils. The instruction shall further emphasize the personal
responsibility that each citizen bears to fight racism and hatred whenever and wherever
it happens.
➢ LGBT and Disabilities Law (N.J.S.A. 18A:35-4.35) A board of education shall include
instruction on the political, economic, and social contributions of persons with
disabilities and lesbian, gay, bisexual, and transgender people, in an appropriate place in
the curriculum of middle school and high school students as part of the district’s
implementation of the New Jersey Student Learning Standards. N.J.S.A.18A:35-4.36 A
board of education shall have policies and procedures in place pertaining to the
selection of instructional materials to implement the requirements of N.J.S.A.
18A:35-4.35.

16

NJSLS COMPREHENSIVE HEALTH STANDARDS 6th-8th GRADES
The grades 6-8 Comprehensive Health Education Units are a cohesive set of four units that will
scaffold instruction from one grade level to the next. The units are made up of a blended set of
standards and cumulative progress indicators that fully encapsulate the major ideas and themes
behind the unit. The incorporation of different standards through major, supporting and
additional concepts provide a greater opportunity for comprehensive health instruction in each
unit. Students will begin the year with a Wellness unit that teaches general health skills
involving topics such as hygiene, nutrition and physical activity. Units will then progress to
develop decision making skills which will be applied in various situations involving physical
activity, alcohol, tobacco, drugs, relationships, interpersonal communication, and character
development.
Unit I Wellness
Unit II Alcohol, Tobacco, and other Drugs
Unit III Family Life
Unit IV Community Health Skills
Health Units
Personal Growth and Development
Personal Growth and Development are lifelong processes of physical, behavioral, emotional and
cognitive change throughout one’s lifetime. Personal Growth and Development pertains to
keeping your body healthy and understanding hormonal changes (all body systems) and their
impact on sexuality. It encompasses the human condition: who we are, how we grow or evolve,
and how interaction with others affects the process of growth physically, mentally, socially, and
emotionally from infancy through advanced age.
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By the end of 8th grade:
• Individual actions, genetics, and family history can play a role in an individual’s personal
health.
• Responsible actions regarding behavior can impact the development and health of oneself
and others.

Pregnancy and Parenting
Pregnancy and parenting are stages in life that impact all aspects on one’s wellness. Regardless
of the circumstance, pregnancy and parenting brings changes to an individual’s emotional,
financial, physical, mental, and social well-being. These stages can include many happy
experiences but can also be the source of great challenges. Like any new skill, parenting takes
knowledge, skills, and practice to be successful. However, other factors such as medical and
financial challenges can make this stage in life more difficult. Preparation is the key to a healthy
pregnancy, delivery and transition to parenting.
By the end of 8th grade:
• An awareness of the stages of pregnancy and prenatal care can contribute to a healthy
pregnancy and the birth of a healthy child.
• There are a variety of factors that affect the social, emotional, and financial challenges that
are associated with parenthood.
Emotional Health
Emotional Health encompasses the views, feelings, and expressions about oneself. Emotional
health includes a person’s emotional, mental, psychological, and social well-being. It also helps
determine how to handle stress and make choices related to others. Emotionally healthy people
consciously develop coping mechanisms that are situationally appropriate to resolve and gather
positive outcomes, develop strategies for mental health emergencies, respond to situations in a
positive and appropriate manner, connect with resources and trusted individuals to assist,
communicate feelings with confidence, and recognize support systems.
By the end of 8th grade:
Self-management skills impact an individual’s ability to cope with different types of mental,
psychological, and emotional situations.
Social and Sexual Health
Social and Sexual Health is a person’s ability to communicate and interact with others efficiently.
Individuals are able to form meaningful relationships with others and interact in healthy,
appropriate ways. They encompass respect and accept differences of an individual’s race,
religion, gender identity, gender expression, ethnicity, disability, socioeconomic background,
and perspectives of health-related decisions. The extent to which people connect with others in
different environments, adapt to various social and sexual situations, feel supported by
individuals, institutions, and experience a sense of belonging, all contribute to social and sexual
health.
By the end of 8th grade:
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• Inclusive schools and communities are accepting of all people and make them feel welcome
and included.
• Relationships are influenced by a wide variety of factors, individuals, and behaviors.
• There are factors that contribute to making healthy decisions about sex.
Community Health Services and Support
Community Health Services provide informational resources and assistance to communities and
individuals to support disease and injury prevention, disaster relief, and improve the quality of
services provided to all individuals. Community Health Services promote public health, health
equity, healthy lifestyles and reduce health disparities. Services and support can include the
provision of Culturally and Linguistically Appropriate Services (CLAS), medical/dental health
services, nursing, clothing, shelter, hunger relief, and allied health professional care to people in
need, or people maintaining regular wellness screenings in the person’s home, other residential
settings, or a community health care facility.
By the end of 8th grade:
• Potential solutions to health issues are dependent on health literacy and locating resources
accessible in a community.
• Advocacy for personal, family, community, and global health can influence and change the
interaction of people and their health.
• Different people have different capacities to deal with different situations and being aware of
a wide variety of tools and resources is beneficial.
Nutrition
Nutrition is the intake of food, considered in relation to the body’s dietary needs. An adequate
and well-balanced diet, in combination with regular physical activity, is a cornerstone of physical
wellness. Nutritional wellness necessitates learning how to develop good eating habits,
including choosing healthy foods and understanding the effects that portion size, sugars, fats,
and high cholesterol foods have on a body. Additionally, balancing food intake with exercise,
tempered by factors such as age, lifestyle, and hereditary are vitally important components of
nutritional wellness.
By the end of 8th grade:
Many factors can influence an individual’s choices when selecting a balanced meal plan, which
can affect nutritional wellness.
Personal Safety
Personal Safety involves being aware of your surroundings and understanding of how certain
situations and/or unhealthy behaviors can lead to injury, illness or death. The ability to identify
potential risks and an awareness of the steps that can likely prevent injuries and diseases are
key to being safe. In addition, it is essential that individuals understand that there are
circumstances that may make them feel uncomfortable or are unsafe/dangerous that are
beyond their control. In those circumstances, it is essential that individuals know where and
how to seek help and do not blame themselves.
By the end of 8th grade:
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• Awareness of potential risk factors and knowledge of strategies to evaluate choices and
potential consequences can help to reduce negative impacts when confronted with difficult or
unsafe situations.
• Individuals may experience interpersonal and/or sexual violence for a variety of reasons, but
the victim is never to blame.
• Technology can impact the capacity of individuals to develop and maintain healthy behaviors
and interpersonal relationships.
Health Conditions, Diseases and Medicines
Health conditions are acute or chronic illnesses and diseases, which can be either controllable
or life threatening. People contract different types of diseases, such as communicable diseases,
Vector-borne diseases and Zoonotic diseases to name a few. Access to care and facilities affect
the conditions of health. Health-enhancing behaviors help a person avoid and reduce health
risks, and diseases. Early detection, treatment, screenings, and vaccines assist in preventing
(personal, community and global) illnesses and outbreaks. Medicines are substances that treat
or relieve diseases and pain. Medications are prescribed by a physician or can be accessed over
the counter. Medications can be misused and abused if not taken properly.
By the end of 8th grade:
• Diseases can be contracted from a variety of sources and choices individuals make may
contribute to or prevent a person from being susceptible to a disease or health condition.
• The degree to which an individual is impacted by a health condition or disease can be affected
by their immune system and treatment strategies.
Alcohol, Tobacco and other Drugs
Alcohol, other drugs and tobacco can be found in a variety of forms. The use of alcohol and
other drugs has both short-term and long-term effects. Alcohol and other drugs use refer to all
types of legal and illicit drugs. Over the counter medicines and prescription medications, when
taken correctly are drugs used to treat pain and illness. These drugs have both benefits and
risks. There are many types of tobacco products such as cigarettes, e-cigarettes, and marijuana
to name a few that can cause damage both physically and mentally. Tobacco, alcohol, and other
illicit drug products can adversely affect the user, family members, and those in the community.
By the end of 8th grade:
The use of alcohol, tobacco (including e-cigarettes, vaping), and other drugs (including cannabis
products) can result in social, emotional, and physical harm to oneself and others.
Dependency, Substances Disorder and Treatment
Dependency is when a person develops a tolerance and an increased need for a drug or
substance. There are types of dependency such as physical, and psychological addictions.
Disorder or a substance use disorder is when casual or experimental use of alcohol or other
substances (including illegal drugs, medications prescribed or not) escalates. Treatment includes
programs and facilities a person can enroll in, to seek assistance and to receive help to recover.
There are many types of treatment facilities for a person to receive help to recover. Students
should know who to see and where to go for resources in the school and in the community
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(e.g., teacher, coach, school counselor, SAC, school nurse, resource officer, peer leadership
individual, mental health specialist, parents, social worker).
By the end of 8th grade:
• A variety of factors can contribute to alcohol, tobacco, and drug disorders (e.g., mental health,
genetics, environment) and a wide variety of treatment options are available depending on the
needs of the individual.
• The use of alcohol and drugs can affect the social, emotional, and physical behaviors of
individuals and their families.

Grade 6 Health Curriculum
The statements represent the beliefs and values regarding our educational system. Education is
the key to self-actualization, which is realized through achievement and self-respect. We believe
our entire system must not only represent these values, but also demonstrate them in all that
we do as a school system.
We believe:
• The needs of the child come first
• Mutual respect and trust are the cornerstones of a learning community
• The learning community consists of students, educators, parents, administrators, educational
support personnel, the community and Board of Education members
• A successful learning community communicates honestly and openly in a non-threatening
environment
• Members of our learning community have different needs at different times. There is
openness to the challenge of meeting those needs in professional and supportive ways
• Assessment of professionals (i.e., educators, administrators and educational support
personnel) is a dynamic process that requires review and revision based on evolving research,
practices and experiences
• Development of desired capabilities comes in stages and is achieved through hard work,
reflection and ongoing growth
Curriculum Pacing Guide
SUGGESTED TIME
3 Weeks

2 Weeks

UNIT NUMBER

CONTENT - UNIT OF STUDY

Unit I

Personal Growth and
Wellness

Unit II

Alcohol, Tobacco, and Other
Drugs
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1 Week

Unit III

Community Health
Integrated Skills

4 Weeks

Family Life

Unit IV

UNIT TITLE
Personal Health and Wellness

CONTENT AREA:

Health

GRADE LEVELS: 6th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The sixth-grade health education program is designed to develop the skills necessary to evaluate and
improve a student’s personal wellness. Throughout the course of study, students will utilize personal
health data to set goals and make positive decisions concerning their personal wellness. Through
skills-based activities, students will expand their understanding of how external factors can affect a
person’s health. Students will analyze the impact that behaviors can have on someone’s overall wellness
and will seek ways to improve their health by eliminating unhealthy behaviors from their lives. In sixth
grade, students will work on their communication in order to improve refusal and negotiation skills.
Students will analyze their personal values to determine how to be an advocate for health and to live a
healthy life in all areas. In order to achieve these goals, the course will be guided by both the New Jersey
Student Learning Standards and the National Standards for Health Education. The knowledge section for
each unit is created using the national health standards. These standards can be found in the appendix.
Also, in the appendix 18A:35-4.34: Financial literacy instruction and 18A:35-4.35 - History of disabled and
LGBT persons included in the middle school curriculum.
Goals of this unit:
Taking responsibility for one’s own health is an essential step towards developing and maintaining a
healthy, active lifestyle.
KEY UNDERSTANDINGS
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NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.PGD.1: Explain how appropriate health care can promote personal health.
● 2.1.8.PGD.4: Analyze the relationship between healthy behaviors and personal health.
● 2.1.8.EH.1: Compare and contrast stress management strategies that are used to address various
types of stress-induced situations (e.g., academics, family, personal relationships, finances,
celebrations, violence).
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.2.8.PF.1: Summarize the short and long-term physical, social, mental, and emotional health
benefits of regular physical fitness activity.
● 2.2.8.PF.2: Recognize and involve others of all ability levels into a physical activity.
● 2.2.8.PF.3: Execute the primary principles of training (FITT) and technology for the purpose of
modifying personal levels of fitness (e.g., pedometers, heart rate monitors, health tracking
systems, wearable technology, virtual classes, exergames).
● 2.2.8. PF.4: Implement and assess the effectiveness of a fitness plan based on health data, the
assessment of one's personal fitness levels and monitor health/fitness indicators before, during,
and after the workout program.
● 2.2.8.PF.5: Use evidence to predict how factors such as health status, body composition, interests,
environmental conditions, healthy eating, anabolic steroids, physical activity, and lifestyle
behaviors impact personal fitness and health.
● 2.2.8.LF.2: Explain the importance of assuming responsibility for personal health behaviors through
physical activity throughout one’s lifetime.
● 2.2.8.LF.3: Explore by leading self and others to experience and participate in different cultures'
physical fitness activities.
● 2.2.8.LF.4: Identify and recognize factors that generate positive emotions from participating in
movement and physical fitness activities.
● 2.2.8.LF.6: Develop a strategy to overcome barriers that allows for a visit in the community that
promotes physical activities.
● 2.2.8.LF.7: Evaluate personal attributes as they relate to career options in physical activity and
health professions.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● Staying healthy is a lifelong process that
● How do we know if we are living a healthy
includes all areas of wellness.
lifestyle?
● Eating patterns are influenced by a variety of
● Why do we choose the foods that we eat?
factors.
● How can we keep ourselves disease free?
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● The early detection and treatment of
diseases and health conditions impact one’s
health.

●

What factors have an impact on our mental
health?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Data can be used to assess and improve personal wellness.
● There are many factors that influence growth and development in each life stage.
● There are various factors that determine the purchase of healthcare products.
● Factors exist that determine what foods we eat.
● The food that we eat can have both positive and negative effects on health.
● In order to create a balanced meal, nutritional content, value, calories, and cost must be
considered.
● The nutritional information of foods must be analyzed in order to make healthy choices.
● Detection and treatment options must be considered with adolescent health conditions.
● Public health officials have created strategies to help prevent disease and health conditions.
● The purpose of financial literacy is to help people develop a stronger understanding of basic
financial concepts.
● Detection and treatment options exist for mental illnesses.
KEY TERMS: nutrition, nutrients, MyPlate, calorie, body image, physical fitness, muscular strength,
muscular endurance, cardiovascular endurance, flexibility, body composition, communicable,
noncommunicable, congenital, immunity, genetics
STUDENTS WILL BE ABLE TO:
● Assess personal health practices.
● Analyze how the environment affects personal health.
● Describe how family history can affect personal health.
● Locate valid and reliable health products and services.
● Analyze the relationship between healthy behaviors and personal health.
● Examine how family influences the health of adolescents.
● Describe how peers influence healthy and unhealthy behaviors.
● Examine the relationship between healthy behaviors and personal health.
● Explain the importance of assuming responsibility for personal health behaviors.
● Demonstrate healthy practices and behaviors that will maintain or improve the health of self and
others.
● Access valid health information from home, school, and community.
● Demonstrate behaviors to avoid or reduce health risks to self and others.
● Analyze the validity of health information, products, and services.
● Discuss the knowledge and skills needed to manage money effectively.
● Explain how school and public health policies can influence health promotion and disease
prevention.
● Describe situations that may require professional health services.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
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FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Complete a personal wellness analysis checklist
● Log a weekly/daily meal plan
● Create a mental illness informational brochure
● Compare and contrast food labels
● Complete exit ticket
SUMMATIVE ASSESSMENT
By the end of 6th grade the students will be able to describe how effective decision making strategies can
impact choices made by individuals or groups in regard to personal wellness. Describe how effective
decision making strategies can impact choices made by individuals or groups in regard to personal
wellness. Determine how one’s culture/family history impacts one’s personal growth and health. Evaluate
the impact that public health strategies have on the prevention of certain health conditions and diseases
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Identify the three parts of the health triangle.
B. Identify healthy habits.
C. Describe the relationship between health and wellness.
D. Explain how to balance physical, mental/emotional, and social health.
● Concept Mapping Activity: Using a blank sheet of paper (individual) or large poster board
(group), create a diagram as a guide that gives examples of each of the three types of
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E.
F.
G.

H.
I.
J.

K.

health. Provide at least three examples for each dimension and be able to explain (example
on pg. 4). As a class, have students share their concept maps and discuss.
● Game: “Three Corners”- In three separate areas of the room, assign (1) Physical Health, (2)
Mental/Emotional Health, (3) Social Health. Ask students to listen carefully as you read a
statement relating to one of the dimensions of health. Students will travel to the corner
they believe the statement matches. The teacher will ask students to discuss their
reasoning for the dimension they choose. Example statements include: (1) Interacting well
with people, (2) Feeling Energetic, (3) Expressing feelings in appropriate ways, (4) Helping
Others, (5) Having a sense of self-worth, (6) The way your body functions, (7) Expressing
anger without violence, (8) Being physically fit
Identify factors that influence personal health.
Explain the role that behavior and choices play in our health.
Describe how attitude affects personal health.
Round Robin Activity: Assign the five tables in the classroom a factor that affects personal health
(Heredity, Environment, Family/Culture, Peers, Media/Technology).
● At each table place a large piece of construction paper and markers. Students, within
groups, will have 3-4 minutes at each table to come up with at least 1-2 examples for their
category.
● When time is up, have students rotate with their group to a new table and write 1-2
examples for the next category – until students have had the opportunity to travel to every
table.
● When finished, discuss student findings and answers as a class.
Demonstrate how to analyze media influences.
Learn to evaluate internet sites.
Analyze a variety of health-related websites for credibility.
Readings: Teen Health Articles – Figuring Out Health News & Online Safety Health Skills Activity: As
a group, students will analyze an ad from a magazine, a newspaper, online resource or TV.
● Determine the source and motive behind the ad. Notice the kinds of words the ad uses to
try to influence you.
● Talk about whether the ad is a reliable health source. Share your findings with other
groups.
Food Label Project
● The student will research food labels, the content, daily values, and nutritional values. The
student is to develop a food label for a new product. The label must include nutritional
value as well as a product logo. The nutritional value should include calories, fat content
and percentages, carbohydrates, and proteins.

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
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INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when creating media products.
● 9.4.8.TL.3: Select appropriate tools to organize and present information digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of sources when searching
for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines and cultures for a
specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information supported with
evidence for an authentic audience.
Science:
● MS-LS1-2 Develop and use a model to describe the function of a cell as a whole and ways parts of
cells contribute to the function
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-LS1-5 Construct a scientific explanation based on evidence for how environmental and genetic
factors influence the growth of organisms.
English Language Arts:
● RI.6.1. Cite textual evidence and make relevant connections to support analysis of what the text
says explicitly as well as inferences drawn from the text.
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Mathematics
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities
● 6.RP.A.3 Use ratio and rate reasoning to solve real-world and mathematical problems, e.g., by
reasoning about tables of equivalent ratios, tape diagrams, double number line diagrams, or
equations.
● 6.NS.C.8 Solve real-world and mathematical problems by graphing points in all four quadrants of
the coordinate plane. Include use of coordinates and absolute value to find distances between
points with the same first coordinate or the same second coordinate.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about

27

personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.3: This standard outlines what students should know and be able to do upon
completion of a CTE Program of Study.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
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GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● Comprehensive Health and Physical Education NJSLS 2020 (June) https://www.nj.gov/education/modelcurriculum/peh/h35.pdf
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
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● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● www.cdc.gov (Center for Disease Control)
● www.nami.org (National Alliance for Mental Health)
● www.myplate.gov (USDA Choose My Plate)
● https://www.cdc.gov/healthyschools/sher/standards/index.htm (National Health Standards)
TEACHER NOTES

FunUnit II Alcohol, Tobacco, and other Drugs

Health

GRADE
LEVELS:

CONTENT AREA:

6th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The sixth-grade health education program is designed to develop the skills necessary to evaluate and
improve a student’s personal wellness. Throughout the course of study, students will utilize personal
health data to set goals and make positive decisions concerning their personal wellness. Through
skills-based activities, students will expand their understanding of how external factors can affect a
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person’s health. Students will analyze the impact that behaviors can have on someone’s overall wellness
and will seek ways to improve their health by eliminating unhealthy behaviors from their lives. In sixth
grade, students will work on their communication in order to improve refusal and negotiation skills.
Students will analyze their personal values to determine how to be an advocate for health and to live a
healthy life in all areas. In order to achieve these goals, the course will be guided by both the New Jersey
Student Learning Standards and the National Standards for Health Education. The knowledge section for
each unit is created using the national health standards. These standards can be found in the appendix.
Also, in the appendix 18A:35-4.34: Financial literacy instruction and 18A:35-4.35 - History of disabled and
LGBT persons included in the middle school curriculum.
Goals of this unit:
Knowledge about drugs and medicines inform decision making related to personal wellness and the
wellness of others.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.3.6.B.1: Explain the system of drug classification and why it is useful in preventing substance
abuse.
● 2.3.6.B.2: Relate tobacco use and the incidence of disease.
● 2.3.6.B.3: Compare the effect of laws, policies, and procedures on smokers and nonsmokers.
● 2.3.6.B.4: Determine the impact of the use and abuse of alcohol on the incidence of illness,
injuries, and disease, the increase of risky health behaviors, and the likelihood of harm to one’s
health.
● 2.3.6.B.5: Determine situations where the use of alcohol and other drugs influence decisionmaking and can place one at risk.
● 2.3.6.C.1: Summarize the signs and symptoms of a substance abuse problem and the stages that
lead to dependency/addiction.
● 2.3.6.C.2: Explain how wellness is affected during the stages of drug dependency/addiction.
● 2.3.6.C.3: Determine the extent to which various factors contribute to the use and abuse of
alcohol, tobacco, and other drugs by adolescents, such as peer pressure, low self esteem, genetics,
and poor role models.
● 2.3.6.C.4: Determine effective strategies to stop using alcohol, tobacco and other drugs, and that
support the ability to remain drug free.
● 2.3.8.DSDT.1: Summarize the signs and symptoms of alcohol, tobacco, and drug disorders.
● 2.3.8.DSDT.2: Compare and contrast the various services that are available for individuals affected
by substance disorders in the community and at the state level.
● 2.3.8.DSDT.3: Determine the impact that alcohol and drugs can have on an individual’s social,
emotional, and physical well-being.
● 2.3.8.DSDT.4: Examine how alcohol and drug disorders can impact the social, emotional, and
physical lives of friends and family members.
● 2.3.8.DSDT.5: Compare and contrast the various services that are available for family members and
others affected by substance disorders in the community and at the state level.
● 2.3.8.DSDT.3: Determine the impact that alcohol and drugs can have on an individual’s social,
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emotional, and physical well-being.
● 2.3.8.DSDT.4: Examine how alcohol and drug disorders can impact the social, emotional, and
physical lives of friends and family members.
● 2.3.8.DSDT.5: Compare and contrast the various services that are available for family members and
others affected by substance disorders in the community and at the state level.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Every health-related decision has shortand long-term
consequences.
● Participation in social and health- or serviceorganization initiatives have a positive social impact.
● Health literacy includes the ability to compare and
evaluate health resources.
● Communicating health needs to trusted adults and
professionals is important when dealing with health
problems.

ESSENTIAL QUESTIONS:
● Why is it important to be able to
make decisions?
● How can we have a positive
impact on the wellness of others?
● How do you know if health
information is accurate?
● How can others influence your
personal health?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Understanding the different drug classifications can help prevent substance abuse.
● Using tobacco products can lead to different diseases.
● Smoking laws can impact both smokers and non-smokers.
● Alcohol use and abuse can lead to injury, illness, and disease.
● Using alcohol in certain situations can alter an individual’s decision-making skills causing health
risks.
● An individual who suffers from substance abuse will demonstrate different signs and symptoms.
● There are stages of substance abuse.
● Drug dependency and addiction affect overall wellness.
● Strategies exist that can help a person stop using drugs.
● Factors exist that can cause an individual to use and abuse various drugs.
KEY TERMS:
Decision, consequences, risk, refusal skills, negotiation, assertiveness, evaluate, values, goal, advocacy,
communication, relationship, body language, acronyms including: smart, decide, I tell you, conflict, slide,
budget, purchasing power, job skills, trade skills, earning potential
STUDENTS WILL BE ABLE TO:
● Determine when health-related situations require the application of a thoughtful decision making
process.
● Predict the potential short-term impact of each alternative on self and others.
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●
●
●
●
●
●
●
●
●
●
●
●

Choose healthy alternatives over unhealthy alternatives when making a decision.
Analyze the outcomes of a health-related decision.
Identify circumstances that can help or hinder healthy decision making.
Assess personal health practices.
Develop a goal to adopt, maintain, or improve a personal health practice.
Work cooperatively to advocate for healthy individuals, families, and schools.
State a health-enhancing position on a topic and support it with accurate information.
Locate valid and reliable health products and services.
Describe situations that may require professional health services.
Describe different ways in which people become more qualified to increase earning potential.
Explain the positives and negatives of earning more money.
Describe the relationship between quality of life and earning potential.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING

FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Role play refusal skills
● Create a smokers and non-smokers writing prompt
● Intergrade scenario cards, "The Choice is Yours"
● Leaning stations activity packet
● Compare/contrast tobacco and other drugs
● Complete exit ticket
SUMMATIVE ASSESSMENTS
By the end of 6th grade the students will be able to review the use of alcohol, tobacco (including
e-cigarettes, vaping), and other drugs (including cannabis products) can result in social, emotional, and
physical harm to oneself and others. A variety of factors can contribute to alcohol, tobacco, and drug
disorders (e.g., mental health, genetics, environment) and a wide variety of treatment options are
available depending on the needs of the individual. The use of alcohol and drugs can affect the social,
emotional, and physical behaviors of individuals and their families. Individuals who possess health and
physical literacy make informed, responsible decisions in order to lead a lifestyle that promotes wellness.
Students examine their options and consider their values, their own beliefs, and consequences that will
impact their decisions. They develop, implement, and model effective critical thinking skills in their
decision making process. They consider the impacts of the decisions to self and others and evaluate
whether the results of their decision promote one’s health or present a risk. They analyze if a decision can
be made individually or collaboratively.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
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● Group projects
● Oral presentations
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Compare information found on over-the-counter and prescription medicines.
B. Teacher will define drug abuse, overdose, recovery, and withdrawal.
● Writing Sample/Discussion: Write about an experience you have had recovering from
something, such as a bad cold. What medicines did you take?
C. Explain why the therapeutic effects and potential risks of commonly used over-the-counter
medicines, prescription drugs, and herbal and medicinal supplements vary in different individuals.
● Do Now: What are positive alternatives to staying alcohol, tobacco, and drug free?
D. Compare and contrast adolescent and adult abuse of prescription and over-the counter medicines
and the consequences of such abuse.
● Compare/Contrast Chart: Students will create in small groups a chart displaying factors that
contribute to the use of alcohol, tobacco, and other drugs and factors that would contribute
to staying drug and alcohol free.
E. Determine the impact of the use and abuse of alcohol on the incidence of illness, injuries, and
disease, the increase of risky health behaviors, and the likelihood of harm to one’s health.
● Teacher will define nicotine, carbon monoxide, tar, emphysema, and addiction. Group
Project to explain one of the elements in E-Cigarette and cigarettes.
F. Determine situations where the use of alcohol and other drugs influence decision-making and can
place one at risk.
G. Compare and contrast the physical and behavioral effects of commonly abused substances by
adolescents.
● Students will read Teen Health Article: E-Cigarettes. Teacher will refer to the E-Cigarette
Power-Point
H. Analyze the effects of all types of tobacco use on the aging process.
● Apply the skills of advocacy to avoid vaping and encourage peers to be vape free.
● Role play activity and create a PSA to present on an internet platform.
I. Compare and contrast smoking laws in New Jersey with other states and countries.
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● Create a map and graph model to separate states with common smoking laws.
J. Relate the use of alcohol and other drugs to decision-making and risk for unhealthy decisions.
● Pair and share with a partner the dangers of making social decisions under the influence of
alcohol and other drugs.
● Research local incidents of risky decisions from alcohol and other drug use.
K. Explain the impact of inhalant use and abuse on social, emotional, mental, and physical wellness.
● Health Triangle Analysis: Based on this lesson, list three different ways drug abuse affects a
person’s health. Give one example for each side of your health triangle.
L. Analyze health risks associated with injected drug use.
M. Determine effective strategies to stop using alcohol, tobacco and other drugs, and that support the
ability to remain drug-free.
● Teachers will discuss resources available in the community for teens with substance abuse
problems.
N. Compare and contrast theories about dependency/addiction (such as genetic predisposition,
gender-related predisposition, and multiple risks) and provide recommendations that support a
drug free life.
O. Summarize intervention strategies that assist family and friends to cope with the impact of
substance abuse.
P. Predict social situations that may require the use of decision-making skills.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when creating media products.
● 9.4.8.TL.3: Select appropriate tools to organize and present information digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of sources when searching
for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines and cultures for a
specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information supported with
evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
Science:
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● MS-LS1-8 Gather and synthesize information that sensory receptors respond to stimuli by sending
messages to the brain for immediate behavior or storage as memories.
● MS-PS1-3 Gather and make sense of information to describe that synthetic materials come from
natural resources and impact society.
English Language Arts Integration:
● RI.6.1. Cite textual evidence and make relevant connections to support analysis of what the text
says explicitly as well as inferences drawn from the text.
● NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and
information clearly and accurately through the effective selection, organization, and analysis of
content.
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Mathematics:
● K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several
measurable attributes of a single object. (K-PS2-1)
● K.MD.A.2 Directly compare two objects with a measurable attribute in common, to see which
object has “more of/less of” the attribute, and describe the difference. (K-PS2-1)
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
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●
●
●
●
●

Self-awareness
Self-management
Social Awareness
Responsible Decision-making
Relationship Skills

https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be critiqued by
professionals for usability.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
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in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Learning stations
● Graphic organizers
● Partner and small group activities
● Current event research
● Create your own medicine label
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
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● www.kidshealth.org (Kids Health)
● www.cdc.gov (Center for Disease Control)
● http://www.theantidrug.com/– Partnership to End Addiction
● www.drugfree.org (Partnership for Drug-Free Kids)
https://www.cdc.gov/healthyschools/sher/standards/index.htm ( National Health Standards)
● http://www.whitehousedrugpolicy.gov/DrugFact/index.html – Office of National Drug Control
Policy
● http://www.justice.gov/dea/index.shtml– D.E.A
● http://teens.drugabuse.gov/– The Science Behind Drug Abuse – from the National Institutes of
Health
TEACHER NOTES

UNIT TITLE
Unit III Community Health and Integrated Skills

CONTENT AREA:

Health

GRADE LEVELS: 6th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The sixth-grade health education program is designed to develop the skills necessary to evaluate and
improve a student’s personal wellness. Throughout the course of study, students will utilize personal
health data to set goals and make positive decisions concerning their personal wellness. Through
skills-based activities, students will expand their understanding of how external factors can affect a
person’s health. Students will analyze the impact that behaviors can have on someone’s overall wellness
and will seek ways to improve their health by eliminating unhealthy behaviors from their lives. In sixth
grade, students will work on their communication in order to improve refusal and negotiation skills.
Students will analyze their personal values to determine how to be an advocate for health and to live a
healthy life in all areas. In order to achieve these goals, the course will be guided by both the New Jersey
Student Learning Standards and the National Standards for Health Education. The knowledge section for
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each unit is created using the national health standards. These standards can be found in the appendix.
Also, in the appendix 18A:35-4.34: Financial literacy instruction and 18A:35-4.35 - History of disabled and
LGBT persons included in the middle school curriculum.
Goals of this unit:
The use of critical thinking, decision making, problem solving, leadership and communication skills are
essential to making informed personal, family and community health decisions.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.CHSS.6: Develop an advocacy plan regarding a health issue and share this information
in an appropriate setting.
● 2.1.8.CHSS.7: Collaborate with other students to develop a strategy to address health issues
related to climate change.
● 2.1.8.CHSS.8: Analyze difficult situations that might lead to feelings of sadness, anxiety and or
depression and identify individuals, agencies or places in the community where assistance may be
available.
● 2.1.8.PGD.1: Explain how appropriate health care can promote personal health.
● 2.1.8.PGD.2: Analyze how genetics and family history can impact personal health.
● 2.1.8.PGD.3: Describe the human reproductive systems, the external and internal body parts and
their functions, and the natural variations that exist in human bodies.
● 2.1.8.PGD.4: Analyze the relationship between healthy behaviors and personal health.
● 2.1.8.EH.1: Compare and contrast stress management strategies that are used to address various
types of stress-induced situations (e.g., academics, family, personal relationships, finances,
celebrations, violence).
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.1.8.SSH.6: Examine how culture influences the way families cope with traumatic situations,
crisis, and change.
● 2.1.8.PP.4: Predict challenges that may be faced by adolescent parents and their families.
● 2.3.8.ATD.5: Analyze how the influence of peers and different social settings (e.g., home, school,
party) can result in positive and/or negative outcomes.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● Steps can be taken to improve the chance of
● Why is it important to be able to make
making good decisions.
decisions?
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● Outcomes may differ depending on the
decision that an individual makes
● Many factors exist that can influence a
person’s decision making process.
● Personal health data can be used to help
individuals make and achieve goals.
● Opportunities exist for individuals to
volunteer for health related issues.
● There are many health issues that
individuals can use to educate their peers.
● There are many health issues that
individuals can use to educate their peers.
● Sometimes it is necessary to seek the advice
of trusted adults on health issues.
● There are ways to increase earning potential
through education, training, and skill
acquisition.
● Individuals that have skills / education earn
more money and can live more comfortably.

● How can we have a positive impact on the
wellness of others?
● How do you know if health information is
accurate?
● How can others influence your personal
health?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Steps can be taken to improve the chance of making good decisions.
● Outcomes may differ depending on the decision that an individual makes.
● Many factors exist that can influence a person’s decision making process.
● Personal health data can be used to help individuals make and achieve goals.
● Opportunities exist for individuals to volunteer for health related issues.
● There are many health issues that individuals can use to educate their peers.
● It is important to use health information
● that is valid and reliable.
● Sometimes it is necessary to seek the advice of trusted adults on health issues.
● There are ways to increase earning potential through education, training, and skill acquisition.
● Individuals that have skills / education earn more money and can live more comfortably.
KEY TERMS: Decision, consequences, risk, refusal skills, negotiation, assertiveness, evaluate, values, goal,
advocacy, communication, relationship, body language, acronyms including: smart, decide, I tell you,
conflict, slide, budget, purchasing power, job skills, trade skills, earning potential
STUDENTS WILL BE ABLE TO:
● Determine when health-related situations require the application of a thoughtful decision making
process.
● Predict the potential short-term impact of each alternative on self and others.
● Choose healthy alternatives over unhealthy alternatives when making a decision.
● Analyze the outcomes of a health-related decision.
● Identify circumstances that can help or hinder healthy decision making.
● Assess personal health practices.
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●
●
●
●
●
●
●
●

Develop a goal to adopt, maintain, or improve a personal health practice.
Work cooperatively to advocate for healthy individuals, families, and schools.
State a health-enhancing position on a topic and support it with accurate information.
Locate valid and reliable health products and services.
Describe situations that may require professional health services.
Describe different ways in which people become more qualified to increase earning potential.
Explain the positives and negatives of earning more money.
Describe the relationship between quality of life and earning potential.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING

FORMATIVE ASSESSMENTS
● Create a short video of interpersonal communication evidence
● Log in a SMART goal journal
● Create a decision scenario and think, pair and share
● Create a guidebook or comic book educating peers about health issues
● Complete exit ticket
SUMMATIVE ASSESSMENT
By the end of 6th grade the students will be able to describe how effective decision making strategies can
impact choices made by individuals or groups in regard to personal wellness. Describe how effective
decision making strategies can impact choices made by individuals or groups in regard to personal
wellness. Determine how one’s culture/family history impacts one’s personal growth and health. Evaluate
the impact that public health strategies have on the prevention of certain health conditions and diseases
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
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LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Explain different ways people communicate and describe how you can be a better speaker and
listener. Identify the three styles of communication.
● The Teacher will define communication and body language. Communication Skills Chart:
(https://www.ramapo.edu/hr/files/2018/02/Communication-Skills-for-Workplace-Success.
pdf) As a class, students will create a list of important Outbound (“Sending”) and Inbound
(“Receiving”) messages. Examples of Outbound messages may include: Think, then speak.
Use “I” messages. Make clear, simple statements. Be honest. Use appropriate body
language. Examples of Inbound messages may include: Listen actively. Ask questions. Wait
your turn. Use appropriate body language.
B. Identify how to make responsible decisions and explain why values are important when making
decisions. Practice the decision-making process.
● Do Now: Identify a problem you faced recently. Write a brief paragraph explaining how you
went about solving it. Teacher will define decisions, consequences, risk, and cumulative
risk.
● Decision Making: Teachers may have students refer to “The Power of the Pause”.
https://docs.google.com/document/d/1GvbWzMGXh1PFXp-KDQM7u1_ziRDU2NNbkcWfRL
gQ5eU/edit. When finished, they will discuss how to apply the PAUSE method to decisionmaking.
● Teacher will create a typical teenager decision (example: vaccination) (1) State the
situation. (2) List the options. (3) Weight the possible outcomes. (4) Consider values. (5)
Make a decision and act on it. (6) Evaluate the decision.
C. Explain why having goals is important, describe how to set goals. Develop a strategy to reach your
goals.
● Do Now: What do you think is the difference between a short-term and long-term goal?
Give an example of each.
● Quick Write/Discussion: Write about a goal you would like to achieve. Tell why it is
important to you, and how you plan to achieve it.
D. Identify the trait of good character. Explain how the character develops. List ways of showing
good character. Predict situations that may test character.
● Teachers will define character, advocacy, and role model.
○ Many TV programs feature teens who show positive character traits. These teens
can be considered good role models. Name three examples of positive teen role
models from your favorite TV shows.
○ Teacher will lead a discussion on “Character in Action”. Students will describe
situations that may challenge their ethical values.
E. Describe the importance of various community goals and
● Setting Goals in a Group: Setting goals can be challenging, especially when a group is
involved. Sara’s soccer team needed to raise money for new equipment. One team member
insisted that a yard sale was the answer. Another argued that they should hold a raffle. A
third student suggested doing both, and everyone agreed. By working together, the team
reached its goal.
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○ Describe a group goal-setting experience you have been involved in. How did you
choose your goal? How did you go about reaching it? determine opportunities to
volunteer in service-organizations.
F. Apply the skill of advocacy to raise awareness of health problems.
● Health Issue Slides Project: Students will create a slides presentation on a health issue of
choice. Students will explain the issue, research if there are any local volunteer
organizations for the problem, and what volunteer opportunities they may have for teens
regarding the issue. Students will present their information when complete.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.CT.1: Evaluate diverse solutions proposed by a variety of individuals, organizations, and/or
agencies to a local or global problem, such as climate change, and use critical thinking skills to
predict which one(s) are likely to be effective.
● 9.4.8.CT.3: Compare past problem-solving solutions to local, national or global issues and analyze
the factors that led to a positive or negative outcome.
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when creating media products.
● 9.4.8.TL.3: Select appropriate tools to organize and present information digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of sources when searching
for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines and cultures for a
specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information supported with
evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
Science:
● MS-ESS3-3 Apply scientific principles to design a method for monitoring and minimizing a human
impact on the environment.
English Language Arts Integration:
● RI.6.1. Cite textual evidence and make relevant connections to support analysis of what the text
says explicitly as well as inferences drawn from the text.
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● NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and
information clearly and accurately through the effective selection, organization, and analysis of
content.
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Mathematics
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities
● 6.RP.A.3 Use ratio and rate reasoning to solve real-world and mathematical problems, e.g., by
reasoning about tables of equivalent ratios, tape diagrams, double number line diagrams, or
equations.
● 6.NS.C.8 Solve real-world and mathematical problems by graphing points in all four quadrants of
the coordinate plane. Include use of coordinates and absolute value to find distances between
points with the same first coordinate or the same second coordinate.
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.3: This standard outlines what students should know and be able to do upon
completion of a CTE Program of Study.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making

45

● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
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ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● Comprehensive Health and Physical Education NJSLS 2020 (June) https://www.nj.gov/education/modelcurriculum/peh/h35.pdf
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● www.cdc.gov (Center for Disease Control)
● www.nami.org (National Alliance for Mental Health)
● www.myplate.gov (USDA Choose My Plate)
● https://www.cdc.gov/healthyschools/sher/standards/index.htm (National Health Standards)
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● www.cdc.gov (Center for Disease Control)
● www.charactercounts.org (Character Counts)
● www.commonsensemedia.org (Common Sense Education)
● https://www.cdc.gov/healthyschools/sher/standards/index.htm ( National Health Standards)
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● https://www.ramapo.edu/hr/files/2018/02/Communication-Skills-for-Workplace-Success.pdf
(Ramapo EDU)
TEACHER NOTES

UNIT TITLE
Unit IV Family Life

Health
CONTENT AREA:

GRADE
LEVELS:

6th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 4
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The sixth-grade health education program is designed to develop the skills necessary to evaluate and
improve a student’s personal wellness. Throughout the course of study, students will utilize personal
health data to set goals and make positive decisions concerning their personal wellness. Through
skills-based activities, students will expand their understanding of how external factors can affect a
person’s health. Students will analyze the impact that behaviors can have on someone’s overall wellness
and will seek ways to improve their health by eliminating unhealthy behaviors from their lives. In sixth
grade, students will work on their communication in order to improve refusal and negotiation skills.
Students will analyze their personal values to determine how to be an advocate for health and to live a
healthy life in all areas. In order to achieve these goals, the course will be guided by both the New Jersey
Student Learning Standards and the National Standards for Health Education. The knowledge section for
each unit is created using the national health standards. These standards can be found in the appendix.
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Also, in the appendix 18A:35-4.34: Financial literacy instruction and 18A:35-4.35 - History of disabled and
LGBT persons included in the middle school curriculum.
Goals of this unit:
Throughout this unit, students will explore how all relationships require a mutual commitment and that
during adolescence such relationships may change over time. Students will also explore the physical,
emotional, and mental growth changes that occur during adolescence and gain a basic understanding of
pregnancy. Emphasis will be placed on sexual abstinence.
*Before beginning this unit, send home a letter, explaining to parents the topics to be covered and options
for families to opt out of specific lessons.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.PGD.4: Analyze the relationship between healthy behaviors and personal health.
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.1.8.PP.1: Describe pregnancy testing, the signs of pregnancy, and pregnancy options, including
parenting, abortion, and adoption.
● 2.1.8.PP.2: Summarize the stages of pregnancy from fertilization to birth.
● 2.1.8.PP.3: Identify prenatal practices that support a healthy pregnancy and identify where to find
medically accurate sources of information about prenatal care.
● 2.1.8.PP.4: Predict challenges that may be faced by adolescent parents and their families.
● 2.1.8.SSH.3: Demonstrate communication skills that will support healthy relationships
● 2.1.8.SSH.4: Compare and contrast the characteristics of healthy and unhealthy relationships.
● 2.1.8.SSH.5: Analyze the similarities and differences between friendships, romantic relationships
and sexual relationships.
● 2.1.8.SSH.6: Examine how culture influences the way families cope with traumatic situations, crisis,
and change.
● 2.1.8.SSH.7: Identify factors that are important in deciding whether and when to engage in sexual
behaviors.
● 2.1.8.SSH.8: Identify factors that can affect the ability to give or perceive consent to sexual activity
(e.g., body image, self-esteem, alcohol, other substances).
● 2.3.8.PS.2: Define sexual consent and sexual agency.
● 2.3.8.PS.3: Define interpersonal and sexual violence and describe their impacts on sexual health
(e.g., sexual harassment, sexual assault, sexual abuse, incest, rape, domestic violence, coercion,
dating violence).
● 2.3.8.PS.1: Assess the degree of risk in a variety of situations, and identify strategies needed to
reduce deliberate and non-deliberate injuries to self and others (e.g., digital safety, sexting, dating
violence, domestic violence, gang violence, human trafficking, nonconsensual sexual encounters,
other threats of violence).
● 2.1.8.PGD.3: Describe the human reproductive systems, the external and internal body parts and
their functions, and the natural variations that exist in human bodies.
● 2.1.8.SSH.10: Identify short and long-term contraception and safer sex methods that are effective
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and describe how to access and use them (e.g., abstinence, condom).
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● Healthy relationships require a
● What does it mean to be in a committed relationship?
mutual commitment.
● How do the decisions that we make affect our health?
● Responsible actions regarding
● What factors can lead to a healthy pregnancy?
sexual behavior impact the health
● What are the challenges of parenthood?
of oneself and others.
● A healthy environment should be
provided for a pregnant mother.
● Adolescent parents may have
difficulty adjusting to the
emotional and financial
responsibility of parenthood.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● There are appropriate behaviors when dating.
● Strategies exist that allow students to resist pressure and remain abstinent.
● Specific behaviors exist that put individuals at risk for HIV/AIDS, STIs, HPV, and unintended
pregnancies.
● Choosing to be sexually active has physical, social, and emotional consequences.
● There is a sequence in the process of fertilization.
● Embryonic growth and fetal development occur in various stages.
● There are signs and symptoms involved with pregnancy.
● Prenatal care is important for a healthy pregnancy.
● Challenges exist for adolescent parents and their families.
KEY TERMS:
Healthy, behaviors, dating, communication, commitment, pregnancy, sexually active, emotional, risk,
social impacts, physical impacts, emotional impacts, fertilization, embroyo, abstinent, prenatal and
influences.
STUDENTS WILL BE ABLE TO:
● Demonstrate behaviors to avoid or reduce health risks to self and others.
● Demonstrate refusal and negotiation skills that avoid or reduce health risks.
● Analyze the outcomes of a health-related decision.
● Explain the importance of assuming responsibility for personal health behaviors.
● Describe the interrelationships of emotional, intellectual, physical, and social health in
adolescence.
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● Demonstrate healthy practices and behaviors that will maintain or improve the health of self and
others.
● Describe situations that may require professional health services.
● Explain how appropriate health care can promote personal health.
● Examine how the family influences the health of adolescents.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Role play refusal skills
● Create dating behaviors poster
● Evaluate an abstinence public service announcement
● Complete abstinence current event analysis
● Develop a fetal development timeline
● Write a pregnancy development – "Letter to the Baby"
● Complete exit ticket
SUMMATIVE ASSESSMENTS
By the end of 6th grade the students will be able to discuss and review social and sexual health as a
person’s ability to communicate and interact with others efficiently. Individuals are able to form
meaningful relationships with others and interact in healthy, appropriate ways. They encompass respect
and accept differences of an individual’s race, religion, gender identity, gender expression, ethnicity,
disability, socioeconomic background, and perspectives of health-related decisions. The extent to which
people connect with others in different environments, adapt to various social and sexual situations, feel
supported by individuals, institutions, and experience a sense of belonging, all contribute to social and
sexual health. In addition, the understanding of inclusive schools and communities are accepting of all
people and make them feel welcome and included. The recognition that relationships are influenced by a
wide variety of factors, individuals, and behaviors.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
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N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Students will be asked to solve different teacher provided health related scenarios individually and
in groups (nutritional decisions, physical activity decisions, and lifestyle decisions). Students must
use the steps of good decision making. The group will perform the scenario and analyze why the
decision was the correct one to make. Groups will also be asked follow up questions on how they
could help others make the same decision.
B. Differentiate between affection, love, commitment, and sexual attraction.
● Teacher will lead a discussion about the importance of relationships in terms of family and
friends. Students will differentiate between the different types of relationships (affection,
love, commitment, sexual attraction). Teacher will lead a discussion regarding rejection and
healthy ways to cope with it. In groups, students will brainstorm characteristics of healthy
relationships and unhealthy relationships, using a T-Chart.
C. Identify the rights and responsibilities all people have in relationships.
● Teachers may have students read the following Teen Health Article: Love and Romance /
Teen Health Article: Am I in a Healthy Relationship?
https://teenshealth.org/en/teens/love.html
● Teacher may refer to Teen Health Teachers Guide: Healthy Relationships
https://classroom.kidshealth.org/classroom/6to8/personal/growing/healthy_relationships.
pdf for the following activities/handouts: Raise a Red Flag: Use red flags to signal the
warning signs of an unhealthy or abusive relationship.
○ First, read the www.TeensHealth.org articles to learn what qualities you should
expect from a good relationship, and which ones might raise suspicions that your
partner is controlling or abusive.
○ Then read a list of relationship situations. After each relationship situation, raise
your red flag if you think the behavior is concerning in any way.
○ At the end, talk about what was learned and discuss ways to get help if you ever find
yourself in an unsafe dating situation. (Possessive friends and dating someone who
is possessive will also be discussed as an unhealthy quality in a relationship.
D. Identify characteristics of a healthy relationship & an unhealthy relationship. Identify the rights
and responsibilities all people have in relationships. Recognize the warning signs of an unhealthy
or abusive relationship.
● Extension: Role-play a conversation with a friend who just confided that her boyfriend
smacked her in anger last night.
○ What would you say to her if she says it didn’t hurt that much and was no big deal?
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E.

F.
G.

H.
I.

J.
K.
L.

M.

○ What would you say if she said it was her fault for making him angry? What would
you say if she said her boyfriend said he was sorry and that it wouldn’t happen
again?
● Extension: Role-play a conversation between two guy friends, one of whom saw the other
yell at his girlfriend and push her against a wall. Make it clear that the witness to the abuse
doesn’t approve of what his friend did.
Identify the qualities of a good friend. Recognize character traits found in friends. Explain the
importance of communication and refusal skills during the teen years
● Teachers may have students read the following Teen Health Article: What it Means to be a
Friend. https://teenshealth.org/en/teens/friend-comments.html
● Teacher may refer to Teen Health Unit Guide: Getting Along
https://classroom.kidshealth.org/classroom/6to8/personal/growing/getting_along.pdf
● Circle of Friends: People can seem very different in terms of appearance and social status.
But most students have similar feelings about the way they want to be treated.
Understanding other people’s feelings and appreciating personal differences can help build
healthy relationships. After reading the www.KidsHealth.org articles on getting along,
assign pairs within your classroom to fill out the Venn diagram on the “Circles of Friends”
handout. As a pair, write five ways each of you differ from the other, as well as at least five
ways you’re similar. [Note to instructor: Try to pair students who are not close friends. Also,
consider having students complete this activity two or more times - with different
classmates.] Then discuss as a class how appreciating our differences and similarities and
being empathetic can help us get along.
Describe the three kinds of changes that occur during the teen years.
Identify the structure and function of the endocrine system. (Label Parts)
● Organizing Information: Divide a sheet of paper into three columns.
● Name each column for one of the sides of the health triangle.
● Write two changes that occur on each side during puberty.
Explain the importance of abstinence during the teen years.
Identify ways sexual behavior impacts wellness during adolescent years.
● Teacher will have student’s hypothesis the risks and consequences associated with Teen
Pregnancy, STIs, and Mental/Social Changes that may occur due to sexual behavior.
● The teacher will divide three sections of the board for student feedback.
● Students will volunteer to write their answers under the appropriate issue.
Identify that physical contact and sexual activity requires consent and explain the importance of
saying “no” to unwanted sexual contact.
Understand the emotional impact surrounding sexuality.
Understand the meaning of sexual abuse and assault awareness.
● Teacher may lead a discussion to increase awareness that consent is required before
physical contact or sexual activity. The teacher will also discuss the social, emotional, and
relational impact surrounding sexuality, the right to say no to unwanted physical contact or
sexual activity, and the virtues of respecting the right of others to say no.
Understand the social, emotional, and legal consequences of disturbing and sexually explicit
images through electronic means.
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● Teacher may lead a discussion on the social, emotional, and legal consequences of
disturbing and sexually explicit images through electronic means.
N. Identify the functions of the male and female reproductive systems.
● Diagrams of male and female reproductive systems will be used to assist with identification.
O. Examine the changes to a developing baby and how to care for a developing baby.
● The Developing Baby Chart: After fertilization it takes about nine months before a baby is
born. Students will be given a chart to display the time from fertilization, 3 months after,
and 9 months after and what occurs during those periods of time (size of baby, features of
the baby and development).
TIME

SIZE

FEATURES

DEVELOPMENT

3 months
6 months
9 months
P. Discuss the challenges that occur during teen pregnancy.
● Teacher/Student Discussion: The teacher will lead a discussion with the students on the
challenges that adolescent parents may face.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when creating media products.
9.4.8.TL.3: Select appropriate tools to organize and present information digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of sources when searching
for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines and cultures for a
specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information supported with
evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
Science:
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● MS-LS1-1 Conduct an investigation to provide evidence that living things are made of cells; either
one cell or many different numbers and types of cells.
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-LS1-5 Construct a scientific explanation based on evidence for how environmental and genetic
factors influence the growth of organisms.
English Language Arts:
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Mathematics:
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
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● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be critiqued by
professionals for usability.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
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towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● www.cdc.gov (Center for Disease Control)

57

● http://www.theantidrug.com/– Partnership to End Addiction
● www.drugfree.org (Partnership for Drug-Free Kids)
https://www.cdc.gov/healthyschools/sher/standards/index.htm ( National Health Standards)
● http://www.whitehousedrugpolicy.gov/DrugFact/index.html – Office of National Drug Control
Policy
● http://www.justice.gov/dea/index.shtml– D.E.A
● http://teens.drugabuse.gov/– The Science Behind Drug Abuse – from the National Institutes of
Health
● https://teenshealth.org/en/teens/love.html– Teen Health
● https://teenshealth.org/en/teens/healthy-relationship.html– Teen Health
TEACHER NOTES

Grade 7 Health Curriculum
The statements represent the beliefs and values regarding our educational system. Education is
the key to self-actualization, which is realized through achievement and self-respect. We believe
our entire system must not only represent these values, but also demonstrate them in all that
we do as a school system.
We believe:
• The needs of the child come first
• Mutual respect and trust are the cornerstones of a learning community
• The learning community consists of students, educators, parents, administrators, educational
support personnel, the community and Board of Education members
• A successful learning community communicates honestly and openly in a non-threatening
environment
• Members of our learning community have different needs at different times. There is
openness to the challenge of meeting those needs in professional and supportive ways
• Assessment of professionals (i.e., educators, administrators and educational support
personnel) is a dynamic process that requires review and revision based on evolving research,
practices and experiences
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• Development of desired capabilities comes in stages and is achieved through hard work,
reflection and ongoing growth
Curriculum Pacing Guide
SUGGESTED TIME
2 Weeks

1 Week

1 Week

UNIT NUMBER

CONTENT - UNIT OF STUDY
Personal Growth and Wellness

Unit I

Alcohol, Tobacco, and Other Drugs

Unit II

Unit III

Community Health Integrated
Skills

2 Weeks

Family Life

Unit IV

UNIT TITLE
Unit I Personal Growth and Wellness
Health

GRADE
LEVELS:

CONTENT AREA:

7th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The seventh-grade health education program is designed to give students the opportunity to further their
knowledge of how to promote a healthy lifestyle by practicing healthy behaviors. The students will analyze
health products and services to gain a better understanding of the influence that external sources have on
wellness. The effects of external factors such as alcohol, tobacco, and other drugs will be examined as well
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as the legal and financial consequences of taking part in unhealthy behaviors. Students will gain the skills
necessary to examine the short and long-term effects of their decisions. The curriculum is designed to help
guide students to understand that taking part in certain behaviors, such as using and abusing drugs and
being sexually active, can have consequences that could affect long-term goals. Through skills-based
activities, students will understand the strategies available to deal with stress, conflict, crisis, and change.
In seventh grade, the students will determine when it is necessary to seek help from a health professional
and will look for ways that they can advocate for health issues. In order to achieve these goals, the course
will be guided by both the New Jersey Student Learning Standards and the National Standards for Health
Education. The knowledge section for each unit is created using the national health standards. These
standards may be found in the appendix. Also in the appendix 18A:35-4.34: Financial literacy instruction
and 18A:35-4.35 - History of disabled and LGBT persons included in the middle school curriculum.
Goals of this unit:
Taking responsibility for one’s own health is an essential step towards developing and maintaining a
healthy, active lifestyle. This unit provides students with an understanding that staying healthy is a lifelong
process that includes all dimensions of wellness. Students will learn how eating patterns are influenced by
a variety of factors, and that early detection and treatment of diseases and health conditions impacts
one’s health. Students will also identify unsafe situations, and learn to choose appropriate ways to reduce
or eliminate risks, as well as how social and emotional development impacts all components of wellness.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.CHSS.6: Develop an advocacy plan regarding a health issue and share this information in an
appropriate setting.
● 2.1.8.CHSS.8: Analyze difficult situations that might lead to feelings sadness, anxiety and or
depression and identify individuals, agencies or places in the community where assistance may be
● 2.2.8.PF.1: Summarize the short and long-term physical, social, mental, and emotional health
benefits of regular physical fitness activity.
● 2.2.8.PF.2: Recognize and involve others of all ability levels into a physical activity.
● 2.2.8.PF.3: Execute the primary principals of training (FITT) and technology for the purpose of
modifying personal levels of fitness (e.g., pedometers, heart rate monitors, health tracking
systems, wearable technology, virtual classes, exergames).
● 2.2.8. PF.4: Implement and assess the effectiveness of a fitness plan based on health data, the
assessment of one's personal fitness levels and monitor health/fitness indicators before, during,
and after the workout program.
● 2.2.8.LF.1: Develop and build an effective movement and physical fitness vocabulary for self, peers,
and family members that can enhance wellness.
● 2.2.8.LF.2: Explain the importance of assuming responsibility for personal health behaviors through
physical activity throughout one’s lifetime.
● 2.2.8.LF.3: Explore by leading self and others to experience and participate in different cultures'
physical fitness activities.
● 2.2.8.LF.4: Identify and recognize factors that generate positive emotions from participating in
movement and physical fitness activities.

60

● 2.2.8.LF.6: Develop a strategy to overcome barriers that allows for a visit in the community that
promotes physical activities.
● 2.2.8.LF.7: Evaluate personal attributes as they relate to career options in physical activity and
health professions.
● 2.2.8.N.1: Analyze how culture, health status, age and access to healthy foods can influence
personal eating habits.
● 2.2.8.N.2: Identify skills and healthy behaviors that can support adolescents in losing, gaining, or
maintaining healthy weights.
● 2.2.8.N.3: Design sample nutritional plans for families with different lifestyles, resources, special
needs, and cultural backgrounds; then consider the similarities and differences among the plans.
● 2.2.8.N.4: Assess personal nutritional health and consider opportunities to improve health and
performance (e.g., sports drinks, supplements, balance nutrition).
● 2.1.8.EH.1: Compare and contrast stress management strategies that are used to address various
types of stress-induced situations (e.g., academics, family, personal relationships, finances,
celebrations, violence).
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Developing and maintaining wellness requires an
ongoing evaluation and modification of lifestyle
behaviors.
● Eating patterns are influenced by a variety of factors.
● The prevention and control of diseases and health
conditions are affected by many factors.

ESSENTIAL QUESTIONS:
● What causes optimal growth and
development?
● How can technology have an
impact on wellness?
● What nutrition facts should one
consider in order to lead a healthy
lifestyle?
● What are some challenges that
individuals face when eating
healthy?
● How can diseases and disorders
affect a community?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Factors exist that have a direct impact on personal health.
● Technology can be used to improve personal health.
● Factors exist that influence a person’s nutritional choices.
● There are safe and effective ways to lose weight.
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● There are many factors to consider when designing a weekly meal plan for someone with special
dietary needs.
● The importance of analyzing new products and supplements
● Diagnostic and treatment options are available for various diseases.
● Mental illnesses affect all areas of a person’s health.
KEY TERMS: nutrition, nutrients, food choices, food labels, calories, fat, sugar, meal planning, body image,
healthy weight, eating disorders, media influences, FITT, frequency, intensity, time, type, target heart rate,
recovery heart rate, pulse, noncommunicable disease, chronic disease, degenerative disease, congenital
disorders, heredity, cancer and treatment, arthritis, diabetes, insulin, allergies, asthma, lifestyle choices,
risk factors, heart disease, mental health disorders, (mood, personality, and anxiety), depression, suicide,
therapy and treatment
STUDENTS WILL BE ABLE TO:
● Analyze the relationship between healthy behaviors and personal health.
● Analyze how the environment affects personal health.
● Describe how income affects spending.
● Analyze the influence of technology on personal and family health.
● Determine the accessibility of products that enhance health.
● Examine how the family influences the health of adolescents.
● Describe the influence of culture on health beliefs, practices, and behaviors.
● Describe how peers influence healthy and unhealthy behaviors.
● Analyze how the school and community can affect personal health practices and behaviors.
● Analyze how messages from the media influence health behaviors.
● Analyze the validity of health information, products, and services.
● Describe situations that may require professional health services.
● Analyze the relationship between healthy behaviors and personal health.
● Locate valid and reliable health products and services.
● Explain how appropriate health care can promote personal health.
● Describe the interrelationships of emotional, intellectual, physical, and social health in
adolescence.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Create an internet/mobile device awareness poster
● Log caloric intake/expenditure log
● Create Technology and health poster project
● Record meal planning and/or dietary log
● Create restaurant menu for various dietary habits
● Write a review/article for dietary product
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●
●
●
●
●
●
●

Design disease/disorder pamphlet, poster, or class flip book
Complete exit ticket
Small group presentations
Research and present information
Reviewing dietary product/diet ads and commercials
Compare/contrast technology used to manage weight/physical activity
Brainstorming

SUMMATIVE ASSESSMENTS
By the end of 7th grade the students will be able analyze and predict factors in certain social situations
that may require the use of effective decision making strategies to ensure personal health and wellness.
Investigate different case scenarios and how food choices/supplements impact total well-being. Evaluate
the impact of marketing techniques of new nutritional products and supplements. Identify and analyze
the multiple factors (i.e. depression, eating disorders, and compulsive disorders) that may impact one’s
physical, social, emotional wellness.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Students will be asked to solve different teacher provided health related scenarios individually and
in groups (nutritional decisions, physical activity decisions, and lifestyle decisions). Students must
use the steps of good decision making.
● The group will perform the scenario and analyze why the decision was the correct one to
make.
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● Groups will also be asked follow up questions on how they could help others make the
same decision.
B. Scaffolding on the 6th grade project, the 7th grade nutrition project will begin to explore more indepth some of the relevant concepts including media and its influence on health choices.
● Advertising and Nutrition What kind of influence does the media have on your food
choices?
● Think about all of the sources of media (TV, radio, t-shirts, billboards, internet, and radio).
How many ads do you think you see on a daily basis?
● For one week you will complete the following chart:
Day of week TV

INTERNET

CLOTHING

BILLBOARD

RADIO

OTHER

Monday
Tuesday
Wednesday
Thursday
Friday
Saturday
Sunday
TOTALS:
C. Which advertisement was the most appealing and why?
● Choose a healthy nutritional product and create an advertising technique to influence
others to buy your product.
● Create a one page print advertisement, or, a multi-media advertisement 3 minutes in
length, that identifies a target audience, describes the nutritional value to the consumer,
affordability to the consumer, and product availability.
D. Scaffolding on the 6th grade project, the 7th grade nutrition project will begin to explore more indepth some of the relevant concepts including different scenarios and nutritional needs and how
changes in one’s behaviors can change their nutritional needs.
● Have each student complete a case study. Create a patient with disease/disorder including:
age, occupation, family life, lifestyle/activity level, weight and age.
● Have students plug into My Plate https://www.myplate.gov/and create a diet for the
patient that suits the disease/disorder. Students will have to research the disease and then
use the analyzing tool to get results to summarize a conclusion.
● Students must develop a portfolio that will include research, data projected from My Plate
tracker, and cite all resources. http://www.myplate.gov Example (s): 12 yr. old female eating

64

E.

F.

G.

H.
I.
J.

K.

disorder 5’3” weighs 67 pounds. Student, Obese 24 yr. old male, 5’11” 280 pounds.
Professional, lives an active lifestyle. 50 yr old male teacher, diabetic, 5’ 10” 210 pounds.
Low activity level.
Scaffolding on the 6th and the 7th grade mental wellness project students will continue to explore
more complex concepts surrounding mental illness.
● These concepts will include: describe how one can gain help to diagnose or treat mental
illness as well as help educate others regarding mental illness.
● Students will complete the following research.
○ Research the following information from a reputable source. You must cite your
source (no Wikipedia) “Title of the page” specific URL from the page the information
is taken from Ex: “Symptoms and Treatments of Mental Disorders”
http://psychcentral.com/disorders/
○ Your five facts must include, but are not limited to
■ Definition of illness
■ Treatment o Impact on one’s wellness
● Using this information to create an informational video, or poem
○ The video needs to be developed and appropriate to show the
○ Teacher will preview before sharing with the class
Develop a Mental Wellness slogan
● The message can pertain to the specific disorder or to one’s overall positive mental
wellness. The slogan will be designed into a video cover or album cover On the cover you
will list your “producer” The producer is one of the organizations you received your
information from i.e.: Medline Plus, Web MD, psychiatry.org etc.
Recognize sources of stresses in your life in Berkeley Heights, NJ
● Compare and contrast the identified stresses to other 7th graders in urban, rural settings.
Create a diagram to illustrate the common stresses and the unique differences based on the
setting.
Recognize community resources to prevent social and emotional conflict.
Describe the body’s reaction to stress.
List effective strategies to avoid and manage stress.
● In small groups develop a local resource guide for teenagers to seek help with stress.
Develop a Public Service Address using your choice of media platform- Tik Tok, YouTube,
Poster and other teacher approved medium.
Teacher directed discussion describing a time when you felt stress. How did you manage your
feelings?

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
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Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when
● creating media products.
● 9.4.8.TL.3: Select appropriate tools to organize and present information
● digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and
● respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through
● active discussions to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of
● sources when searching for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines
● and cultures for a specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information
supported with evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and
delivery of information.
Science:
● MS-LS1-1 Conduct an investigation to provide evidence that living things are made of cells; either
one cell or many different numbers and types of cells.
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-LS1-5 Construct a scientific explanation based on evidence for how environmental and genetic
factors influence the growth of organisms.
● MS-PS1- 2 Analyze and interpret data on the properties of substances before and after the
substances interact to determine if a chemical reaction has occurred. [Clarification Statement:
Examples of reactions could include burning sugar or steel wool, fat reacting with sodium
hydroxide, and mixing zinc with hydrogen chloride.] [Assessment Boundary: Assessment is limited
to analysis of the following properties: density, melting point, boiling point, solubility, flammability,
and odor.]
English Language Arts:
● RI.7.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of a specific word choice on meaning and
tone.
● RI.7.5. Analyze the structure an author uses to organize a text, including how the major sections
contribute to the whole and to the development of the ideas.
● RI.7.10. By the end of the year read and comprehend literary nonfiction at grade level
text-complexity or above, with scaffolding as needed.
Mathematics:
● 6.NS.B.2. Fluently divide multi-digit numbers using the standard algorithm.
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
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question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
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● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be critiqued by
professionals for usability.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
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● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● www.cdc.gov (Center for Disease Control)
● http://www.theantidrug.com/– Partnership to End Addiction
● www.drugfree.org (Partnership for Drug-Free Kids)
https://www.cdc.gov/healthyschools/sher/standards/index.htm ( National Health Standards)
● http://www.whitehousedrugpolicy.gov/DrugFact/index.html – Office of National Drug Control
Policy
● http://www.justice.gov/dea/index.shtml– D.E.A
● http://teens.drugabuse.gov/– The Science Behind Drug Abuse – from the National Institutes of
Health
● https://teenshealth.org/en/teens/love.html– Teen Health
● https://teenshealth.org/en/teens/healthy-relationship.html– Teen Health
● https://www.myplate.gov/- U.S. Department of Agriculture
TEACHER NOTES
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UNIT TITLE
Unit II Alcohol, Tobacco, and Other Drugs
Health

GRADE
LEVELS:

CONTENT AREA:

7th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The seventh-grade health education program is designed to give students the opportunity to further their
knowledge of how to promote a healthy lifestyle by practicing healthy behaviors. The students will analyze
health products and services to gain a better understanding of the influence that external sources have on
wellness. The effects of external factors such as alcohol, tobacco, and other drugs will be examined as well
as the legal and financial consequences of taking part in unhealthy behaviors. Students will gain the skills
necessary to examine the short and long-term effects of their decisions. The curriculum is designed to help
guide students to understand that taking part in certain behaviors, such as using and abusing drugs and
being sexually active, can have consequences that could affect long-term goals. Through skills-based
activities, students will understand the strategies available to deal with stress, conflict, crisis, and change.
In seventh grade, the students will determine when it is necessary to seek help from a health professional
and will look for ways that they can advocate for health issues. In order to achieve these goals, the course
will be guided by both the New Jersey Student Learning Standards and the National Standards for Health
Education. The knowledge section for each unit is created using the national health standards. These
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standards may be found in the appendix. Also in the appendix 18A:35-4.34: Financial literacy instruction
and 18A:35-4.35 - History of disabled and LGBT persons included in the middle school curriculum.
Goals of this unit:
Knowledge about drugs and medicines inform decision making related to personal wellness and the
wellness of others. This unit provides students with an overview of medicines, alcohol, tobacco, vaping,
and other drugs. Throughout this unit, students will learn how there is a strong relationship between
individuals who abuse drugs and increased intentional and unintentional health-risk behaviors. Students
will learn how substance abuse is caused by a variety of factors and that typically outside intervention is
needed to interrupt a drug dependency/addiction.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.3.8.ATD.1: Examine how the use of alcohol, tobacco, and other drugs by adolescents has
impacted their lives and the lives of family members socially, emotionally, and physically.
● 2.3.8.ATD.2: Relate the use of alcohol and other drugs to decision-making, consent, and risk for
sexual assault and abuse.
● 2.3.8.ATD.3: Determine the factors that contribute to different rules, laws, and policies in schools,
communities, and states regarding alcohol, tobacco (including e-cigarettes, vaping, cannabis
products), and other drugs.
● 2.3.8.ATD.4: Explain the impact of alcohol and other drugs on areas of the brain that control vision,
sleep, coordination, reaction time, judgment, and memory.
● 2.3.8.ATD.5: Analyze how the influence of peers and different social settings (e.g., home, school,
party) can result in positive and/or negative outcomes.
● 2.3.8.DSDT.1: Summarize the signs and symptoms of alcohol, tobacco, and drug disorders.
● 2.3.8.DSDT.2: Compare and contrast the various services that are available for individuals affected
by substance disorders in the community and at the state level.
● 2.3.8.DSDT.3: Determine the impact that alcohol and drugs can have on an individual’s social,
emotional, and physical well-being.
● 2.3.8.DSDT.4: Examine how alcohol and drug disorders can impact the social, emotional, and
physical lives of friends and family members.
● 2.3.8.DSDT.5: Compare and contrast the various services that are available for family members and
others affected by substance disorders in the community and at the state level.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:

ESSENTIAL QUESTIONS:
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● Medicines come in a variety of forms and should be
used as directed
● There is a strong relationship between individuals who
abuse drugs and health-risk behaviors.

● Why do drugs affect people
differently?
● Why do people choose to use
alcohol, tobacco, and other drugs
when they are aware of the
harmful effects?
● Do laws have an impact on a
person’s decision to use drugs?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Drugs can affect people differently
● Abusing substances can have both physical and behavioral effects.
● Individuals associated with illegal substances can face both legal and financial consequences.
● Tobacco use can have a negative impact on the aging process. The smoking laws in New Jersey
have similarities and differences from other states and countries.
● Alcohol and other drug abuse can affect the brain causing impairment to everyday functions.
● The use of alcohol and other drugs can impact decision making skills causing a risk for sexual
assault, pregnancy, and STI’s.
● Inhalants affect all three areas of a person’s health.
● The use of injected drugs can lead to various health problems.
KEY TERMS: inhalant, marijuana, THC, medicinal, OTC, prescription, legal, illegal, risks, intentional,
unintentional, abuse, impairment
STUDENTS WILL BE ABLE TO:
● Describe how some health risk behaviors can influence the likelihood of engaging in unhealthy
behaviors.
● Examine the likelihood of injury or illness if engaging in unhealthy behaviors.
● Analyze the outcomes of a health-related decision.
● Examine the potential seriousness of injury or illness if engaging in unhealthy behaviors.
● Explain how school and public health policies can influence health promotion and disease
prevention.
● Demonstrate behaviors to avoid or reduce health risks to self and others.
● Describe the benefits and barriers to practicing healthy behaviors.
● Describe the interrelationship of emotional, intellectual, physical, and social health in adolescence.
● Examine the potential seriousness of injury or illness if engaging in unhealthy behaviors.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Complete actives at substance abuse learning and reflective stations
● Write a letter to my older self
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●
●
●
●
●
●
●
●
●
●

Maintain an alcohol prevention journal
Write a persuasive or factual newspaper article
Create a life-size body outline with drug effects
Complete exit tickets
Brainstorming
Learning stations
Risk factor graphic organizer
Debate the pros and cons of medical marijuana
Current event discovery
Vocabulary card activities

SUMMATIVE ASSESSMENTS
By the end of 7th grade the students will be able analyze the use of alcohol, tobacco (including
e-cigarettes, vaping), and other drugs (including cannabis products) can result in social, emotional, and
physical harm to oneself and others. A variety of factors can contribute to alcohol, tobacco, and drug
disorders (e.g., mental health, genetics, environment) and a wide variety of treatment options are
available depending on the needs of the individual. The 7th grade Alcohol, Tobacco, and Other Drugs Unit
will cover the use of alcohol and drugs that can affect the social, emotional, and physical behaviors of
individuals and their families.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
● Write a role play about a conversation you may have regarding health
● Present a communication skit utilizing a rubric
● Write and solve decision making scenario
● Conduct a peer interview with checklist
● Writing in a journal
● Complete exit ticket
● Vocabulary card activities (vocabulary and skill cue acronym)
● Role playing communication skills
● Partner and small group presentations
● Brainstorming/think, pair, share
● Scenarios
● Red, yellow and green light activities
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
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initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Define drug, over-the-counter medicines, prescription drugs, medicinal supplements, and
tolerance.
● Teacher will define drug, over-the-counter-medicines, prescription drugs, medicinal
supplements, and tolerance, as well as explain the risks associated with medicines. The
class will complete a worksheet on all terms and research the different types of agencies
that approve drug use- example FDA.
B. Identify risks associated with common medicines. Describe drug abuse.
● Small Group projects the students will create a poster to identify the common medicine and
potential for over use and abuse.
C. Apply decision-making steps to make a healthful choice about taking medicine.
● Decision Making: Taking Medicine – Katie runs track. Because of all the training she does,
Katie often has sore muscles. She takes an over-the-counter pain reliever for her sore
muscles, but lately it hasn’t been helping. What should Katie do? What would you do? Use
the six-step decision making process to determine what you would do if you were in Katie’s
position
○ State the situation.
○ List the options.
○ Weigh the possible outcomes.
○ Make a decision and act on it.
○ Evaluate the decision.
D. Identify the harmful ingredients in tobacco smoke. Describe how tobacco affects the body.
● Teacher may have students read:
○ Teen Health Article: Smoking and Teen Health
https://teenshealth.org/en/teens/smoking.html
○ Article: Smokeless Tobacco https://teenshealth.org/en/teens/smokeless.html
○ Students will research the challenges, expenses and levels of addictiveness of
smoking and smokeless products. The students will complete a small research
paper on the details discovered.
E. Apply the skills of advocacy to avoid tobacco and encourage others to be tobacco free.
Compare and contrast smoking laws.
● Students will visit https://nj.gov/health/fhs/tobacco/regulations/ to review NJ State Laws
on selling, giving or furnishing tobacco or tobacco products to a person under the age of 19.
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F. Identify the harmful effects of vaping. Apply the skills of advocacy to avoid vaping and encourage
peers to be vape free. Students will read Teen Health Article: E-Cigarettes
https://teenshealth.org/en/teens/e-cigarettes.html?ref=search. Teacher will refer to the
E-Cigarette Power-Point located in the Google Classroom
● Character Play: Students will work in small groups to create a 2-3-minute dialogue between
peers. They will be asked to display knowledge of the harmful effects associated with
vaping and how to appropriately say no to peer pressure in their scripts. When complete.
students will present this dialogue to the class.
G. Analyze the physical and behavioral effects of commonly abused substances.
● Compare and Contrast: Students will work in groups to create a poster on how drug use
affects growing teenagers. They will compare and contrast the similarities and differences
that happen between male and female teens.
H. Identify the dangers of using alcohol.
I. Describe the short term and long term effects of alcohol.
J. Explain ways that alcohol can damage body systems.
● Teacher will define intoxicated, blood alcohol concentration, alcohol abuse, and alcoholism.
Use and Abuse. Alcohol “What is it?”: https://medlineplus.gov/alcohol.html Students will
view a diagram describing the three main forms of alcohol and the alcohol percentage in
each form.
● Discussion Question: A 12-ounce bottle of beer contains the same amount of alcohol as a
5-ounce glass of wine or 1.5-ounces of liquor. Why might the same amount of alcohol affect
two people differently?
● Different Effects on Different People Chart: What are the factors that explain how a person
will be affected by alcohol? Students will analyze the following factors: size & gender, food
consumption, speed of alcohol intake, and other substances that may be in the body.
● Harmful Effects of Alcohol on the Body Slides Presentation: Students will create a
presentation on Google Slides outlining the short- and long-term effects on our body
systems. Slides must include: the brain, heart, liver, kidneys, blood vessels, and stomach.
K. Identify the dangers of using drugs.
L. Explain how different drugs affect the body.
M. Describe the short term and long term effects of drug use.
● Teacher will define tolerance and overdose. The teacher may refer to article/internet site
WebMD
https://www.webmd.com/mental-health/addiction/tolerance-dependence-addiction-explai
ned
● The teacher will outline the drug classifications: stimulants, depressants, club drugs,
narcotics, and hallucinogens.
● The teacher will assign a project on Effects of Stimulants and Depressants Chart: Students
will analyze the physical effects, mental/emotional effects, and after effects of both
stimulants and depressants.
N. Identify the dangers of different drugs.
O. Access reliable information on drug use.
P. Describe reasons why a person might turn to dependency/addiction.
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Q. Describe reasons to be drug free.
R. Identify strategies to cope with substance abuse.
● Writing Sample: If you suffer from depression, there are healthy ways to get help rather
than using drugs. Why might some teens choose to use drugs if they feel depressed?
● Teacher will lead a class discussion on reasons why a person turns to drug use and abuse
(peer pressure, the media, family, etc.).
● Students may read the following article: Teen Health Article Dealing with Addiction
https://teenshealth.org/en/teens/addictions.html?ref=search
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when
creating media products.
● 9.4.8.TL.3: Select appropriate tools to organize and present information
digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and
respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through
active discussions to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of
sources when searching for information. Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search,
find relevant, credible sources, cite sources, and analyze the creator and effects of the message.
● 8.1.8.A.2: Create a document using one or more digital applications to be
critiqued by professionals for usability.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines
and cultures for a specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information
supported with evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and
delivery of information.
Science:
● MS-LS1-1 Conduct an investigation to provide evidence that living things are made of cells; either
one cell or many different numbers and types of cells.
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
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● MS-LS1-5 Construct a scientific explanation based on evidence for how environmental and genetic
factors influence the growth of organisms.
● MS-PS1- 2 Analyze and interpret data on the properties of substances before and after the
substances interact to determine if a chemical reaction has occurred. [Clarification Statement:
Examples of reactions could include burning sugar or steel wool, fat reacting with sodium
hydroxide, and mixing zinc with hydrogen chloride.] [Assessment Boundary: Assessment is limited
to analysis of the following properties: density, melting point, boiling point, solubility, flammability,
and odor.]
English Language Arts:
● RI.7.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of a specific word choice on meaning and
tone.
● RI.7.5. Analyze the structure an author uses to organize a text, including how the major sections
contribute to the whole and to the development of the ideas.
● RI.7.10. By the end of the year read and comprehend literary nonfiction at grade level
text-complexity or above, with scaffolding as needed.
● RI.7.2. Determine two or more central ideas in a text and analyze their development over the
course of the text; provide an objective summary of the text.
Mathematics:
● 6.NS.B.2. Fluently divide multi-digit numbers using the standard algorithm.
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
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● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Analysis of Websites and citation
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● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be
critiqued by professionals for usability.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
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HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● http://www.theantidrug.com/– Partnership to End Addiction
● www.drugfree.org (Partnership for Drug-Free Kids)
● http://www.whitehousedrugpolicy.gov/DrugFact/index.html – Office of National Drug Control
Policy
● https://www.webmd.com/mental-health/addiction/tolerance-dependence-addiction-explainedWebMD
● https://medlineplus.gov/alcohol.html - NIH National Library of Medicine
● http://www.justice.gov/dea/index.shtml– D.E.A
● http://teens.drugabuse.gov/– The Science Behind Drug Abuse – from the National Institutes of
Health
● https://teenshealth.org/en/teens/addictions.html?ref=search - Teen Health Article Dealing with
Addiction.
● https://nj.gov/health/fhs/tobacco/regulations/- NJ State Tobacco Laws
● https://teenshealth.org/en/teens/smoking.html- Teen Health Article: Smoking and Teen Health
● https://teenshealth.org/en/teens/smokeless.html- Article: Smokeless Tobacco
● https://teenshealth.org/en/teens/healthy-relationship.html– Teen Health
● Internet Resources (including but not limited to) https://www.thegreatbodyshop.net/ (The Great
Body Shop – Materials and Program Guide/Program Map
● https://www.etr.org/healthsmart/ Health Smart
● www.kidshealth.org Kids Health
● www.cdc.gov Center for Disease Control
● www.charactercounts.org Character Counts
● www.commonsensemedia.org Common Sense Education
● https://www.cdc.gov/healthyschools/sher/standards/index.htm National Health Standards
TEACHER NOTES
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UNIT TITLE
Unit III Community Health Integrated Skills
Health

GRADE
LEVELS:

CONTENT AREA:

7th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The seventh-grade health education program is designed to give students the opportunity to further their
knowledge of how to promote a healthy lifestyle by practicing healthy behaviors. The students will analyze
health products and services to gain a better understanding of the influence that external sources have on
wellness. The effects of external factors such as alcohol, tobacco, and other drugs will be examined as well
as the legal and financial consequences of taking part in unhealthy behaviors. Students will gain the skills
necessary to examine the short and long-term effects of their decisions. The curriculum is designed to help
guide students to understand that taking part in certain behaviors, such as using and abusing drugs and
being sexually active, can have consequences that could affect long-term goals. Through skills-based
activities, students will understand the strategies available to deal with stress, conflict, crisis, and change.
In seventh grade, the students will determine when it is necessary to seek help from a health professional
and will look for ways that they can advocate for health issues. In order to achieve these goals, the course
will be guided by both the New Jersey Student Learning Standards and the National Standards for Health
Education. The knowledge section for each unit is created using the national health standards. These
standards may be found in the appendix. Also in the appendix 18A:35-4.34: Financial literacy instruction
and 18A:35-4.35 - History of disabled and LGBT persons included in the middle school curriculum.
Goals of this unit:
The use of critical thinking, decision making, problem solving, leadership and communication skills are
essential to making informed personal, family and community health decisions. Potential solutions to
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health issues are dependent on health literacy and locating resources accessible in a community. This unit
will discover community based solutions. Advocacy for personal, family, community, and global health can
influence and change the interaction of people and their health will be explained. Different people have
different capacities to deal with different situations and being aware of a wide variety of tools and
resources is beneficial.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.CHSS.6: Develop an advocacy plan regarding a health issue and share this information in an
appropriate setting.
● 2.1.8.CHSS.7: Collaborate with other students to develop a strategy to address health issues related
to climate change.
● 2.1.8.CHSS.8: Analyze difficult situations that might lead to feelings of sadness, anxiety and or
depression and identify individuals, agencies or places in the community where assistance may be
available.
● 2.1.8.PGD.1: Explain how appropriate health care can promote personal health.
● 2.1.8.PGD.2: Analyze how genetics and family history can impact personal health.
● 2.1.8.PGD.3: Describe the human reproductive systems, the external and internal body parts and
their functions, and the natural variations that exist in human bodies.
● 2.1.8.PGD.4: Analyze the relationship between healthy behaviors and personal health.
● 2.1.8.EH.1: Compare and contrast stress management strategies that are used to address various
types of stress-induced situations (e.g., academics, family, personal relationships, finances,
celebrations, violence).
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.1.8.SSH.6: Examine how culture influences the way families cope with traumatic situations,
crisis, and change.
● 2.1.8.PP.4: Predict challenges that may be faced by adolescent parents and their families.
● 2.3.8.ATD.5: Analyze how the influence of peers and different social settings (e.g., home, school,
party) can result in positive and/or negative outcomes.
● 2.3.8.ATD.5: Analyze how the influence of peers and different social settings (e.g., home, school,
party) can result in positive and/or negative outcomes.
● 2.3.8.HCDM.1: Justify how the use of universal precautions, sanitation and waste disposal, proper
food handling and storage, and environmental controls can prevent diseases and health conditions.
● 2.3.8.HCDM.2: Determine the role of genetics in being susceptible to disease and health conditions
and identify the types of behavior that might reduce the risk factors.
● 2.3.8.PS.6: Demonstrate strategies to use social media safely, legally, and respectfully (e.g., sexting,
sextortion).
● 2.3.8.PS.7: Evaluate the impact of technology and social media on relationships (e.g., consent,
communication, respect).
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
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●
●
●
●

Work cooperatively with staff and classmates.
Take care of self, others, and school materials/equipment.
Act in a safe manner.
Try your best and have a “can do” attitude. (Growth mindset.)

ENDURING UNDERSTANDINGS:
● Effective interpersonal communication encompasses
respect and acceptance for all individuals.
● Effective communication is the basis for strengthening
interpersonal interactions and relationships.
● Every health-related decision has short-and long-term
consequences.

ESSENTIAL QUESTIONS:
● How can communication skills
vary depending on the situation?
● How do our peers impact our
ability to communicate?
● Why might people make poor
decisions? How can people with
different beliefs make a group
decision?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Effective communication strategies vary depending on the setting and situation.
● Strategies are useful in dealing with peer pressure and conflicts.
● Various social situations will require decision making skills.
● Situations exist that require the collaborative decision making of a group.
● Various factors exist that impact the achievement of personal health goals throughout an
individual's lifetime.
● Demand for a skill/ trade is directly proportional to earning power and potential.
● Developing more skills can make someone more marketable in a competitive job market;
understanding personal skills, regardless of possible limitations, allows a person to achieve success.
● Earning more money increases consumer purchasing power.
● It is essential to budget and spend carefully, making sure to consider personal healthcare costs
living expensive.
KEY TERMS: internet safety, social media, media influences, sexting, online bullying, decision making,
communication, goal setting, refusal and negotiation skills, collaborate, assertiveness, budget, purchasing
power, job skills, trade skills, earning potential
STUDENTS WILL BE ABLE TO:
● Apply effective verbal and nonverbal communication skills to enhance health.
● Demonstrate refusal and negotiation skills that avoid or reduce health risks.
● Demonstrate effective conflict management or resolution strategies.
● Demonstrate effective conflict management or resolution strategies.
● Determine when health-related situations require the application of a thoughtful decision-making
process.
● Distinguish when individual or collaborative decision making is appropriate.
● Identify circumstances that can help or hinder healthy decision making.
● Apply strategies and skills needed to attain a personal health goal.
● Describe how personal health goals can vary with changing abilities, priorities, and responsibilities.
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● Describe how workplace skills, trade skills, and education can help a person increase their earning
potential.
● Describe the relationship between income and spending.
● Create a budget that is realistic and within one’s means.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Complete actives at substance abuse learning and reflective stations
● Write a letter to my older self
● Maintain an alcohol prevention journal
● Write a persuasive or factual newspaper article
● Create a life-size body outline with drug effects
● Complete exit tickets
● Brainstorming
● Learning stations
● Risk factor graphic organizer
● Debate the pros and cons of medical marijuana
● Current event discovery
● Vocabulary card activities
SUMMATIVE ASSESSMENTS
By the end of 7th grade the students will be able analyze the use of alcohol, tobacco (including
e-cigarettes, vaping), and other drugs (including cannabis products) can result in social, emotional, and
physical harm to oneself and others. A variety of factors can contribute to alcohol, tobacco, and drug
disorders (e.g., mental health, genetics, environment) and a wide variety of treatment options are
available depending on the needs of the individual. The 7th grade Alcohol, Tobacco, and Other Drugs Unit
will cover the use of alcohol and drugs that can affect the social, emotional, and physical behaviors of
individuals and their families.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
● Write a role play about a conversation you may have regarding health
● Present a communication skit utilizing a rubric
● Write and solve decision making scenario
● Conduct a peer interview with checklist
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●
●
●
●
●
●
●
●

Writing in a journal
Complete exit ticket
Vocabulary card activities (vocabulary and skill cue acronym)
Role playing communication skills
Partner and small group presentations
Brainstorming/think, pair, share
Scenarios
Red, yellow and green light activities
LEARNING PLAN/INSTRUCTIONAL STRATEGIES

Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Define communication.
B. Recognize different ways of communicating.
C. List ways of speaking clearly and listening carefully.
D. Demonstrate communication skills.
● Foldable Organizer: Students will create a foldable study organizer. Have students write
down the definitions and examples of verbal and nonverbal communication under the
appropriate tabs (for example: verbal, communication, nonverbal).
○ Quick Write: Think of a time when a friend didn’t understand what you were trying
to say. Write two or three sentences that describe the situation. The teacher will
hold a group discussion.
● Telephone: The teacher will lead students in a game of “telephone” to demonstrate to
students how easily messages can become misinterpreted or misunderstood. Following, the
teacher will lead a discussion, asking the following questions:
○ Every communication requires a sender, receiver, and a message. What might
prevent a message from getting through to a receiver?
○ Body language is important in nonverbal communication. What does body language
tell you?
○ Being a good listener is part of communicating effectively. How can you tell that
someone is demonstrating good listening skills?”
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E.
F.
G.
H.
I.

J.
K.
L.

M.
N.
O.

Explain the nature of conflict.
Identify common causes of conflict.
Recognize the signs of conflict.
Describe types of conflicts at home and at school.
Discuss when to avoid conflict.
● Teacher led discussion on recognizing signs of conflict and how to avoid it. Complete Role
Play Situations outlined in document by the National Crime Prevention Council
http://archive.ncpc.org/programs/teens-crime-and-the-community/community-works-sessi
on-enhancements/section-1/session-7/role-play-scenarios.pdf
● Graphic Organizer: Students will create a chart which displays the cause of a conflict and
what behavior might escalate or de-escalate each type of conflict. Examples of conflicts can
include: Argument, Peer Pressure, Revenge, Differences in Values.
Explain what decision-making is and why it is important.
Describe why values are important to decision making.
Demonstrate how to use the decision-making process to make a healthful choice.
● Teacher will define decision making, values, and ethics.
● Quick Write: In a sentence or two, briefly describe a decision you made recently. List the
steps you took when making that decision.
● Thinking About Consequences: Teacher will divide students into groups and present each
group with a different scenario on an important decision that must be made. Students will
work to answer the following questions together:
○ How will this decision affect my health?
○ Will it affect the health of others? If so, how?
○ Is the behavior I might choose harmful or illegal?
○ How will my family feel about my decision?
○ Does this decision fit with my values?
○ How will this decision affect my goals?
Explain why it's important to set goals.
Distinguish between the two different types of goals.
Create a goal-setting plan to reach a health-related goal.
● Quick Write: Write a brief description of a health goal that a teen might set. How might that
health goal change during a different stage of a person’s life?
● An Effective Goal-Setting Plan: Students will choose a personal goal in which they hope to
achieve. Following, using Google Slides, they will set up steps to effectively achieve their
goal (slides should include: My Goal, My Goal Setting Plan, Sources of Help, Checkpoints,
Reward for Achieving my Goal). Students will present to the class when complete.
● Students will write 5 personal goals for their High School Career- socially, emotionally and
physically. The goals will be in a letter to themselves. The teacher will collect the letters
and self addressed envelopes and prepare them to be mailed to the student’s home during
the summer before entering Governor Livingston High School.

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
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● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when
creating media products.
● 9.4.8.TL.3: Select appropriate tools to organize and present information
digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and
respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through
active discussions to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of
sources when searching for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines
and cultures for a specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information
supported with evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and
delivery of information.
Science:
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-ESS3-3 Apply scientific principles to design a method for monitoring and minimizing a human
impact on the environment.
English Language Arts:
● RI.7.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of a specific word choice on meaning and
tone.
● RI.7.5. Analyze the structure an author uses to organize a text, including how the major sections
contribute to the whole and to the development of the ideas.
● RI.7.2. Determine two or more central ideas in a text and analyze their development over the
course of the text; provide an objective summary of the text.
Mathematics:
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities
● 6.RP.A.3 Use ratio and rate reasoning to solve real-world and mathematical problems, e.g., by
reasoning about tables of equivalent ratios, tape diagrams, double number line diagrams, or
equations.
● 6.NS.C.8 Solve real-world and mathematical problems by graphing points in all four quadrants of
the coordinate plane. Include use of coordinates and absolute value to find distances between
points with the same first coordinate or the same second coordinate.
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● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
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● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
○ Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
○ Create a document using one or more digital applications to be
critiqued by professionals for usability.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
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and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● http://archive.ncpc.org/programs/teens-crime-and-the-community/community-works-session-enh
ancements/section-1/session-7/role-play-scenarios.pdf- National Crime Prevention Council
● https://teenshealth.org/en/teens/healthy-relationship.html– Teen Health
● Internet Resources (including but not limited to) https://www.thegreatbodyshop.net/ (The Great
Body Shop – Materials and Program Guide/Program Map
● https://www.etr.org/healthsmart/ Health Smart
● www.kidshealth.org Kids Health
● www.cdc.gov Center for Disease Control
● www.charactercounts.org Character Counts
● www.commonsensemedia.org Common Sense Education

90

● https://www.cdc.gov/healthyschools/sher/standards/index.htm National Health Standards
TEACHER NOTES

UNIT TITLE
Unit IV Family Life
Health

GRADE
LEVELS:

CONTENT AREA:

7th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 4
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The seventh-grade health education program is designed to give students the opportunity to further their
knowledge of how to promote a healthy lifestyle by practicing healthy behaviors. The students will analyze
health products and services to gain a better understanding of the influence that external sources have on
wellness. The effects of external factors such as alcohol, tobacco, and other drugs will be examined as well
as the legal and financial consequences of taking part in unhealthy behaviors. Students will gain the skills
necessary to examine the short and long-term effects of their decisions. The curriculum is designed to help
guide students to understand that taking part in certain behaviors, such as using and abusing drugs and
being sexually active, can have consequences that could affect long-term goals. Through skills-based
activities, students will understand the strategies available to deal with stress, conflict, crisis, and change.
In seventh grade, the students will determine when it is necessary to seek help from a health professional
and will look for ways that they can advocate for health issues. In order to achieve these goals, the course
will be guided by both the New Jersey Student Learning Standards and the National Standards for Health
Education. The knowledge section for each unit is created using the national health standards. These
standards may be found in the appendix. Also in the appendix 18A:35-4.34: Financial literacy instruction
and 18A:35-4.35 - History of disabled and LGBT persons included in the middle school curriculum.
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Goals of this unit:
Throughout this unit, students will explore and understand the various aspects of human relationships and
sexuality assists in making good decisions about healthy living. Emphasis will be placed on sexual
abstinence. Students will discuss how inclusive schools and communities are accepting of all people and
make them feel welcome and included. The concept of how relationships are influenced by a wide variety
of factors, individuals, and behaviors. There are factors that contribute to making healthy decisions about
sex.
*Before beginning this unit, send home a letter, explaining to parents the topics to be covered and options
for families to opt out of specific lessons.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.PGD.4: Analyze the relationship between healthy behaviors and personal health.
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.1.8.PP.1: Describe pregnancy testing, the signs of pregnancy, and pregnancy options, including
parenting, abortion, and adoption.
● 2.1.8.PP.2: Summarize the stages of pregnancy from fertilization to birth.
● 2.1.8.PP.3: Identify prenatal practices that support a healthy pregnancy and identify where to find
medically accurate sources of information about prenatal care.
● 2.1.8.PP.4: Predict challenges that may be faced by adolescent parents and their families.
● 2.1.8.PP.5: Identify resources to assist with parenting.
● 2.1.8.SSH.1: Differentiate between gender identity, gender expression and sexual orientation.
● 2.1.8.SSH.2: Develop a plan for the school to promote dignity and respect for people of all genders,
gender identities, gender expressions, and sexual orientations in the school community.
● 2.1.8.SSH.3: Demonstrate communication skills that will support healthy relationships
● 2.1.8.SSH.4: Compare and contrast the characteristics of healthy and unhealthy relationships.
● 2.1.8.SSH.5: Analyze the similarities and differences between friendships, romantic relationships
and sexual relationships.
● 2.1.8.SSH.6: Examine how culture influences the way families cope with traumatic situations, crisis,
and change.
● 2.1.8.SSH.7: Identify factors that are important in deciding whether and when to engage in sexual
behaviors.
● 2.1.8.SSH.8: Identify factors that can affect the ability to give or perceive consent to sexual activity
(e.g., body image, self-esteem, alcohol, other substances).
● 2.1.8.SSH.9: Define vaginal, oral, and anal sex.
● 2.1.8.SSH.10: Identify short and long-term contraception and safer sex methods that are effective
and describe how to access and use them (e.g., abstinence, condom).
● 2.1.8.SSH.11: Develop a plan to eliminate or reduce risk of unintended pregnancy and STIs
(including HIV).
● 2.1.8.CHSS.1: Identify professionals at school and in the community available to assist with health
conditions and emergencies, sexual health services, life skills training and describe how they can be
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accessed (e.g., suicide prevention, CPR/AED, breast self-examination, traumatic stress).
● 2.1.8.CHSS.2: Describe the state and federal laws related to age of consent, minors’ ability to
consent to health care, confidentiality in a healthcare setting, child pornography, sexting, safe
haven and sex trafficking.
● 2.1.8.CHSS.3: Identify the state and federal laws related to minors' access to sexual healthcare
services, including pregnancy and STIs/HIV prevention, testing, care, and treatment.
● 2.1.8.CHSS.4: Identify community resources and/or other sources of support, such as trusted
adults, including family members, caregivers, and school staff, that students can go to if they are or
someone they know is being sexually harassed, abused, assaulted, exploited, or trafficked.
● 2.1.8.CHSS.5: Identify medically accurate sources of information about STIs, including HIV, such as
local STIs /HIV prevention, steps to obtain PrEP and PEP, testing, and treatment resources.
● 2.3.8.PS.2: Define sexual consent and sexual agency.
● 2.3.8.PS.3: Define interpersonal and sexual violence and describe their impacts on sexual health
(e.g., sexual harassment, sexual assault, sexual abuse, incest, rape, domestic violence, coercion,
dating violence).
● 2.3.8.PS.4: Describe strategies that sex traffickers/exploiters employ to recruit youth.
● 2.3.8.PS.5: Determine the effectiveness of laws designed to keep children and adolescents healthy
and safe (e.g., consent, child pornography, human trafficking, parental notification, drugs).
● 2.3.8.HCDM.3: Describe behaviors which may contribute to or prevent a person from being
susceptible to disease and illness (e.g., cardiovascular, stroke, hepatitis, sexually transmitted
infections (STIs), HIV/AIDS, breast cancer, HPV, testicular cancer).
● 2.3.8.HCDM.4: Describe the signs, symptoms, and potential impacts of STIs (including HIV).
● 2.3.8.HCDM.5: Compare and contrast behaviors, including abstinence, to determine the potential
risk of pregnancy and/or STIs (including HIV) transmission.
● 2.1.8.PGD.3: Describe the human reproductive systems, the external and internal body parts and
their functions, and the natural variations that exist in human bodies.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Personal lifestyle habits and genetics influence sexual
development as well as overall growth patterns.
● Responsible actions regarding sexual behavior impact
the health of oneself and others.
● Pregnancy, childbirth, and parenthood are significant
events that cause numerous changes in one’s life and
the lives of others.

ESSENTIAL QUESTIONS:
● Why are there so many
unintended pregnancies and
sexually transmitted infections?
● What are the consequences of
being sexually active?
● How does someone’s life change
when they become a parent?
● What are the basic responsibilities
of expecting parents?
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UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Many factors can impact the changes that occur during puberty.
● Sexual abstinence has many benefits.
● There are ways to resist the pressure to be sexually active.
● Sexual activity increases the risk for HIV/AIDS, STIs, and unintended pregnancy.
● Pregnancy has signs and symptoms as well as methods of detection.
● Many changes take place during pregnancy that affect all three areas of a woman’s health.
● Labor and childbirth occur in stages.
● Prenatal care is important for preventing complications during pregnancy and childbirth.
● It is important for every individual to experience a positive environment that is safe, secure,
welcoming, and where they feel a sense of belonging.
KEY TERMS: puberty, abstinence, pressure, sexually active, STIs, pregnancy, health, labor, childbirth,
prenatal, complications, secure, adolescence
STUDENTS WILL BE ABLE TO:
● Describe the interrelationships of emotional, intellectual, physical, and social health in
adolescence.
● Analyze the relationship between healthy behaviors and personal health
● Describe how peers influence healthy and unhealthy behaviors.
● Demonstrate refusal and negotiation skills that avoid or reduce health risks.
● Analyze the outcomes of a health-related decision.
● Explain how the perceptions of norms influence healthy and unhealthy behaviors.
● Describe situations that may require professional health services.
● Explain the importance of assuming responsibility for personal health behaviors.
● Examine how the family influences the health of adolescents.
● Explain how appropriate health care can promote personal health.
● Create a list of topics and/or issues related to LGBTQ and disabled persons to discuss with family
and friends.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Design STI posters
● Create a visual display demonstrating the stages of fetal development for mom and baby
● Compose a letter to your younger self about the consequences of sexual activity
● Develop a moms-to-be brochure
● Complete exit tickets K
● STI jigsaw activity
● Partner and small group activities
● Scenarios Reflective activities
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● Red/yellow/green light activities
SUMMATIVE ASSESSMENTS
By the end of 7th grade the students will be able understand social and sexual health is a person’s ability
to communicate and interact with others efficiently. Students will relate that Individuals are able to form
meaningful relationships with others and interact in healthy, appropriate ways. They encompass respect
and accept differences of an individual’s race, religion, gender identity, gender expression, ethnicity,
disability, socioeconomic background, and perspectives of health-related decisions. The extent to which
people connect with others in different environments, adapt to various social and sexual situations, feel
supported by individuals, institutions, and experience a sense of belonging, all contribute to social and
sexual health.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
● Write a role play about a conversation you may have regarding health
● Present a communication skit utilizing a rubric
● Write and solve decision making scenario
● Conduct a peer interview with checklist
● Writing in a journal
● Complete exit ticket
● Vocabulary card activities (vocabulary and skill cue acronym)
● Role playing communication skills
● Partner and small group presentations
● Brainstorming/think, pair, share
● Scenarios
● Red, yellow and green light activities
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
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seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Describe the family as the basic unit of society.
B. Recognize the functions of the family.
C. List ways to improve family relationships.
D. Identify ways to cope with changes in the family.
● Students will read and review the article Improving Family Relationships with emotional
intelligence
https://www.helpguide.org/articles/mental-health/improving-family-relationships-with-em
otional-intelligence.htm
● Graphic Organizer: Students will create a chart describing “How Family Members Care for
Each Other”. The chart will include physical needs, mental needs, emotional needs, and
social needs. Students will list how family members meet those needs. For example:
Physical Needs – Family members take care of each other with food, clothing, and shelter.
Mental Needs: In a family, adults and children share knowledge, skills, and experience.
● Group Assignment: Students may work within small groups to discuss Positive Ways to Cope
with Change in the Family.
○ Topics for discussion include: Moving to a new home,
Separation/divorce/remarriage, Job change/loss, Birth/adoption of a new sibling,
Illness/injury, and Death/loss/grief. The teacher may assign each group a topic.
○ Students will be required to hypothesize at least three positive ways to cope with
their change. When finished, the class will discuss answers and present their
findings.
E. Differentiate between affection, love, commitment, and sexual attraction.
F. Create criteria for safe dating situations.
G. Develop skills to protect against any type of disrespect and violence.
H. Define abuse.
● Teacher will define- The Four Major Types of Abuse: Physical, Emotional, Neglect, and
Sexual.
● Teacher will outline: The Factors That May Increase the Risk of Abuse: Illness, Lack of
Parenting Skills, Unemployment/Poverty, Divorce, Feelings of Worthlessness, Inability to
Deal with Anger, Lack of Communication/Coping Skills, Alcohol/Drug
I. Explain how abuse is never the fault of the victim.
J. List the warning signs of abuse.
K. Identify sources of help for abuse.
● Teacher will review and discuss the possible outcomes of Abuse, History of Being Abused as
a Child, Emotional Immaturity.
● Reading: Students will read the Teen Health Article: Abuse and want you to know
https://teenshealth.org/en/teens/family-abuse.html?ref=search Abuse and identify at least
three sources of help for victims of abuse. This article also addresses the types of
abuse/violence and the warning signs of abuse.
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○ In partners, students will create criteria for safe dating situations and a plan if they
ever feel uncomfortable.
Identify the physical, mental, emotional, and social changes that occur during adolescence.
Describe healthy ways of expressing your emotions.
Develop ways to manage strong emotions.
● Do Now: Make a list of four ways you are different than you were five years ago (class
discussion to follow).
● Your Changing Body Chart: The body goes through many physical changes during puberty.
Students will create a chart outlining the physical changes that occur to both male and
females during this time. They will then connect which changes are similar and which
changes are different.
● Mental, Emotional, & Social Growth Chart: Students will continue analyzing the changes
that occur during puberty by outlining/discussing the ways puberty influences mental,
emotional, and social health.
● Stress Management Activity: Create a list of situations that make you angry. Then think
about some ways to relieve stress in your life. Make a weekly plan that helps keep you
better prepared to handle problems without getting angry.
Describe the role the endocrine system affects growth and development.
Identify common disorders of the endocrine system and how to treat them.
● Teacher will define the vocabulary word hormones.
● Endocrine System Diagram/Slides Project: Students will analyze and label the Endocrine
System’s diagram. They will describe the basic functions of the system and examine what
changes occur during puberty.
● Extension: The teacher may ask students to create a Google Slides presentation to organize
information on this body system. Each slide will outline a different part of the endocrine
system, its function, how it is affected during puberty, and outline the common disorders
that affect this body system, as well as methods of treatment.
Define abstinence.
Recognize and explain the benefits of sexual abstinence.
Develop strategies to resist pressures to become sexually active.
● Students will read Teen Health Article: Abstinence
https://teenshealth.org/en/teens/abstinence.html?ref=search to review the meaning of
abstinence and the benefits of being abstinent. Teacher will stress that abstinence is the
only safe sex, the only 100% effective way of avoiding unwanted pregnancy and diseases.
Safer sex will be acknowledged through condoms in terms of preventing the spread of
disease, but risks involved.
Understand that people may have negative attitudes and what is meant by prejudice and
stereotypes.
Recognize their own and others’ stereotypical and prejudicial attitudes.
Explore the negative consequences of prejudice and stereotypes.
Define acceptance.
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● Sample Activity: Students explore stereotypes of different genders and of teenagers to
experience how it feels to be labeled. This enables them to empathize with other groups
that can be stereotyped and to challenge the negative labels.
○ You are an entrepreneur, like Alan Sugar on The Apprentice. You need to ‘hire’ an
engineer to set up life on the moon! It’s a big, challenging job that will make history.
It needs the right apprentice - someone with resilience, determination, engineering
expertise and great people skills!
○ Line up the cards in front of you - that is your apprentice line up. Each time I reveal a
layer of information about each apprentice, you need to ‘fire’ one person by
removing them from your line up. Who will you ‘fire’ and ‘hire’? (Teacher will define
the “labels” of the apprentice and the student will sort out who they need to start
life on the moon) (Students will learn about six different people and have to
eliminate some based on information such as sexual orientation, male/female, age,
and physical ability. At the conclusion of the activity, students will analyze their
choices and class will have a discussion regarding the dangers of pre-judgements.)
● Students will explore gender and age stereotypes.
● Students will make a plan of how to spread kindness into the world.
X. Understand the benefits and importance of practicing routine procedures.
➔ Standards/Mandates:
◆ Consent (N.J.S.A. 18A:35)
◆ Sexual Abuse (N.J.S.A 18A:35-4.5a.)
◆ Identify that physical contact and sexual activity requires consent.
◆ Understand the emotional impact surrounding sexuality.
◆ Explain the importance of saying “no” to unwanted sexual contact.
Y. Understand the meaning of sexual abuse and assault awareness.
● Teacher may lead a discussion to increase awareness that consent is required before
physical contact or sexual activity. The teacher will also discuss the social, emotional, and
relational impact surrounding sexuality, the right to say no to unwanted physical contact or
sexual activity, and the virtues of respecting the right of others to say no.
Z. Understand the social, emotional, and legal consequences of disturbing and sexually explicit
images through electronic means.
● Teacher may lead a discussion on the social, emotional, and legal consequences of
disturbing and sexually explicit images through electronic means.
AA.Explain how humans inherit certain characteristics.
BB. Identify the basic unit of life.
CC. Describe how a baby develops.
DD.Identify ways an expectant mother can care for her developing baby.
EE. Review main functions of the male and female reproductive systems.
● Do Now: Do you know people who look like their family members? Which traits do they
have in common? Following the teacher will lead a discussion on student answers and
define: chromosomes (threadlike structures that carry genes) and genes (the basic units of
heredity).
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● The teacher discusses the Heredity and Human Development and the
Fertilization/Development processes.
● Care During Pregnancy. Teacher will outline the signs and symptoms of pregnancy/as well
as confirmation methods.
● Teachers may refer to “Growing and Changing – Reproductive Systems Power-Point” in
Google Classroom. Example PPT and may be adjusted to teacher’s needs:
https://www.uc.edu/content/dam/uc/ce/images/OLLI/Page%20Content/THE%20REPRODU
CTION%20SYSTEMS.pdf
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when creating media products.
9.4.8.TL.3: Select appropriate tools to organize and present information digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of sources when searching
for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines and cultures for a
specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information supported with
evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
Science:
● MS-LS1-1 Conduct an investigation to provide evidence that living things are made of cells; either
one cell or many different numbers and types of cells.
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-LS1-5 Construct a scientific explanation based on evidence for how environmental and genetic
factors influence the growth of organisms.
English Language Arts:
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Mathematics:
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● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
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● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
○ Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
○ Create a document using one or more digital applications to be
critiqued by professionals for usability.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
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and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● http://archive.ncpc.org/programs/teens-crime-and-the-community/community-works-session-enh
ancements/section-1/session-7/role-play-scenarios.pdf- National Crime Prevention Council
● https://teenshealth.org/en/teens/healthy-relationship.html– Teen Health
● Internet Resources (including but not limited to) https://www.thegreatbodyshop.net/ (The Great
Body Shop – Materials and Program Guide/Program Map
● https://www.etr.org/healthsmart/ Health Smart
● www.kidshealth.org Kids Health
● https://www.helpguide.org/articles/mental-health/improving-family-relationships-with-emotionalintelligence.htm - Improving Family Relationships with emotional intelligence, Help Guide, your
nonprofit guide to mental health and wellness.
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● https://teenshealth.org/en/teens/family-abuse.html?ref=search Teen Health Article: Abuse and
want you to know
● https://teenshealth.org/en/teens/abstinence.html?ref=search Teen Health Article: Abstinence
● www.cdc.gov Center for Disease Control
● www.charactercounts.org Character Counts
● www.commonsensemedia.org Common Sense Education
● https://www.cdc.gov/healthyschools/sher/standards/index.htm National Health Standards
● https://www.uc.edu/content/dam/uc/ce/images/OLLI/Page%20Content/THE%20REPRODUCTION%
20SYSTEMS.pd UC.edu
TEACHER NOTES

Grade 8 Health Curriculum
The statements represent the beliefs and values regarding our educational system. Education is
the key to self-actualization which is realized through achievement and self-respect. We believe
our entire system must not only represent these values, but also demonstrate them in all that
we do as a school system. We believe:
• The needs of the child come first.
• Mutual respect and trust are the cornerstones of a learning community.
• The learning community consists of students, educators, parents, administrators, educational
support personnel, the communityand Board of Education members.
• A successful learning community communicates honestly and openly in a non-threatening
environment.
• Members of our learning community have different needs at different times. There is
openness to the challenge of meeting those needs in professional and supportive ways.
• Assessment of professionals (i.e., educators, administrators and educational support
personnel) is a dynamic process that requires review and revision based on evolving research,
practices and experiences.
• Development of desired capabilities comes in stages and is achieved through hard work,
reflection and ongoing growth.
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Curriculum Pacing Guide
SUGGESTED TIME
2 Weeks

1 Week

1 Week

UNIT NUMBER

CONTENT - UNIT OF STUDY
Personal Growth and Wellness

Unit I

Alcohol, Tobacco, and Other Drugs

Unit II

Unit III

Community Health Integrated
Skills

2 Weeks

Family Life

Unit IV

UNIT TITLE
Unit I Personal Growth and Wellness
Health

GRADE
LEVELS:

CONTENT AREA:

8th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The eighth-grade health education program is designed to give students the opportunity to examine the
importance of lifetime wellness. Students will analyze factors that both support and hinder the
achievement of personal health goals throughout the stages of life. Students will examine the efforts of
organizations to prevent and control disease and health conditions. The curriculum is also designed to give
students the ability to analyze various health issues to determine not only how they can live healthier
lives, but how they can positively impact the health of others. An examination of the impact that
community and groups can have on individuals will allow students to plan and implement ways to
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promote health at various levels. Through skills-based activities, students will not only understand the
short-term and long-term effects of various drugs, but they will also gain an understanding of the cycle of
addiction and dependency. Students will be able to discuss the effect that a person’s health issues can
have on those around them and will be able to summarize some intervention strategies that friends, and
family members can use to assist those in need. Eighth graders will examine the characteristics of a
healthy relationship and will discuss the various types of relationships that exist as well as cultural
stereotypes. In this course, students will also explain the role of practicing healthy behaviors in an effort to
prevent disease and unintended health issues and outcomes. In order to achieve these goals, the course
will be guided by both the New Jersey State Standards and the National Standards for Health Education.
The knowledge section for each unit is created using the national health standards. These standards may
be found in the appendix. Also in the appendix 18A:35-4.34: Financial literacy instruction and 18A:35-4.35
- History of disabled and LGBT persons included in the middle school curriculum.
Goals of this unit:
Taking responsibility for one’s own health is an essential step towards developing and maintaining a
healthy, active lifestyle. Personal Safety involves being aware of your surroundings and understanding of
how certain situations and/or unhealthy behaviors can lead to injury, illness or death. The ability to
identify potential risks and an awareness of the steps that can likely prevent injuries and diseases are key
to being safe. In addition, it is essential that individuals understand that there are circumstances that may
make them feel uncomfortable or are unsafe/dangerous that are beyond their control. In those
circumstances, it is essential that individuals know where and how to seek help and do not blame
themselves. Personal Growth and Development are lifelong processes of physical, behavioral, emotional
and cognitive change throughout one’s lifetime. Personal Growth and Development pertains to keeping
your body healthy and understanding hormonal changes (all body systems) and their impact on sexuality.
It encompasses the human condition: who we are, how we grow or evolve, and how interaction with
others affects the process of growth physically, mentally, socially, and emotionally from infancy through
advanced age.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.PGD.1: Explain how appropriate health care can promote personal health.
● 2.1.8.PGD.4: Analyze the relationship between healthy behaviors and personal health.
● 2.1.8.EH.1: Compare and contrast stress management strategies that are used to address various
types of stress-induced situations (e.g., academics, family, personal relationships, finances,
celebrations, violence).
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.2.8.PF.1: Summarize the short and long-term physical, social, mental, and emotional health
benefits of regular physical fitness activity.
● 2.2.8.PF.2: Recognize and involve others of all ability levels into a physical activity.
● 2.2.8.PF.3: Execute the primary principles of training (FITT) and technology for the purpose of
modifying personal levels of fitness (e.g., pedometers, heart rate monitors, health tracking
systems, wearable technology, virtual classes, exergames).
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● 2.2.8. PF.4: Implement and assess the effectiveness of a fitness plan based on health data, the
assessment of one's personal fitness levels and monitor health/fitness indicators before, during,
and after the workout program.
● 2.2.8.PF.5: Use evidence to predict how factors such as health status, body composition, interests,
environmental conditions, healthy eating, anabolic steroids, physical activity, and lifestyle
behaviors impact personal fitness and health.
● 2.2.8.LF.2: Explain the importance of assuming responsibility for personal health behaviors through
physical activity throughout one’s lifetime.
● 2.2.8.LF.3: Explore by leading self and others to experience and participate in different cultures'
physical fitness activities.
● 2.2.8.LF.4: Identify and recognize factors that generate positive emotions from participating in
movement and physical fitness activities.
● 2.2.8.LF.6: Develop a strategy to overcome barriers that allows for a visit in the community that
promotes physical activities.
● 2.2.8.LF.7: Evaluate personal attributes as they relate to career options in physical activity and
health professions.
● 2.1.8.CHSS.6: Develop an advocacy plan regarding a health issue and share this information in an
appropriate setting.
● 2.1.8.CHSS.7: Collaborate with other students to develop a strategy to address health issues related
to climate change.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● Evaluating the potential for injury and knowing first-aid
● Why do we take risks that can
procedures can minimize injury and save lives.
cause harm to ourselves or
● Social and emotional development impacts all
others?
components of wellness.
● ● How do you know when to
● Respect and acceptance for all individuals provide a
choose a particular first-aid
foundation for the prevention and resolution of
procedure?
conflict.
● What factors influence your social
● Stress management skills impact an individual’s ability
and emotional health?
to cope with different types of emotional situations.
● Why does conflict occur?
● How can stress affect a person’s
overall health?
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Strategies exist to reduce the risk of intentional and unintentional injuries.
● Taking precautions in public places can help keep individuals safe.
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● Traffic system safety helps prevent injuries
● Specific first-aid techniques are used to treat certain injuries.
● Techniques exist to support healthy social and emotional health.
● There are effective strategies that can prevent conflict.
● There are different ways to deal with crisis and change.
● Stress can be managed with various strategies.
KEY TERMS: stressors, distress, eustress, flight or fight response, strategies to reduce stress, first aid, CPR,
Heimlich Maneuver, 1st, 2nd and 3rd degree burns, communicable disease, pathogens, infection, viruses,
bacteria, hygiene, decision making, communication, goal setting, advocacy.
STUDENTS WILL BE ABLE TO:
● Describe ways to reduce or prevent injuries and other adolescent health problems.
● Explain how school and public health policies can influence health promotion and disease
prevention.
● Examine the likelihood of injury or illness if engaging in unhealthy behaviors.
● Predict the potential short-term impact of each alternative on self and others.
● Describe ways to reduce or prevent injuries and other adolescent health problems.
● Examine the potential seriousness of injury or illness if engaging in unhealthy behaviors.
● Explain the importance of assuming responsibility for personal health behaviors.
● Identify ways an individual might improve earning power by acquiring new knowledge and skills.
● Demonstrate effective conflict management or resolution strategies.
● Demonstrate healthy practices and behaviors that will maintain or improve the health of self and
others.
● Demonstrate behaviors to avoid or reduce health risks to self and others.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participate in traffic safety role play
● Design a stress collage (stressors and/or coping strategies)
● Create a stress doll
● Develop an unhealthy behaviors public service announcement
● Design a safety and first aid class flipbook
● Complete exit ticket
● Students will demonstrate the skills through the following activities, including but not limited
● Stress lab
● Gallery walk
● Small group presentations
● Current event discovery
● Complete exit ticket
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● Small group presentations
● Research and present information
● Brainstorming
SUMMATIVE ASSESSMENTS
By the end of 8th grade the students will be able recognize that Individual actions, genetics, and family
history can play a role in an individual’s personal health. Responsible actions regarding behavior can
impact the development and health of oneself and others. Awareness of potential risk factors and
knowledge of strategies to evaluate choices and potential consequences can help to reduce negative
impacts when confronted with difficult or unsafe situations. Individuals may experience interpersonal
and/or sexual violence for a variety of reasons, but the victim is never to blame. Technology can impact
the capacity of individuals to develop and maintain healthy behaviors and interpersonal relationships.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Explain how health habits affect wellness.
B. Participate in fitness testing at the beginning, middle, and end of year focusing on enhancing
personal health and wellness.
● Discussion on the health triangle will be conducted by the teacher. Teacher will define how
the health triangle needs to be balanced to achieve wellness.
● Students will review their fitness testing to enhance wellness.
● The students will analyze their personal results and create a plan to address needs that
surface.
● The students will research various fitness tests that are used in a professional setting and
present to the class their findings.
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C. Determine the impact of marketing techniques on the use of personal hygiene products, practices,
and services.
● Teachers will discuss different personal hygiene products, practices, and services and how
the marketing can influence purchase and use.
● Students will analyze commercials and advertisements for persuasive techniques used.
● The students will work in small groups to create a fantasy hygiene product and produce a
persuasive advertisement for their product.
D. Analyze the nutritional values of new products and supplements.
● Teachers can discuss nutritional values of new products and supplements.
● Teachers can discuss steroid, supplement, and protein powder use among teens.
● Students will complete individual research on different types of supplements, creatine and
protein powder. They will develop the characteristics of the items researched and the
proposed effects and dangers of use.
E. Explain the difference between steroid use and abuse.
F. Compare and contrast differences between steroids and dietary supplements.
G. Identify concerns related to dietary supplements.
H. Identify the FDA and its significance in regards to dietary supplements.
I. Explain protein’s effects on muscle tissue.
J. Explain steroid’s effects on torn muscle tissue.
K. Identify safe nutritional practices for repairing muscle tissue after a difficult workout.
L. Explain steroids legal purposes (doctor prescriptions).
M. Explain physical, behavioral (mental-emotional), legal, and ethical concerns of steroid abuse.
● Students can answer journal questions regarding the difference between steroid use and
abuse and how it is relative to other drugs.
● Students can complete PowerPoint presentation notes regarding facts about steroids based
off of Centers for Disease Control statistics
○ After analyzing the facts, students can pair up in groups and locate ethical, legal,
physical and behavioral/psychological concerns that stood out most to them and
explain why they were concerned.
● As an exit ticket, students can list top 3 concerns regarding steroid abuse that stood out
most to them and explain why (Physical, ethical, legal and/or behavioral).
N. Design a weekly nutritional plan for families with different lifestyles, resources, special needs, and
cultural backgrounds.
● Students can design a weekly nutritional plan for families with different lifestyles, special
needs, and cultural background. (Families who are not home often; families who have an
adult home, who do not work; families who are considered wealthier; families that may
struggle financially; families who have someone who has an allergy; families from different
countries.)
O. Evaluate methods for diagnosing and treating diseases and health conditions.
P. Analyze public health efforts to prevent and control diseases and health conditions.
● Students can journal their knowledge of disease and health conditions that are common in
young adults.
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● After analyzing and discussing their thoughts as a class, students can research one disease
or health condition of choice. Students can create a PowerPoint, which entails the method
of diagnoses, treatment, and public health efforts to control the chosen disease or health
condition.
○ https://www.mhanational.org/childrens-mental-health Youth Mental Health,
Mental Health America
○ https://www.mentalhealth.org.uk/a-to-z/c/children-and-young-people Children and
Young People, Mental Health Foundation
○ https://www.apa.org/pi/families/children-mental-health Children’s Mental
Health/Why is children’s mental health important? American Psychological
Association
Q. Describe first aid for bleeding and wounds, shock, poisoning, burns, heat exposure, cold exposure,
bone and joint injuries, including fractures
R. Specific injuries (to the eyes, head, nose, ears, chest, abdomen, and genital organs), and sudden
illness (including heart attack, stroke, fainting, convulsions, and diabetic reactions).
S. Identify the supplies needed to render first aid.
T. Define basic first aid terms.
U. Identify emergency situations.
V. Provide basic first aid for various situations based on the victim’s signs/symptoms.
W. Prioritize care for multiple victims based on assessment results.
X. Identify equipment/devices used for personal protection during first aid treatment according to
OSHA regulatory guidelines.
Y. Demonstrate the proper techniques for rendering first aid of open and closed wounds. Apply
dressings and bandages, observing all safety precautions and using the circular, spiral, figure eight,
and recurrent, or finger wrap.
Z. Differentiate between the three types of bleeding.
AA.Recognize the steps in wound care.
BB. Identify the characteristics, symptoms, and treatment for shock.
CC. Distinguish between the three different degrees of burns and the treatment for each.
DD.List the procedures for responding to poisonings.
EE. Examine the injuries resulting from extreme heat and cold.
● The teacher will lead a classroom discussion to check for understanding.
● The teacher will clarify misunderstandings.
● The teacher may ask students to reflect on the outcomes from the lesson.
● The teacher may ask students if they met and how they met the learning objectives for the
lesson.
● The teacher may ask students to demonstrate what was learned.
● Teachers and students may play Kahoot! (or some other type of game) to check for mastery.
● Students will share why the lesson is important via guided questions.
● Students will complete the exit ticket.
● Complete the First Aid Overview Student Interactive Notes as they observe a teacher-led
discussion / presentation.
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● Complete the First Aid for Bleeding and Wounds Student Interactive Notes as they observe
a teacher-led discussion / presentation.
● Complete the First Aid for Burns Student Interactive Notes as they observe a teacher-led
discussion / presentation.
● Complete the First Aid for Poisoning Student Interactive Notes as they observe a
teacher-led discussion / presentation.
● Complete the First Aid for Shock Student Interactive Notes as they observe a teacher-led
discussion / presentation.
● Complete the First Aid for Bone and Joint Injury Student Interactive Notes as they observe a
teacher-led discussion / presentation.
● Complete the First Aid for Heat and Cold Exposure Student Interactive Notes as they
observe a teacher led discussion / presentation.
● Complete the First Aid for Sudden Illness Student Interactive Notes as they observe a
teacher-led discussion / presentation. View online content from HealthCenter. Answer
lesson questions.
● Complete student worksheets
○ Resource for all First Aid:
https://safetylibrary.typepad.com/files/First%20Aid%20CPR-AED%20student%20ma
nual.pdf
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when
● creating media products.
● 9.4.8.TL.3: Select appropriate tools to organize and present information
● digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and
● respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through
● active discussions to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of
● sources when searching for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines
● and cultures for a specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information
supported with evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and
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delivery of information.
Science:
● MS-LS1-1 Conduct an investigation to provide evidence that living things are made of cells; either
one cell or many different numbers and types of cells.
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-LS1-5 Construct a scientific explanation based on evidence for how environmental and genetic
factors influence the growth of organisms.
● MS-PS1- 2 Analyze and interpret data on the properties of substances before and after the
substances interact to determine if a chemical reaction has occurred. [Clarification Statement:
Examples of reactions could include burning sugar or steel wool, fat reacting with sodium
hydroxide, and mixing zinc with hydrogen chloride.] [Assessment Boundary: Assessment is limited
to analysis of the following properties: density, melting point, boiling point, solubility, flammability,
and odor.]
English Language Arts:
● RI.7.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of a specific word choice on meaning and
tone.
● RI.7.5. Analyze the structure an author uses to organize a text, including how the major sections
contribute to the whole and to the development of the ideas.
● RI.7.10. By the end of the year read and comprehend literary nonfiction at grade level
text-complexity or above, with scaffolding as needed.
Mathematics:
● 6.NS.B.2. Fluently divide multi-digit numbers using the standard algorithm.
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
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●

Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
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● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be critiqued by
professionals for usability.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
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● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● www.cdc.gov (Center for Disease Control)
● http://www.theantidrug.com/– Partnership to End Addiction
● www.drugfree.org (Partnership for Drug-Free Kids)
https://www.cdc.gov/healthyschools/sher/standards/index.htm ( National Health Standards)
● http://www.whitehousedrugpolicy.gov/DrugFact/index.html – Office of National Drug Control
Policy
● http://www.justice.gov/dea/index.shtml– D.E.A
● https://www.mhanational.org/childrens-mental-health Youth Mental Health, Mental Health
America
● https://www.mentalhealth.org.uk/a-to-z/c/children-and-young-people Children and Young People,
Mental Health Foundation
● https://www.apa.org/pi/families/children-mental-health Children’s Mental Health/Why is
children’s mental health important? American Psychological Association
● https://teenshealth.org/en/teens/healthy-relationship.html– Teen Health
● https://www.myplate.gov/- U.S. Department of Agriculture
● https://safetylibrary.typepad.com/files/First%20Aid%20CPR-AED%20student%20manual.pdf Red
Cross First Aid CPR/AED Manual
TEACHER NOTES
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UNIT TITLE
Unit II Alcohol, Tobacco, and Other Drugs
Health

GRADE
LEVELS:

CONTENT AREA:

8th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The eighth-grade health education program is designed to give students the opportunity to examine the
importance of lifetime wellness. Students will analyze factors that both support and hinder the
achievement of personal health goals throughout the stages of life. Students will examine the efforts of
organizations to prevent and control disease and health conditions. The curriculum is also designed to give
students the ability to analyze various health issues to determine not only how they can live healthier
lives, but how they can positively impact the health of others. An examination of the impact that
community and groups can have on individuals will allow students to plan and implement ways to
promote health at various levels. Through skills-based activities, students will not only understand the
short-term and long-term effects of various drugs, but they will also gain an understanding of the cycle of
addiction and dependency. Students will be able to discuss the effect that a person’s health issues can
have on those around them and will be able to summarize some intervention strategies that friends, and
family members can use to assist those in need. Eighth graders will examine the characteristics of a
healthy relationship and will discuss the various types of relationships that exist as well as cultural
stereotypes. In this course, students will also explain the role of practicing healthy behaviors in an effort to
prevent disease and unintended health issues and outcomes. In order to achieve these goals, the course
will be guided by both the New Jersey State Standards and the National Standards for Health Education.
The knowledge section for each unit is created using the national health standards. These standards may
be found in the appendix. Also in the appendix 18A:35-4.34: Financial literacy instruction and 18A:35-4.35
- History of disabled and LGBT persons included in the middle school curriculum.
Goals of this unit:
Knowledge about drugs and medicines inform decision making related to personal wellness and the
wellness of others. Students will learn about medicine and drug use, misuse, and abuse. Students will
touch on topics such as: medicines, alcohol, tobacco, and other drugs,
dependency/addiction and treatment. Students will learn about the dangers and health risks associated
with vaping and e-cigarettes. During this unit, students will have the opportunity to choose a drug to
research, make a public service announcement and present it to the class.
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KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.3.8.ATD.1: Examine how the use of alcohol, tobacco, and other drugs by adolescents has
impacted their lives and the lives of family members socially, emotionally, and physically.
● 2.3.8.ATD.2: Relate the use of alcohol and other drugs to decision-making, consent, and risk for
sexual assault and abuse.
● 2.3.8.ATD.3: Determine the factors that contribute to different rules, laws, and policies in schools,
communities, and states regarding alcohol, tobacco (including e-cigarettes, vaping, cannabis
products), and other drugs.
● 2.3.8.ATD.4: Explain the impact of alcohol and other drugs on areas of the brain that control vision,
sleep, coordination, reaction time, judgment, and memory.
● 2.3.8.ATD.5: Analyze how the influence of peers and different social settings (e.g., home, school,
party) can result in positive and/or negative outcomes.
● 2.3.8.DSDT.1: Summarize the signs and symptoms of alcohol, tobacco, and drug disorders.
● 2.3.8.DSDT.2: Compare and contrast the various services that are available for individuals affected
by substance disorders in the community and at the state level.
● 2.3.8.DSDT.3: Determine the impact that alcohol and drugs can have on an individual’s social,
emotional, and physical well-being.
● 2.3.8.DSDT.4: Examine how alcohol and drug disorders can impact the social, emotional, and
physical lives of friends and family members.
● 2.3.8.DSDT.5: Compare and contrast the various services that are available for family members and
others affected by substance disorders in the community and at the state level.
● 2.3.8.HCDM.6: Explain how the immune system fights disease.
● 2.3.8.HCDM.7: Explain how certain methods of disease prevention, treatment strategies, and
appropriate medicine use promote health-enhancing behaviors.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Medicines come in a variety of forms and should be
taken as directed.
● There is a strong relationship between individuals who
abuse drugs and increased health-risk behaviors.
● Substance abuse is caused by a variety of factors.

ESSENTIAL QUESTIONS:
● How do I know if the use of a
legal/illegal drug is abuse or
misuse?
● Why would someone use a drug if
they know that it is illegal?
● Why does one person become an
addict and another does not?
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● The ability to interrupt a drug dependency/addiction
typically requires outside intervention, and a strong
support system.

● Is addiction a disease?
● What are the effects of drug
abuse on a society?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Abuse of medicines by adolescents and adults can have consequences.
● Abusing drugs can have both physical and behavioral effects.
● Using, selling, and possessing illegal substances has legal and financial consequences.
● Dependency/addiction can be caused by a number of factors.
● Steps can be taken for someone dependent or addicted to drugs to live a drug free life.
● Intervention strategies are available for family and friends to cope with the impact of substance
abuse.
KEY TERMS: drug, drug use and misuse, side effect, tolerance, drug abuse, addiction and treatment,
community and national drug trends, decision making, communication, advocacy, goal setting
STUDENTS WILL BE ABLE TO:
● Examine the likelihood of injury or illness if engaging in unhealthy behaviors.
● Describe the interrelationships of emotional intellectual, physical, and social health in adolescence.
● Analyze the outcomes of a health-related decision.
● Examine how the family influences the health of adolescents.
● Describe the influence of culture on health beliefs, practices, and behaviors.
● Describe how peers influence healthy and unhealthy behaviors.
● Describe situations that may require professional health services.
● Demonstrate behaviors to avoid or reduce health risks to self and others.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Complete actives at substance abuse learning and reflective stations
● Maintain an alcohol prevention journal
● Write a persuasive or factual newspaper article
● Create an alcohol impairment assessment
● Design a tobacco video public service announcement
● Present an overview of a selected drug
● Demonstrate role play and refusal strategies
● Design a substance abuse treatment information worksheet
● List protective shields
● Complete exit tickets
● Students will demonstrate the skills through the following activities, including but not limited to:
Learning stations, Alcohol impairment activities, Agree/disagree activities, Using
visuals/manipulatives to enhance learning
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●
●
●
●
●
●
●
●
●
●
●
●

Complete exit tickets
Brainstorming
Learning stations
Current event discovery
Vocabulary card activities
Rubrics
Peer feedback
Individual observations
Self-assessments
Progress checklists
Informal questioning /verbal participation
Journal about the legal and financial consequences of use, sale, and possession of illegal
substances
● Strategies for Making Healthy Choices
SUMMATIVE ASSESSMENTS
By the end of 8th grade the students will be able analyze the use of alcohol, tobacco (including
e-cigarettes, vaping), and other drugs (including cannabis products) can result in social, emotional, and
physical harm to oneself and others. Alcohol, other drugs and tobacco can be found in a variety of forms.
The use of alcohol and other drugs has both short-term and long-term effects. Alcohol and other drugs use
refer to all types of legal and illicit drugs. Over the counter medicines and prescription medications, when
taken correctly are drugs used to treat pain and illness. These drugs have both benefits and risks. There
are many types of tobacco products such as cigarettes, e-cigarettes, and marijuana to name a few that can
cause damage both physically and mentally. Tobacco, alcohol, and other illicit drug products can adversely
affect the user, family members, and those in the community. All topics will be covered and assessed
including: The use of alcohol, tobacco (including e-cigarettes, vaping), and other drugs (including cannabis
products) can result in social, emotional, and physical harm to oneself and others.
Written test
Projects: Drug Free Life Posters
Presentations: Public Information Poster
Research: Students will research a specific drug, its effects on
decision making, overall health and well-being (social, emotional,
physical).
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
● Write a role play about a conversation you may have regarding health
● Present a communication skit utilizing a rubric
● Write and solve decision making scenario
● Conduct a peer interview with checklist
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●
●
●
●
●
●
●
●

Writing in a journal
Complete exit ticket
Vocabulary card activities (vocabulary and skill cue acronym)
Role playing communication skills
Partner and small group presentations
Brainstorming/think, pair, share
Scenarios
Red, yellow and green light activities
LEARNING PLAN/INSTRUCTIONAL STRATEGIES

Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Describe the difference between drug misuse and drug abuse.
B. Develop strategies about making healthful choices when taking medicines.
● Teacher will define drug misuse and drug abuse.
● Students will develop strategies for making healthy choices when taking medicines.
● Students will create a poem and/or a song to help other students with making healthy life
choices.
C. Describe the legal and financial consequences of use, sale, and possession of illegal substances.
● Teachers can define the legal and financial consequences of use, sale, and possession of
illegal substances.
★ It is highly suggested to invite the SRO Officer in to provide a presentation on information.
The introduction of driving under the impairment of marijuna. This is critical due to the
newly revised NJ State Laws in relation to marijuna.
D. Learn about the effects and risks of various drugs.
● Teacher will present information regarding alcohol and vaping.
● Teachers will use Google Classroom to share Slide Presentation on alcohol and vaping.
○ Students will be assigned a specific drug to create a public information poster that
they will present to the class upon completion.
● The teacher will share the document:
https://store.samhsa.gov/sites/default/files/SAMHSA_Digital_Download/PEP20-06-01-003_
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E.
F.

G.
H.
I.

508.pdf Reducing Vaping Among Young Adults, Department of Health and Human Services,
Substance Abuse and Mental Health Services Administration (SAMHSA)
○ The students will complete a written statement about what research tells us.
List ways that support a drug free life.
Compare and contrast theories about dependency/addiction (such as genetic predisposition,
gender-related predisposition, and multiple risks.)
● Teacher will discuss ways to have a drug free life.
○ Students will compare and contrast theories about dependency/addiction (such as
genetic predisposition, gender-related predisposition, and multiple risks.
Describe different treatment options for substance abuse and why it is important to get help.
Teacher will define the different treatment options
Teacher will discuss the importance of getting help.

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when creating media products.
● 9.4.8.TL.3: Select appropriate tools to organize and present information digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of sources when searching
for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines and cultures for a
specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information supported with
evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
Science:
● MS-LS1-1 Conduct an investigation to provide evidence that living things are made of cells; either
one cell or many different numbers and types of cells.
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-LS1-5 Construct a scientific explanation based on evidence for how environmental and genetic
factors influence the growth of organisms.
● MS-PS1- 2 Analyze and interpret data on the properties of substances before and after the
substances interact to determine if a chemical reaction has occurred. [Clarification Statement:
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Examples of reactions could include burning sugar or steel wool, fat reacting with sodium
hydroxide, and mixing zinc with hydrogen chloride.] [Assessment Boundary: Assessment is limited
to analysis of the following properties: density, melting point, boiling point, solubility, flammability,
and odor.]
English Language Arts:
● RI.7.2. Determine two or more central ideas in a text and analyze their
● development over the course of the text; provide an objective summary of
● NJSLSA.SL1. Prepare for and participate effectively in a range of
● conversations and collaborations with diverse partners, building on
● others’ ideas and expressing their own clearly and persuasively.
Mathematics:
● 6.NS.B.2. Fluently divide multi-digit numbers using the standard algorithm.
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
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● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be
critiqued by professionals for usability.

GLOBAL THINKING:
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● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
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● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● http://www.theantidrug.com/– Partnership to End Addiction
● www.drugfree.org (Partnership for Drug-Free Kids)
● http://www.whitehousedrugpolicy.gov/DrugFact/index.html – Office of National Drug Control
Policy
● https://www.webmd.com/mental-health/addiction/tolerance-dependence-addiction-explainedWebMD
● https://medlineplus.gov/alcohol.html - NIH National Library of Medicine
● http://www.justice.gov/dea/index.shtml– D.E.A
● http://teens.drugabuse.gov/– The Science Behind Drug Abuse – from the National Institutes of
Health
● https://teenshealth.org/en/teens/addictions.html?ref=search - Teen Health Article Dealing with
Addiction.
● https://nj.gov/health/fhs/tobacco/regulations/- NJ State Tobacco Laws
● https://teenshealth.org/en/teens/smoking.html- Teen Health Article: Smoking and Teen Health
● https://teenshealth.org/en/teens/smokeless.html- Article: Smokeless Tobacco
● https://teenshealth.org/en/teens/healthy-relationship.html– Teen Health
● Internet Resources (including but not limited to) https://www.thegreatbodyshop.net/ (The Great
Body Shop – Materials and Program Guide/Program Map
● https://www.etr.org/healthsmart/ Health Smart
● https://store.samhsa.gov/sites/default/files/SAMHSA_Digital_Download/PEP20-06-01-003_508.pd
f- Reducing Vaping Among Young Adults, Department of Health and Human Services, Substance
Abuse and Mental Health Services Administration (SAMHSA)
● www.kidshealth.org Kids Health
● www.cdc.gov Center for Disease Control
● www.charactercounts.org Character Counts
● www.commonsensemedia.org Common Sense Education
● https://www.cdc.gov/healthyschools/sher/standards/index.htm National Health Standards
TEACHER NOTES
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UNIT TITLE
Unit III Community Health Integrated Skills
Health

GRADE
LEVELS:

CONTENT AREA:

8th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
Introduction
The eighth-grade health education program is designed to give students the opportunity to examine the
importance of lifetime wellness. Students will analyze factors that both support and hinder the
achievement of personal health goals throughout the stages of life. Students will examine the efforts of
organizations to prevent and control disease and health conditions. The curriculum is also designed to give
students the ability to analyze various health issues to determine not only how they can live healthier
lives, but how they can positively impact the health of others. An examination of the impact that
community and groups can have on individuals will allow students to plan and implement ways to
promote health at various levels. Through skills-based activities, students will not only understand the
short-term and long-term effects of various drugs, but they will also gain an understanding of the cycle of
addiction and dependency. Students will be able to discuss the effect that a person’s health issues can
have on those around them and will be able to summarize some intervention strategies that friends, and
family members can use to assist those in need. Eighth graders will examine the characteristics of a
healthy relationship and will discuss the various types of relationships that exist as well as cultural
stereotypes. In this course, students will also explain the role of practicing healthy behaviors in an effort to
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prevent disease and unintended health issues and outcomes. In order to achieve these goals, the course
will be guided by both the New Jersey State Standards and the National Standards for Health Education.
The knowledge section for each unit is created using the national health standards. These standards may
be found in the appendix. Also in the appendix 18A:35-4.34: Financial literacy instruction and 18A:35-4.35
- History of disabled and LGBT persons included in the middle school curriculum.
Goals of this unit:
The use of critical thinking, decision making, problem solving, leadership and communication skills are
essential to making informed personal, family and community health decisions. Community Health
Services provide informational resources and assistance to communities and individuals to support disease
and injury prevention, disaster relief, and improve the quality of services provided to all individuals.
Community Health Services promote public health, health equity, healthy lifestyles and reduce health
disparities. Services and support can include the provision of Culturally and Linguistically Appropriate
Services (CLAS), medical/dental health services, nursing, clothing, shelter, hunger relief, and allied health
professional care to people in need, or people maintaining regular wellness screenings in the person’s
home, other residential settings, or a community health care facility. Gaining knowledge of potential
solutions to health issues are dependent on health literacy and locating resources accessible in a
community. Advocacy for personal, family, community, and global health can influence and change the
interaction of people and their health. Different people have different capacities to deal with different
situations and being aware of a wide variety of tools and resources is beneficial.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.CHSS.6: Develop an advocacy plan regarding a health issue and share this information
in an appropriate setting.
● 2.1.8.CHSS.7: Collaborate with other students to develop a strategy to address health issues
related to climate change.
● 2.1.8.CHSS.8: Analyze difficult situations that might lead to feelings of sadness, anxiety and or
depression and identify individuals, agencies or places in the community where assistance may be
available.
● 2.1.8.PGD.1: Explain how appropriate health care can promote personal health.
● 2.1.8.PGD.2: Analyze how genetics and family history can impact personal health.
● 2.1.8.PGD.3: Describe the human reproductive systems, the external and internal body parts and
their functions, and the natural variations that exist in human bodies.
● 2.1.8.PGD.4: Analyze the relationship between healthy behaviors and personal health.
● 2.1.8.EH.1: Compare and contrast stress management strategies that are used to address various
types of stress-induced situations (e.g., academics, family, personal relationships, finances,
celebrations, violence).
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.1.8.SSH.1: Differentiate between gender identity, gender expression and sexual orientation.
● 2.1.8.SSH.2: Develop a plan for the school to promote dignity and respect for people of all genders,
gender identities, gender expressions, and sexual orientations in the school community.
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● 2.1.8.SSH.3: Demonstrate communication skills that will support healthy relationships
● 2.1.8.SSH.4: Compare and contrast the characteristics of healthy and unhealthy relationships.
● 2.1.8.SSH.5: Analyze the similarities and differences between friendships, romantic relationships
and sexual relationships.
● 2.1.8.SSH.6: Examine how culture influences the way families cope with traumatic situations, crisis,
and change.
● 2.1.8.PP.4: Predict challenges that may be faced by adolescent parents and their families.
● 2.3.8.ATD.5: Analyze how the influence of peers and different social settings (e.g., home, school,
party) can result in positive and/or negative outcomes.
● 2.3.8.ATD.5: Analyze how the influence of peers and different social settings (e.g., home, school,
party) can result in positive and/or negative outcomes.
● 2.3.8.HCDM.1: Justify how the use of universal precautions, sanitation and waste disposal, proper
food handling and storage, and environmental controls can prevent diseases and health conditions.
● 2.3.8.HCDM.2: Determine the role of genetics in being susceptible to disease and health conditions
and identify the types of behavior that might reduce the risk factors.
● 2.3.8.PS.6: Demonstrate strategies to use social media safely, legally, and respectfully (e.g., sexting,
sextortion).
● 2.3.8.PS.7: Evaluate the impact of technology and social media on relationships (e.g., consent,
communication, respect).
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Working together toward common goals with
individuals of different abilities and backgrounds
develops and reinforces core ethical values.
● Effective advocacy for a health or social issue is
necessary in order to motivate others to address the
issue.
● Potential solutions to health issues are dependent on
health literacy and available resources.
● Communicating health needs trusted adults and
professionals to assist in managing health problems.

ESSENTIAL QUESTIONS:
● How can we include individuals
with various disabilities?
● What qualities can promote group
success?
● Where do I go to access accurate
information about health and
fitness services?
● How do you know if a website is
reputable?
● How do you recognize scams and
fake news?
● How can outside resources impact
a person’s overall health?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Character development can be improved with various strategies.
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●
●
●
●
●
●
●
●

Different cultures respond to individuals with disabilities in different ways.
Reasons exist for why some groups work and others do not.
Volunteering for an organization is a good way to promote the importance of health.
Taking a stand on a health or social issue helps create awareness.
Health products and services can come from different sources.
Certain situations require support from a trusted adult or health professional.
Taxes must be paid.
Different career choices, level of education, skills, and the economy all affect earning and earning
potential.
● Deductions are taken from payroll for various purposes.
KEY TERMS: conflict, prejudice, values, peer pressure, ethical, legal, options, outcomes, short or long-term
goals, culture, character, decisions, collaboration, taxes, payroll, financial literacy.
STUDENTS WILL BE ABLE TO:
● Explain the influence of personal values and beliefs on individual health practices and behaviors.
● Describe the influence of culture on health beliefs, practices, and behaviors.
● Identify ways in which health messages and communication techniques can be altered for different
audiences.
● Work cooperatively to advocate for healthy individuals, families, and schools.
● Demonstrate how to influence and support others to make positive health choices.
● State a health-enhancing position on a topic and support it with accurate information.
● Analyze the validity of health information, products, and services.
● Determine the accessibility of products that enhance health.
● Locate valid and reliable health products and services.
● Describe situations that may require professional health services.
● Demonstrate how to ask for assistance to enhance the health of self and others.
● Analyze the purpose and affect taxes have on take home pay.
● Determine the earning potential for different jobs and careers.
● Explain the difference between incomes that are automatically taxed and income that has to be
claimed, with examples.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Complete actives at substance abuse learning and reflective stations
● Write a letter to my older self
● Maintain an alcohol prevention journal
● Write a persuasive or factual newspaper article
● Create a life-size body outline with drug effects
● Complete exit tickets
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●
●
●
●
●
●

Brainstorming
Learning stations
Risk factor graphic organizer
Debate the pros and cons of medical marijuana
Current event discovery
Vocabulary card activities

SUMMATIVE ASSESSMENTS
By the end of 8th grade the students will be able to understand Community Health Services provide
informational resources and assistance to communities and individuals to support disease and injury
prevention, disaster relief, and improve the quality of services provided to all individuals. Community
Health Services promote public health, health equity, healthy lifestyles and reduce health disparities.
Services and support can include the provision of Culturally and Linguistically Appropriate Services (CLAS),
medical/dental health services, nursing, clothing, shelter, hunger relief, and allied health professional care
to people in need, or people maintaining regular wellness screenings in the person’s home, other
residential settings, or a community health care facility. Potential solutions to health issues are dependent
on health literacy and locating resources accessible in a community. Advocacy for personal, family,
community, and global health can influence and change the interaction of people and their health.
Different people have different capacities to deal with different situations and being aware of a wide
variety of tools and resources is beneficial.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
● Write a role play about a conversation you may have regarding health
● Present a communication skit utilizing a rubric
● Write and solve decision making scenario
● Conduct a peer interview with checklist
● Writing in a journal
● Complete exit ticket
● Vocabulary card activities (vocabulary and skill cue acronym)
● Role playing communication skills
● Partner and small group presentations
● Brainstorming/think, pair, share
● Scenarios
● Red, yellow and green light activities
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
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Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Describe qualities found in a good citizen.
● Lesson on what it means to have good character.
○ Students will define good character traits with examples. They will be self-reflective
and write about a trait they have that they are most proud of.
○ Students will create a class positive character trait list for the model good CMS
citizen.
● Do team building activities in the classroom or outside- weather permitting. See:
weareteachers.com/team-building-games-and-activities/
B. Students will understand that various cultures respond differently to students with different needs.
C. Analyze special events like the Special Olympics and see what organizations are involved and who
supports it.
D. Analyze different groups of people in history and how they respond to special needs people.
E. Discuss the reason behind rules—advantages and disadvantages—and where and what type of
rules are found in our society.
F. Advocacy- Students will help prepare, organize, and run an activity like Volleyball Tournament as a
fundraiser for an organization. (Once a year, held in December).
● Students can advocate awareness for heart health by participating in Jump Rope and Hoops
for Heart activities.
G. Defend a position on a health or social issue to activate community awareness.
● Students can create a poster, short skit, or public service announcement to defend a
position on a health or social issue to activate community awareness.
● Create a positive message to share with the 7th graders as they enter 8th grade the
following year. The message can be in letter form for the Health Teacher to read to the
incoming 8th graders on their 1st day in health class. The letter should focus on kindness,
community advocacy and championing inclusion.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
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(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.DC.2: Provide appropriate citation and attribution elements when
creating media products.
● 9.4.8.TL.3: Select appropriate tools to organize and present information
digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and
respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through
active discussions to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of
sources when searching for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines
and cultures for a specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information
supported with evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and
delivery of information.
Science:
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-ESS3-3 Apply scientific principles to design a method for monitoring and minimizing a human
impact on the environment.
English Language Arts:
● RI.7.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of a specific word choice on meaning and
tone.
● RI.7.5. Analyze the structure an author uses to organize a text, including how the major sections
contribute to the whole and to the development of the ideas.
● RI.7.2. Determine two or more central ideas in a text and analyze their development over the
course of the text; provide an objective summary of the text.
Mathematics:
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities
● 6.RP.A.3 Use ratio and rate reasoning to solve real-world and mathematical problems, e.g., by
reasoning about tables of equivalent ratios, tape diagrams, double number line diagrams, or
equations.
● 6.NS.C.8 Solve real-world and mathematical problems by graphing points in all four quadrants of
the coordinate plane. Include use of coordinates and absolute value to find distances between
points with the same first coordinate or the same second coordinate.
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
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question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
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● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be
critiqued by professionals for usability.

GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
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ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● weareteachers.com/team-building-games-and-activities/ 38 Awesome Team-Building Games and
Activities for kids. Classroom ideas
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● http://archive.ncpc.org/programs/teens-crime-and-the-community/community-works-session-enh
ancements/section-1/session-7/role-play-scenarios.pdf- National Crime Prevention Council
● https://teenshealth.org/en/teens/healthy-relationship.html– Teen Health
● Internet Resources (including but not limited to) https://www.thegreatbodyshop.net/ (The Great
Body Shop – Materials and Program Guide/Program Map
● https://www.etr.org/healthsmart/ Health Smart
● www.kidshealth.org Kids Health
● www.cdc.gov Center for Disease Control
● www.charactercounts.org Character Counts
● www.commonsensemedia.org Common Sense Education
● https://www.cdc.gov/healthyschools/sher/standards/index.htm National Health Standards
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TEACHER NOTES

UNIT TITLE
Unit IV Family Life
Health

GRADE
LEVELS:

CONTENT AREA:

8th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 4
UNIT FOCUS - SUMMARY OF UNIT
The eighth-grade health education program is designed to give students the opportunity to examine the
importance of lifetime wellness. Students will analyze factors that both support and hinder the
achievement of personal health goals throughout the stages of life. Students will examine the efforts of
organizations to prevent and control disease and health conditions. The curriculum is also designed to give
students the ability to analyze various health issues to determine not only how they can live healthier
lives, but how they can positively impact the health of others. An examination of the impact that
community and groups can have on individuals will allow students to plan and implement ways to
promote health at various levels. Through skills-based activities, students will not only understand the
short-term and long-term effects of various drugs, but they will also gain an understanding of the cycle of
addiction and dependency. Students will be able to discuss the effect that a person’s health issues can
have on those around them and will be able to summarize some intervention strategies that friends, and
family members can use to assist those in need. Eighth graders will examine the characteristics of a
healthy relationship and will discuss the various types of relationships that exist as well as cultural
stereotypes. In this course, students will also explain the role of practicing healthy behaviors in an effort to
prevent disease and unintended health issues and outcomes. In order to achieve these goals, the course
will be guided by both the New Jersey State Standards and the National Standards for Health Education.
The knowledge section for each unit is created using the national health standards. These standards may
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be found in the appendix. Also in the appendix 18A:35-4.34: Financial literacy instruction and 18A:35-4.35
- History of disabled and LGBT persons included in the middle school curriculum.
Goals of this unit:
Social and Sexual Health is a person’s ability to communicate and interact with others efficiently.
Individuals are able to form meaningful relationships with others and interact in healthy, appropriate ways.
They encompass respect and accept differences of an individual’s race, religion, gender identity, gender
expression, ethnicity, disability, socioeconomic background, and perspectives of health-related decisions.
The extent to which people connect with others in different environments, adapt to various social and
sexual situations, feel supported by individuals, institutions, and experience a sense of belonging, all
contribute to social and sexual health. Inclusive schools and communities are accepting of all people and
make them feel welcome and included. Relationships are influenced by a wide variety of factors,
individuals, and behaviors. There are factors that contribute to making healthy decisions about sex.
*Before beginning this unit, send home a letter, explaining to parents the topics to be covered and options
for families to opt out of specific lessons.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.8.PGD.4: Analyze the relationship between healthy behaviors and personal health.
● 2.1.8.EH.2: Analyze how personal attributes, resiliency, and protective factors support mental and
emotional health.
● 2.1.8.PP.1: Describe pregnancy testing, the signs of pregnancy, and pregnancy options, including
parenting, abortion, and adoption.
● 2.1.8.PP.2: Summarize the stages of pregnancy from fertilization to birth.
● 2.1.8.PP.3: Identify prenatal practices that support a healthy pregnancy and identify where to find
medically accurate sources of information about prenatal care.
● 2.1.8.PP.4: Predict challenges that may be faced by adolescent parents and their families.
● 2.1.8.PP.5: Identify resources to assist with parenting.
● 2.1.8.SSH.1: Differentiate between gender identity, gender expression and sexual orientation.
● 2.1.8.SSH.2: Develop a plan for the school to promote dignity and respect for people of all genders,
gender identities, gender expressions, and sexual orientations in the school community.
● 2.1.8.SSH.3: Demonstrate communication skills that will support healthy relationships
● 2.1.8.SSH.4: Compare and contrast the characteristics of healthy and unhealthy relationships.
● 2.1.8.SSH.5: Analyze the similarities and differences between friendships, romantic relationships
and sexual relationships.
● 2.1.8.SSH.6: Examine how culture influences the way families cope with traumatic situations, crisis,
and change.
● 2.1.8.SSH.7: Identify factors that are important in deciding whether and when to engage in sexual
behaviors.
● 2.1.8.SSH.8: Identify factors that can affect the ability to give or perceive consent to sexual activity
(e.g., body image, self-esteem, alcohol, other substances).
● 2.1.8.SSH.9: Define vaginal, oral, and anal sex.
● 2.1.8.SSH.10: Identify short and long-term contraception and safer sex methods that are effective
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and describe how to access and use them (e.g., abstinence, condom).
● 2.1.8.SSH.11: Develop a plan to eliminate or reduce risk of unintended pregnancy and STIs
(including HIV).
● 2.1.8.CHSS.1: Identify professionals at school and in the community available to assist with health
conditions and emergencies, sexual health services, life skills training and describe how they can be
accessed (e.g., suicide prevention, CPR/AED, breast self-examination, traumatic stress).
● 2.1.8.CHSS.2: Describe the state and federal laws related to age of consent, minors’ ability to
consent to health care, confidentiality in a healthcare setting, child pornography, sexting, safe
haven and sex trafficking.
● 2.1.8.CHSS.3: Identify the state and federal laws related to minors' access to sexual healthcare
services, including pregnancy and STIs/HIV prevention, testing, care, and treatment.
● 2.1.8.CHSS.4: Identify community resources and/or other sources of support, such as trusted
adults, including family members, caregivers, and school staff, that students can go to if they are or
someone they know is being sexually harassed, abused, assaulted, exploited, or trafficked.
● 2.1.8.CHSS.5: Identify medically accurate sources of information about STIs, including HIV, such as
local STIs /HIV prevention, steps to obtain PrEP and PEP, testing, and treatment resources.
● 2.3.8.PS.2: Define sexual consent and sexual agency.
● 2.3.8.PS.3: Define interpersonal and sexual violence and describe their impacts on sexual health
(e.g., sexual harassment, sexual assault, sexual abuse, incest, rape, domestic violence, coercion,
dating violence).
● 2.3.8.PS.4: Describe strategies that sex traffickers/exploiters employ to recruit youth.
● 2.3.8.PS.5: Determine the effectiveness of laws designed to keep children and adolescents healthy
and safe (e.g., consent, child pornography, human trafficking, parental notification, drugs).
● 2.3.8.HCDM.3: Describe behaviors which may contribute to or prevent a person from being
susceptible to disease and illness (e.g., cardiovascular, stroke, hepatitis, sexually transmitted
infections (STIs), HIV/AIDS, breast cancer, HPV, testicular cancer).
● 2.3.8.HCDM.4: Describe the signs, symptoms, and potential impacts of STIs (including HIV).
● 2.3.8.HCDM.5: Compare and contrast behaviors, including abstinence, to determine the potential
risk of pregnancy and/or STIs (including HIV) transmission.
● 2.1.8.PGD.3: Describe the human reproductive systems, the external and internal body parts and
their functions, and the natural variations that exist in human bodies.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● The values that we acquire can impact all types of
relationships.
● Responsible actions regarding sexual behavior impact
the health of oneself and others.

ESSENTIAL QUESTIONS:
● What can we learn from family?
● How do we learn to understand
and respect diversity in
relationships?

138

● Discussion of topics regarding sexuality requires a safe,
supportive environment where sensitivity and respect
is shown toward all.
● Early detection strategies assist in the prevention and
treatment of illness or disease.

● How can the decisions we make
now affect our future?
● How does society have an impact
on an individual’s gender identity
and sexual orientation?
● What are the consequences of
stereotypes?
● Why is healthcare important?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Changes have an impact on every member of a family.
● Families have a direct impact on a person’s character development.
● There are situations where relationships require the intervention of a professional.
● There are different levels to a relationship.
● There are unhealthy and healthy qualities in a relationship.
● Strategies exist to end a relationship.
● Acceptable criteria exist for dating.
● Various contraception options exist.
● Gender identity, sexual orientation, and cultural stereotyping are issues that need to be addressed.
● Routine healthcare procedures are important in preventing various diseases.
● The impact of women, ethnic minorities, disabled and LGBTQ individuals have contributed to
American history.
KEY TERMS: relationships, emotional and social health, dating, commitment, marriage, divorce, character,
values, boundaries and expectations, abstinence, contraception, barrier methods, hormonal methods,
unintended pregnancy, parenthood, decision making, communication, advocacy, goal setting
STUDENTS WILL BE ABLE TO:
● Examine how the family influences the health of adolescents.
● Describe the influence of culture on health beliefs, practices, and behaviors.
● Describe situations that may require professional health services.
● Demonstrate how to influence and support others to make positive health choices.
● Apply effective verbal and nonverbal communication skills to enhance health.
● Distinguish between healthy and unhealthy alternatives to health-related issues or problems.
● Demonstrate healthy practices and behaviors that will maintain or improve the health of self and
others.
● Demonstrate behaviors to avoid or reduce health risks to self and others.
● Describe the influence of culture on health beliefs, practices, and behaviors.
● Demonstrate healthy practices and behaviors that will maintain or improve the health of self and
others.
● Describe situations that may require professional health services.
● Describe the impact different racial and ethnic groups have had on American society as it
contributes to health and well-being.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING

139

FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Design STI posters
● Create a visual display demonstrating the stages of fetal development for mom and baby
● Compose a letter to your younger self about the consequences of sexual activity
● Develop a moms-to-be brochure
● Complete exit tickets K
● STI jigsaw activity
● Partner and small group activities
● Scenarios Reflective activities
● Red/yellow/green light activities
SUMMATIVE ASSESSMENTS
By the end of 8th grade the students will be able understand social and sexual health is a person’s ability
to communicate and interact with others efficiently. Students will begin to understand the signs of a
possible abusive relationship and the signs of a healthy relationship. Students will continue to relate that
individuals are able to form meaningful relationships with others and interact in healthy, appropriate ways.
They encompass respect and accept differences of an individual’s race, religion, gender identity, gender
expression, ethnicity, disability, socioeconomic background, and perspectives of health-related decisions.
The extent to which people connect with others in different environments, adapt to various social and
sexual situations, feel supported by individuals, institutions, and experience a sense of belonging, all
contribute to social and sexual health. Students will explore the practice of abstinence and dealing with
the potential for peer pressure. Students will be responsible for learning the details about pregnancy and
parenting. Finally students will be able to understand the main factors in handling a baby through
babysitting examples.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
● Group projects
● Oral presentations
● Write a role play about a conversation you may have regarding health
● Present a communication skit utilizing a rubric
● Write and solve decision making scenario
● Conduct a peer interview with checklist
● Writing in a journal
● Complete exit ticket
● Vocabulary card activities (vocabulary and skill cue acronym)
● Role playing communication skills
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●
●
●
●
●
●
●
●
●

Partner and small group presentations
Brainstorming/think, pair, share
Scenarios
Design a healthy relationships poster
Complete a professional services information sheet
Design a routine healthcare procedures information sheet
Create a abstinence brochure
Develop a positive t-shirt/bumper sticker slogans
Complete exit tickets
LEARNING PLAN/INSTRUCTIONAL STRATEGIES

Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information. Also the Berkeley Heights Public
School District understands the parents/guardian’s rights to opt out of any lesson/unit based on the
N.J.S.A. 18A:35-4.7 Parent’s Statement of Conflict with Conscience. The NJDOE recognizes and respects
that some families prefer to have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any
child whose parent or guardian presents to the school a signed statement that any part of instruction in
health, family life education, or sex education is in conflict with his or her conscience or sincerely held
moral or religious beliefs shall be excused from that portion of the course. Parents and guardians
seeking to exercise this option should contact their local school principal directly. Family and Community
Engagement. Please email your child’s teacher to request an opt out option.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Recall traits of a good friend.
B. Review the different types of relationships.
C. Discuss peer pressure, identifying both positive and negative.
D. Discuss dating and benefits of spending time in group dating
● Through PowerPoint from the Google Classroom, the teacher will lead discussions regarding
friendships, peer pressure, dating, and group dating.
E. Review what abuse is and how it is never the fault of the victim.
F. List the warning signs of abuse.
G. Identify sources of help for abuse.
★ The teacher will share resources including the National Domestic Violence Hotline
○ Hours: 24/7. Languages: English, Spanish and 200+ through interpretation service
800-799-7233 after 7/17/22 The National Suicide Prevention Lifeline is now: 988
Suicide and Crisis Lifeline
○ https://www.new-hope.org/warning-signs-of-an-abusive-relationship/ New HopeCreating Communities Free from violence and exploitation. The students will be in
small groups to review articles and discuss 1-2 different forms of abuse and present
to their peers.
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H. Determine the benefits of sexual abstinence and develop strategies to resist pressure to become
sexually active.
● Teacher will review what it means to abstain from something.
● Teacher will define abstinence.
○ Students will learn about healthy relationships. The students will create a
framework of 6-8 characteristics of a healthy relationship.
○ Students will discuss ways to resist pressure to become sexually active.
I. Identify STI’s, including HIV/AIDS, and describe behaviors that will decrease the risk of contracting
● Identify STI’s and their effects on their bodies and lifestyles.
● Determine ways to decrease risk of contracting them.
● Students will choose a specific STD and create a presentation on Google Slides. The
presentation must include the following 5 slides:
○ What is it? How can you get it?
○ Symptoms, if any.
○ What are the treatments, if any? How do you obtain them?
○ What happens if the STI isn’t discovered and is left untreated?
○ Write 5 potential test questions on your chosen STD.
● Students may use www.teenhealth.org for STD information.
J. Define and discuss gender identity, sexual orientation, and cultural stereotyping.
● Teachers will define gender identity.
● Teacher will define sexual orientations (Lesbian, Gay, Heterosexual and Bisexual/Other +).
● Teachers will define cultural stereotyping and its effect on society.
K. Identify that physical contact and sexual activity requires consent.
L. Understand the emotional impact surrounding sexuality.
M. Explain the importance of saying “no” to unwanted sexual contact.
N. Understand the meaning of sexual abuse and assault awareness.
● Teacher may lead a discussion to increase awareness that consent is required before
physical contact or sexual activity.
● The teacher will also discuss the social, emotional, and relational impact surrounding
sexuality, the right to say no to unwanted physical contact or sexual activity, and the virtues
of respecting the right of others to say no.
O. Understand the social, emotional, and legal consequences of disturbing and sexually explicit
images through electronic means.
● Teacher may lead a discussion on the social, emotional, and legal consequences of
disturbing and sexually explicit images through electronic means.
P. Summarize the signs and symptoms of pregnancy and the methods available to confirm pregnancy.
● Teacher will define symptoms and ways to confirm pregnancy.
● Distinguish physical, social, and emotional changes that occur during each stage of
pregnancy, including the stages of labor and childbirth and the adjustment period following
birth.
● Teachers will define physical, social and emotional changes that occur during each stage of
pregnancy.
● Teachers will define the stages of labor and childbirth.
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● Teacher will discuss the adjustment period following birth.
Q. Explain the importance of prenatal care and the impacts of teen pregnancy.
R. Identify factors that could cause birth defects.
● Teacher will explain the importance of prenatal care.
● Class will discuss short- and long-term impacts of teen pregnancy.
● Teachers will identify factors that could cause birth defects.
S. Determine effective strategies and resources to assist with parenting.
● Compare and contrast the difference between being a parent and babysitting.
○ Students will create a short “How To” presentation using FlipGrid, SeeSaw, or Google
Slides about a topic they read in the resource, “Red Cross Babysitting Instructional
Book”.
○ Students will access each other’s presentation skills using a rubric.
○ Class will be divided into groups based on top interests: i.e. Preventing Injuries and
Accidents, Holding and Picking Up Infants, How to Play with Children (teacher can
choose ages), Understanding Children (teacher can choose ages), and You’re the
Boss: A guide to Leadership.
https://www.redcross.org/content/dam/redcross/atg/PHSS_UX_Content/Babysitter
s-Training-Handbook.pdf
T. Discuss effective strategies and resources to assist with parenting.
● Teacher will provide a simulated experience of watching an infant. Teachers will utilize a
simulated infant crying clip and riddles to give students a glimpse into parenting. Teacher
will play the clip of an infant crying and project a riddle on the board. The class will then try
and come up with the answer while listening to the clip. This is to simulate the experience
of trying to figure out why an infant is crying and solve it. Once five students have solved
the riddle, figured out why the infant is crying, the crying will be stopped. After each riddle
the students will be given one minute to quickly write their feelings. At the completion of
the activity, students will journal for one minute about how they felt throughout the
activity and how this links to caring for an infant. Completing the activity will be a group
discussion on tips to help solve the infant “puzzle” in real life. (i.e. remain calm, go through
the basics – dirty, hungry, tired, bored, etc.)
○ https://teenshealth.org/en/teens/babysit.html?ref=search
○ https://jobdescriptionandresumeexamples.com/top-16-babysitter-skills-to-be-beston-the-job/
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
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● 9.4.8.DC.2: Provide appropriate citation and attribution elements when creating media products.
9.4.8.TL.3: Select appropriate tools to organize and present information digitally.
● 9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.1: Critically curate multiple resources to assess the credibility of sources when searching
for information.
● 9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines and cultures for a
specific purpose.
● 9.4.8.IML.12: Use relevant tools to produce, publish, and deliver information supported with
evidence for an authentic audience.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
Science:
● MS-LS1-1 Conduct an investigation to provide evidence that living things are made of cells; either
one cell or many different numbers and types of cells.
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-LS1-5 Construct a scientific explanation based on evidence for how environmental and genetic
factors influence the growth of organisms.
English Language Arts:
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Mathematics:
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
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●

Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration

145

● Students will create digital resources.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be
critiqued by professionals for usability.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
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● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● http://archive.ncpc.org/programs/teens-crime-and-the-community/community-works-session-enh
ancements/section-1/session-7/role-play-scenarios.pdf- National Crime Prevention Council
● https://teenshealth.org/en/teens/healthy-relationship.html– Teen Health
● Internet Resources (including but not limited to) https://www.thegreatbodyshop.net/ (The Great
Body Shop – Materials and Program Guide/Program Map
● https://www.etr.org/healthsmart/ Health Smart
● www.kidshealth.org Kids Health
● https://www.helpguide.org/articles/mental-health/improving-family-relationships-with-emotionalintelligence.htm - Improving Family Relationships with emotional intelligence, Help Guide, your
nonprofit guide to mental health and wellness.
● https://www.new-hope.org/warning-signs-of-an-abusive-relationship Warning Sign of an Abusive
Relationship. New Hope- Creating Communities Free from violence and exploitation.
● https://teenshealth.org/en/teens/family-abuse.html?ref=search Teen Health Article: Abuse and
want you to know
● https://teenshealth.org/en/teens/abstinence.html?ref=search Teen Health Article: Abstinence
● www.cdc.gov Center for Disease Control
● www.charactercounts.org Character Counts
● https://teenshealth.org/en/teens/babysit.html?ref=search Babysitting the Basics Teen Health
Article
● https://jobdescriptionandresumeexamples.com/top-16-babysitter-skills-to-be-best-on-the-job/ Top
16 Babysitting skills to be best at the job Job Description and Resume Examples Site
● www.commonsensemedia.org Common Sense Education
● https://www.cdc.gov/healthyschools/sher/standards/index.htm National Health Standards
● https://www.uc.edu/content/dam/uc/ce/images/OLLI/Page%20Content/THE%20REPRODUCTION%
20SYSTEMS.pd UC.edu
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● https://www.redcross.org/content/dam/redcross/atg/PHSS_UX_Content/Babysitters-Training-Han
dbook.pdf American Red Cross
TEACHER NOTES

NJSLS COMPREHENSIVE PHYSICAL EDUCATION STANDARDS 6th-8th GRADES
Introduction The purpose of physical education focuses on taking personal responsibility
for one’s overall health through an active, healthy lifestyle that fosters a lifelong
commitment to wellness. Physical education is a tool by which our students can realize
the benefits of further education, productive exercise, responsible leadership, and
personal fulfillment. Physical education develops the physically literate individual
through deliberate practice of well designed learning tasks that allow for skill acquisition
in an instructional climate focused on mastery. To that end, this course will provide
students with educational experiences that enable them to acquire knowledge and the
ability to apply these necessary skills and to experience the benefits of learning and the
values of wellness. We will guide all students in discovering, valuing and developing their
unique talents to realize their potential, while being focused on a lifetime of wellness as
physically literate individuals. In order to achieve these goals, this curriculum was
developed with both the New Jersey Student Learning Standards for comprehensive
Health & Physical Education. These goals will also be achieved by ensuring students are
scheduled to meet or exceed New Jersey’s mandate of at least 150 minutes of health,
safety and physical education per week in grades 6-8. The (NJSLS-CHPE) highlights the
expectation that all students participate in a high-quality, K–12 sequential, health and
physical education program that emphasizes 21st Century skills and interdisciplinary
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connections to empower students to live a healthy active lifestyle. The standards provide
a blueprint for curriculum development, instruction, and assessment, and reflect the
latest research for effective health and physical education programs. The primary focus
of the standards consists of the development of concepts and skills that promote and
influence healthy behaviors.

Physical Education Units
Movement Skills and Concepts
Movement Skills and Concepts include learning and investigating the fundamentals of
movement (on land, water, snow, sand and ice) from one place to another and the
understanding of biomechanics (how the body moves, grows and matures). Movement skills fall
into three main categories: locomotor, non-locomotor, and manipulative skills. Concepts into
categories such as spatial awareness (where the body moves), body awareness (what can the
body do), qualities of movement (how the body moves and with whom/what does the body
move).
By the end of 8th grade:
• Effective execution of movements is determined by the level of related skills, providing the
foundation for physical competency and literacy to participate with confidence in a broad range
of physical activities (e.g., games, sports, aerobics, martial arts, and recreational activities).
• Feedback from others and self assessment impacts performance of movement skills and
concepts.
• Individual and team goals are achieved when applying effective tactical strategies in games,
sports and other physical fitness activities.
Physical Fitness
Physical Fitness is the ability to move, perform daily tasks and unexpected physical challenges
effectively without losing energy reserves. Fitness activities can be performed at many levels
(low, moderate, and high), which will impact how efficiently the body functions.
By the end of 8th grade:
A variety of effective fitness principles applied consistently over time, enhance personal fitness
levels, performance, and health status (e.g., Frequency, Intensity, Time, Type (F.I.T.T).
Lifelong Fitness
Lifelong Fitness requires making fitness a part of a person’s daily life. It is about creating fitness
habits that support individuals to plan and stay healthy throughout their lifetime. In addition, a
person recognizes the medical consequences of a sedentary lifestyle and that the benefits of an
active body and mind over time reduces diseases, injuries and pain. Lifelong fitness doesn’t
focus on competition or high-level skill development, but rather on self-evaluation, personal
goal setting, social engagement, sportsmanship, enjoyment of movement, and leisure-time
fitness activities.
By the end of 8th grade:
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• Effective fitness principles combined with mental and emotional endurance over time will
enhance performance and wellness.
• Community resources can provide participation in physical activity for self and family
members.

Curriculum Pacing Guide
SUGGESTED TIME
8 Weeks

8 Weeks

7 Weeks

UNIT NUMBER

CONTENT - UNIT OF STUDY
Target and Invasion Activities

Unit I

Unit II

Net Games, Striking, and Fielding
Activities

Unit III

Fitness, Dance, and Rhythmic
Activities

4 Weeks

Cooperative Activities

Unit IV

UNIT TITLE
Unit I Target and Invasion Activities.
Physical Education
CONTENT AREA:

GRADE
LEVELS:

6th-8th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
The purpose of physical education focuses on taking personal responsibility for one’s overall health
through an active, healthy lifestyle that fosters a lifelong commitment to wellness. Physical education is a
tool by which our students can realize the benefits of further education, productive exercise, responsible
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leadership, and personal fulfillment. Physical education develops the physically literate individual through
deliberate practice of well designed learning tasks that allow for skill acquisition in an instructional climate
focused on mastery. To that end, this course will provide students with educational experiences that
enable them to acquire knowledge and the ability to apply these necessary skills and to experience the
benefits of learning and the values of wellness. We will guide all students in discovering, valuing and
developing their unique talents to realize their potential, while being focused on a lifetime of wellness as
physically literate individuals. In order to achieve these goals, this curriculum was developed with both the
New Jersey Student Learning Standards for comprehensive Health & Physical Education. These goals will
also be achieved by ensuring students are scheduled to meet or exceed New Jersey’s mandate of at least
150 minutes of health, safety and physical education per week in grades 6-8.
Goals of this unit:
The goal of Middle School Physical Education is to provide students with the skills, knowledge, confidence
and attitudes necessary for a lifetime appreciation of physical fitness and participation in physical
activities. The Middle School Physical Education programming promotes physical, mental, emotional and
social growth. The students will acquire content knowledge and make connections between physical
education, health and other aspects of social life. In grades 6-8, students are provided opportunities to
experience cooperation as a member of a group or as a member of a team observing the rules of fair play
and the advantages of good sportsmanship. It also offers opportunities to develop self-control and respect
for the rights of others. The physical education curriculum can provide a means of fulfilling the needs,
which our changing society has created. The curriculum offers students a wide variety of opportunities to
gain the knowledge of and proficiency in the basic skills, exercises and activities used for body
maintenance and the pursuit of a healthy lifestyle. To accomplish these goals, instruction will be
individualized to facilitate differences in physical, mental and emotional development. Individuals who are
actively involved will usually be more at ease socially and reflect more self-confidence. The Wanaque
Physical Education Department will provide a safe and positive learning environment in which all students
achieve personal success. Middle School Physical Education, in conjunction with other areas of the
Middle School curriculum can be an effective approach to preparing children to lead fulfilling and
productive lives. The physically literate individual demonstrates competency in a variety of motor skills
and movement patterns performed in target/ invasion and net/ striking/ fielding activities.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.8.MSC.1: Explain and demonstrate the transition of movement skills from isolated settings
(e.g., skill practice) into applied settings (e.g., games, sports, dance, recreational activities).
● 2.2.8.MSC.2: Demonstrate control of motion in relationship between force, flow, time, and space in
interactive dynamic environments.
● 2.2.8.MSC.3: Create and demonstrate planned movement sequences, individually and with others,
based on tempo, beat, rhythm, music, and physical activities (e.g., creative, cultural, social, fitness
aerobics, dance, yoga).
● 2.2.8.MSC.4: Analyze, and correct movements and apply to refine movement skills.
● 2.2.8.MSC.5: Predict the impact of rules, etiquette, procedures, and sportsmanship on players'
behavior in small groups and large teams during physical activities and games.
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● 2.2.8.MSC.6: Demonstrate offensive, defensive, and cooperative strategies in a variety of games
and settings.
● 2.2.8.MSC.7: Effectively manage emotions during physical activity (e.g., anger, frustration,
excitement) in a safe manner to self and others.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Understanding of fundamental concepts related to
effective execution of actions provides the foundation
for participation in games, sports, dance, and
recreational activities.
● Movement skill performance is primarily impacted by
the quality of instruction, practice, assessment,
feedback, and effort.

ESSENTIAL QUESTIONS:
● How do the fundamental
concepts of games and sports lead
to success?
● How do the various movement
concepts transfer from one
activity to another?
● What impacts performance?
● How do we increase our
movement skills?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Throwing and striking involves proper technique.
● Alternating arms and implementing speeds will produce different results.
● Spatial awareness enhances gameplay
● Maintaining control in isolated and gameplay settings increases performance.
● Effective offensive and defensive strategies can support game play.
● Working with others increases success rate
● Team cohesion requires a plethora of steps.
● It is important to demonstrate a variety of fundamental movement skills.
● The transfer of skills to existing games/sports enhances participation and enjoyment.
KEY TERMS:
Balance involves keeping the different dimensions of wellness equal or in correct proportions.
FITT stands for the basic philosophy of what is necessary to gain a training effect from an exercise
program.
The FITT acronym represents:
● Frequency – How often a person exercises
● Intensity – How hard a person exercises
● Time – How long a person exercises
● Type – What type of activity a person does when exercising
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Additional training principles:
● Overload principle Is a training method designed of greater intensity (weight, time) than the
participant is accustomed to.
● Progressive principle Is a training method that uses an optimal level of overload for an optimal
amount of time. A gradual increase in overload over time will lead to increased wellness benefits.
● Specificity principle Is a training method used to produce a desired adaptation or training outcome
for a specific body part or component of the body.
Health-related fitness incorporates the five major components of fitness related to improved health:
1. Cardio-respiratory endurance is the ability of the blood vessels, heart, and lungs to take in,
transport, and utilize oxygen. This is a critically important component of fitness because it impacts
other components of fitness and decreases the risk of cardiovascular diseases.
2. Muscular strength is the maximum amount of force a muscle or muscle group can exert.
3. Muscular endurance is the length of time a muscle or muscle group can exert force prior to fatigue.
4. Flexibility refers to the range of motion in the joints.
5. Body composition shows the amount of fat versus lean mass (bone, muscle, connective tissue, and
fluids). While some fat is essential for insulation and providing energy, too much fat can cause
serious health problems.
Movement skills encompass locomotor, non-locomotor, and manipulative movement:
1. Locomotor movement occurs when an individual moves from one place to another or projects the
body upward (e.g., walking, jumping, skipping, galloping, hopping, leaping, jumping, sliding,
running).
2. Non-locomotor movement occurs when an individual moves in self-space without appreciable
movement from place to place (e.g., twisting, bending, stretching, curling).
3. Manipulative movement occurs when an individual controls a variety of objects with different body
parts (e.g., throwing, catching, kicking, striking, dribbling, volleying).
Skill-related fitness refers to components of physical fitness that contribute to the ability to successfully
participate in sports:
1. Agility is the ability to rapidly and accurately change the direction of the whole body while moving
in space.
2. Balance is the ability to maintain equilibrium while stationary or moving.
3. Coordination is the ability to use the senses and body parts in order to perform motor tasks
smoothly and accurately.
4. Power is the amount of force a muscle can exert over time.
5. Reaction time is the ability to respond quickly to stimuli.
6. Speed is the amount of time it takes the body to perform specific tasks while moving
STUDENTS WILL BE ABLE TO:
● Execute correct skill concepts and principles.
● Apply a variety of speeds in a wide range of target and invasion activities/games.
● Transfer spatial awareness from one activity to another.
● Identify the skill of control in various activities.
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●
●
●
●
●

Recognize different offensive and defensive strategies in a variety of games and activities.
Identify successful team strategies.
Identify specific steps that increase team cohesion.
Demonstrate a plethora of fundamental movement skills.
Demonstrate a variety of skills in a dynamic environment.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING

FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participating consistently in all aspects of physical education.
● Using self/peer reflection focused on fitness lifetime and rhythmic activities to determine a starting
and end point.
● Participating in discovery learning activities with culminating performance tasks focused on fitness,
lifetime and rhythmic activities.
● Completing weekly self-reflective journals on individual performance based on (target and invasion
activities).
● Assessing or monitoring skill development throughout the unit for individual growth.
SUMMATIVE ASSESSMENTS
By the end of 8th grade the students will be able to understand Movement Skills and Concepts include
learning and investigating the fundamentals of movement (on land, water, snow, sand and ice) from one
place to another and the understanding of biomechanics (how the body moves, grows and matures).
Movement skills fall into three main categories: locomotor, non-locomotor, and manipulative skills.
Concepts into categories such as spatial awareness (where the body moves), body awareness (what can
the body do), qualities of movement (how the body moves and with whom/what does the body move).
Physical Fitness. Effective execution of movements is determined by the level of related skills, providing
the foundation for physical competency and literacy to participate with confidence in a broad range of
physical activities (e.g., games, sports, aerobics, and recreational activities). Feedback from others and
self assessment impacts performance of movement skills and concepts. Individual and team goals are
achieved when applying effective tactical strategies in games, sports and other physical fitness activities.
ALTERNATE ASSESSMENTS
● Participating consistently in all aspects of physical education.
● Using self/peer reflection focused on fitness lifetime and rhythmic activities to determine a starting
and end point.
● Participating in discovery learning activities with culminating performance tasks focused on fitness,
lifetime and rhythmic activities.
● Completing weekly self-reflective journals on individual performance based on (target and invasion
activities).
● Assessing or monitoring skill development throughout the unit for individual growth.
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LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
Compare and contrast different cooperative strategies utilized while playing various group games for
Target and Invasion Activities.
Explain and demonstrate a give and go cooperative offensive strategy while playing group games.
Explain and demonstrate a zone cooperative offensive and defensive strategy while playing group games.
Identify and recognize factors that generate positive emotions from participating in movement and
physical fitness activities.
Sample Applications:
Target Games:
A. Gaga ball- pre activity is Shadow Tag
● Go over handout, and explain basic rules of Gaga Ball as follows:
1. The game starts after the ball has been tossed into the pit, and has bounced three
times, each bounce being marked with a syllable of the phrase “Gaga Ball”
2. A player cannot "hit" the ball twice in a row unless it bounces off a wall or another
person.
3. When a player is hit, he/she leaves the game.
4. A player who hits or knocks the ball out of the pit is also out.
5. If a player catches the ball in the air, the last person to hit the ball is out.
6. You can hit the ball with your hands, but picking up the ball and throwing it at a
player is not allowed. Also no scooping. In some games, only open hand hits are
allowed to prevent striking injury to small children and also allowing better control
of the ball to keep it low and prevent head shots.
7. If the ball touches a player anywhere on or below the knee (in some versions, below
the ankle or waist), that player is eliminated from the game.
8. If a player pops the ball up into the air you can hit it down to keep it in the game or
let it go.
9. The player cannot kick the ball. (As this is touching the ball below the knee.)
10. Wall jumping is not allowed (holding onto the wall while jumping).
11. If a player hits the ball out of the arena and hits another person the person who
touches it last is out.
12. No double tapping. You are allowed to hit it against the wall to keep it in play but no
more than 3 times.
13. Make sure to step out of the pit to show you're out.
B. Running Drill
● Set up two lines of pylons/cones. Have the class divide themselves into two groups and line
up behind the pylons.
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● Demonstrate drill: weave between the cones as you would in a normal drill, only when you
run, you must be bent over the entire time. Does not have to be all the way, but still bent
at the waist. When everyone has gone through three times, have a race.
C. Passing Drill
● Have students pair up.
● Have students stand 2-5 yards away from each other, and take turns bouncing the ball to
their partner.
● The receiving partner should not catch the ball, but hit it back, at which point their partner
becomes the receiver. Scooping is not allowed.
● Try to avoid having the ball bounce above waist height.
● When each partner has received and hit the ball 3 times (not counting initial serve), that is
one cycle. Have them complete 10 cycles.
D. AngleBall
Purpose of Activity: The students will practice throwing and catching while learning about
rebound angles.
● There are 2 teams. 2 to 4 players per team. Set up as many games as necessary to keep the
teams small. This will maximize participation level for all students. One team stands on each
side of the net. Each team has a rebounder on their side of the net. The team with the ball
throws it against their own rebounder so that the ball hits it and then travels over the net.
Once the ball goes over the net the receiving team attempts to catch the ball. If they don't
catch the ball, the throwing team gets one (1) point. If they do catch the ball they
immediately throw the ball against their rebounder so it goes over the net.
● The throwers are trying to throw it at angles so the ball travels to open spaces on the court.
This makes it more challenging for the opponents to catch the ball.
● Teams should rotate clockwise, using the same concepts as volleyball. A new thrower for
each side-out; same thrower if the point is awarded to the throwing team.
Variations:
The thrower must hit the ball on the rebounder so it angles to one of their teammates, who catches it, and
tosses it over the net.
The receiving team must, upon catching the ball, toss it to all players on their team, and the last player
throws it to the rebounder.
Use very small courts, and extra large balls.
Assessment Ideas:
What angle must you throw the ball if you want it to go high, low, left, right?
Give each student an assessment score for group cooperation and teamwork.
Have students give themselves an assessment score based on their social support during the activity.
Teaching Suggestions:
The net can be very low like a tennis net. It can be medium height like a badminton net. It can be high like
a volleyball net. This depends on the ability level of the students.
The ball used is a large foam softball. Experiment with different balls and see what works best for your
class.
The rebounders need to be placed up against the back walls of the gym to prevent students from running
into them and getting injured.
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E. Invasion Games: Soccer, small-sided games, tag games
● Mat Ball- Matball is a Standards-based Invasion game that is suitable for 6-8 Physical
Education. It creates a fun, competitive environment that encourages students to push
themselves to succeed. It can be used to introduce and reinforce concepts and skills such as
creating space, defending space, and passing. Matball can be played in a gym or outdoors.
● Divide the playing area into two halves and place a mat in the back of each half. Divide
your class into two teams. Each team has a passing zone (their half of the playing area) and
a mat (which is in the other team’s playing area). The teacher adds balls to the game.
Players can pick up a ball and may move up to the half line to try to complete a pass to their
catcher. If a player completes a pass, they go join their catcher on the mat and become a
catcher as well. The goal of the game is to get all of your team’s players onto your mat (i.e.
have them become catchers) before the other team does the same.
● Differentiated Levels of Mat Ball- 1st level: Passing and Catching, To start the game off,
divide the playing area into two halves and add an end zone to the back of each half. Divide
the class into two teams. Each team is given a half of the playing area (their passing zone)
and must send half of their team into their end zone (which is at the back of their
opponent’s end zone). The teacher adds balls to the game. Players may pick up a ball and
can attempt to pass the ball to one of their teammates in their end zone (the passing player
may move up to the half line to do so, but may not pass the line). If a player completes a
pass from their passing zone to a teammate in their end zone, the passing player and
receiving player switch roles. Teams may not interfere with their opponents’ passes and
simply try to see how many times they can switch roles within the allocated time. 2nd
level: Defensive Pressure, In level two, the teacher increases the tactical complexity of the
game by allowing defensive pressure in the game. Players may attempt to interfere with
their opponents’ passes by guarding players in their opponents’ end zone (without stepping
into the end zone itself) or by attempting to deny the pass by blocking it at the half line.
3rd level: Matball, In level three, teams now play the full version of Matball. In this build,
there are no end zones. Instead, each team has a mat in the back of their opponents’ half of
the playing area. To start a round, each team selects one player who will go stand on their
mat. This player is the first catcher. The teacher adds balls to the game. Just like in the
earlier builds, players attempt to complete passes by passing the ball to their catcher from
within their passing zone. The defending team is allowed to put defensive pressure on their
opponents’ by intercepting passes or denying them at the half line. If a passing player is
successful in completing a pass with their catcher, the passing player goes to join the
catcher on the mat and becomes a catcher as well. The first team to get all of their players
onto their mat wins the round. 4th level: Double Matball, In this level, we will continue to
increase the tactical complexity of the game by having two mats in the back of each teams’
half instead of just one. At the beginning of the round, each team sends two catchers over
(one for each mat). This round increases the tactical complexity of the game by having
offensive players have to decide which mat to send their pass to and by having defensive
players have to make decisions on which mat to guard and why.
F. Gatorball
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● This game is best if played on a basketball court. To set up the game, place a large cone in
each of the basketball “lanes”. On top of the cone you want to balance a basketball. To
score a point one team must knock the basketball off of the cone using the soccer ball. The
game started with a “drop kick” in the center of the court. Only one goalie is allowed in the
lane. The game is played like soccer. However, if the ball is kicked up into the air it can be
caught with the hands and then it is played like ultimate Frisbee where it can be thrown,
but the person with the ball can not run or walk, but must stand in one place. If the ball
hits the floor, it must be played with the feet until it is kicked up into the air and caught
again. Players may go anywhere in the gym, except for in the lane.
Kick Off- Used to start the game or after a goal is scored. Begins at center of the field and the
individual kicking must pass/kick the ball to someone else. The individual kicking off may not touch
the ball again until someone else has!
Fly Ball- Any ball that has been 1) kicked/lifted into the air with the foot 2) or thrown with the
hands. A Fly ball remains a fly until it hits the ground (Then it’s a GROUND Ball).
Things You Can Do With A Fly Ball
1)
Pass it – To Teammate
2)
Dribble it like a basketball while moving
3)
Punt/drop kick it.
4)
Throw at the goal.
5)
Drop the ball to the floor and dribble it like soccer. (Now it’s a Ground Ball)
Running with ball – You can run with the ball, but only take 3 steps
1)
Drop the ball and play it with your feet
2)
Pass the ball to a teammate
3)
Dribble the ball like a basketball
4)
Punt the ball
5)
Shoot the ball at the goal or basket
Ground Ball- Any ball rolling, bouncing, etc. on the ground.
Things You Can Do With A Ground Ball
1)
Dribble it (soccer style)
2)
Lift to Teammate or Self (No Bouncing)
3)
Kicked at the Goal
No out of bounds
Goalie may use hands inside of the end zone box.
No one besides the goalie is allowed inside or behind the end zone box.
Scoring: 1 point – throwing the ball in the goal- below or above
2 points – Making a basket
3 points – Making a 3 point basket from the 3 point line of the basketball court.
G. Other sample games/activities to be applied and explored by the teachers:
● Ultimate Frisbee
● Flag Football
● Capture the Flag activities
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● Basketball lead-up and small-sided games
● Speedball
Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
● SLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Science:
● 4-PS3-1 Use evidence to construct an explanation relating the speed of an object to the energy of
that object.
● 4-PS3-4 Apply scientific ideas to design, test, and refine a device that converts energy from one
form to another.
English Language Arts:
● RI.4.9 Integrate information from two texts on the same topic in order to write or speak about the
subject knowledgeably. (4-PS3-1)
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● W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information
clearly. (4- PS3-1)
● SL.4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the
development of main ideas or themes. (4-LS1-2)
Mathematics
● MP.2 Reason abstractly and quantitatively. (4-ESS3-1), (4-ESS3-2)
Visual & Performing Arts:
● SLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
● SLSA.SL2. Integrate and evaluate information presented in diverse media and formats, including
visually, quantitatively, and orally.
● 2.5.8.A.3 Create, explain, and demonstrate, as a small group, a planned movement sequence that
includes changes in rhythm, tempo, and musical style (creative, cultural, social, and fitness dance).
● 2.5.8.A.4 Detect, analyze, and correct errors and apply to refine movement skills.
Technology Skills:
● 8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized learning plan, business letters
or flyers) using one or more digital applications to be critiqued by professionals for usability.
Career Readiness:
● 9.4.8.CI.4: Explore the role of creativity and innovation in career pathways and industries.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
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●
●
●
●
●

Self-awareness
Self-management
Social Awareness
Responsible Decision-making
Relationship Skills

https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be
critiqued by professionals for usability.
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GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
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● Shape America- http://www.shapeamerica.org/jump/peresources
● National Association for Sport and Physical Education- www.pgpedia.com
● Gopher Sports Resourceshttp://www.gophersport.com/resources/physical-education-site-resources
● Spark PE- http://www.sparkpe.org/physical-education-resources/
● Great Activities- https://greatactivitiesonline.com/
● Phys. Ed. Games- www.physedgames.com
● SHAPE National Grade Level Outcomeshttps://www.shapeamerica.org/standards/pe/upload/Grade-Level-Outcomes-forK-12-PhysicalEduc
ation.pdf
● SHAPE America – Grade Level Outcomes and SHAPE America National PE Standards
● Standard 1: The physically literate individual demonstrates competency in a variety of motor skills
and movement patterns.
● Standard 2: The physically literate individual applies knowledge of concepts, principles, strategies
and tactics related to movement and performance.
● Standard 3: The physically literate individual demonstrates the knowledge and skills to achieve and
maintain a health-enhancing level of physical activity and fitness.
● Standard 4: The physically literate individual exhibits responsible personal and social behavior that
respects self and others. Standard 5: The physically literate individual recognizes the value of
physical activity for health, enjoyment, challenge, self-expression and/or social interaction. SHAPE
America – Grade Level Outcomes - SHAPE America Grade-Level Outcomes (GLOs) for K-12 Physical
Educationhttps://www.shapeamerica.org/standards/pe/upload/Grade-Level-Outcomes-for-K-12-Physical-Ed
ucation.pdf#:~:text=%20%20%20Title%20%20%20SHAPE%20America,Created%20Date%20%20%2
01%2F18%2F2017%205%3A22%3A24%20PM%20
TEACHER NOTES

UNIT TITLE
Unit II Net Games, Striking and Fielding Activities
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Physical Education
CONTENT AREA:

GRADE
LEVELS:

6th-8th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
The purpose of physical education focuses on taking personal responsibility for one’s overall health
through an active, healthy lifestyle that fosters a lifelong commitment to wellness. Physical education is a
tool by which our students can realize the benefits of further education, productive exercise, responsible
leadership, and personal fulfillment. Physical education develops the physically literate individual through
deliberate practice of well designed learning tasks that allow for skill acquisition in an instructional climate
focused on mastery. To that end, this course will provide students with educational experiences that
enable them to acquire knowledge and the ability to apply these necessary skills and to experience the
benefits of learning and the values of wellness. We will guide all students in discovering, valuing and
developing their unique talents to realize their potential, while being focused on a lifetime of wellness as
physically literate individuals. In order to achieve these goals, this curriculum was developed with both the
New Jersey Student Learning Standards for comprehensive Health & Physical Education. These goals will
also be achieved by ensuring students are scheduled to meet or exceed New Jersey’s mandate of at least
150 minutes of health, safety and physical education per week in grades 6-8.
Goals of this unit:
The goal of Middle School Physical Education is to provide students with the skills, knowledge, confidence
and attitudes necessary for a lifetime appreciation of physical fitness and participation in physical
activities. The Middle School Physical Education programming promotes physical, mental, emotional and
social growth. The students will acquire content knowledge and make connections between physical
education, health and other aspects of social life. In grades 6-8, students are provided opportunities to
experience cooperation as a member of a group or as a member of a team observing the rules of fair play
and the advantages of good sportsmanship. It also offers opportunities to develop self-control and respect
for the rights of others. The physical education curriculum can provide a means of fulfilling the needs,
which our changing society has created. The curriculum offers students a wide variety of opportunities to
gain the knowledge of and proficiency in the basic skills, exercises and activities used for body
maintenance and the pursuit of a healthy lifestyle. To accomplish these goals, instruction will be
individualized to facilitate differences in physical, mental and emotional development. Individuals who are
actively involved will usually be more at ease socially and reflect more self-confidence. The Wanaque
Physical Education Department will provide a safe and positive learning environment in which all students
achieve personal success. Middle School Physical Education, in conjunction with other areas of the
Middle School curriculum can be an effective approach to preparing children to lead fulfilling and
productive lives. The physically literate individual demonstrates competency in a variety of motor skills
and movement patterns performed in target/ invasion and net/ striking/ fielding activities. Finally, the
goal of self-initiated behaviors that promote personal and group success include safety practices,
adherence to rules, etiquette, cooperation, teamwork, ethical behavior, and positive social interaction will
be developed.
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KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.8.MSC.1: Explain and demonstrate the transition of movement skills from isolated settings
(e.g., skill practice) into applied settings (e.g., games, sports, dance, recreational activities).
● 2.2.8.MSC.2: Demonstrate control of motion in relationship between force, flow, time, and space in
interactive dynamic environments.
● 2.2.8.MSC.4: Analyze, and correct movements and apply to refine movement skills.
● 2.2.8.MSC.5: Predict the impact of rules, etiquette, procedures, and sportsmanship on players'
behavior in small groups and large teams during physical activities and games.
● 2.2.8.MSC.6: Demonstrate offensive, defensive, and cooperative strategies in a variety of games
and settings.
● 2.2.8.MSC.7: Effectively manage emotions during physical activity (e.g., anger, frustration,
excitement) in a safe manner to self and others.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Understanding of fundamental concepts related to
effective execution of actions provides the foundation
for participation in games, sports, dance, and
recreational activities.
● Practicing appropriate and safe behaviors while
participating in and viewing games, sports, and other
competitive events contributes to enjoyment of the
event.
● Individual and team execution in games, sports, and
other activity situations is based on the interaction of
tactical use of strategies, positive mental attitudes,
competent skill levels, and teamwork.
● Self-initiated behaviors that promote personal and
group success include safety practices, adherence to
rules, etiquette, cooperation, teamwork, ethical
behavior, and positive social interaction.

ESSENTIAL QUESTIONS:
● How do the various movement
concepts transfer from one
activity to another?
● How could viewing a
game/activity enhance one's own
performance?
● How does participating in a
sport/game/activity contribute to
happiness?
● How can you increase team
execution?
● How does a positive attitude
impact performance?
● What is needed to be successful in
activities we participate in and in
life?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Many dynamic movements will impact overall performance.
● The ability to work with others in a safe environment benefits all participants.
● Proper balance enhances proper striking mechanics.
● Practiced hand-eye coordination improves ball possession.

165

● Maintaining awareness enhances gameplay.
● Proper spatial awareness, creating space and closing open space for opponents enhances game
play.
● Team cohesion requires a plethora of steps.
● It is important to demonstrate a variety of fundamental movement skills.
● The transfer of skills to existing games/sports enhances participation and enjoyment.
KEY TERMS: serve, set, bump, catch, throw, sprint, dodge, shoot, roll, strike, pass, rally scoring, boundary
lines, game/activity rules, coordination, reaction time, kick, set, defensive positioning, base running,
coordination, and reaction time.
STUDENTS WILL BE ABLE TO:
● Demonstrate a mature underhand or overhand pattern, with or without an implement for distance
and accuracy in a modified game.
● Demonstrate the mature form of forehand and backhand strokes with or without an implement.
● Strike a ball with an implement to open space in a variety of games.
● Demonstrate respect for self by asking for help and helping others in various physical activities.
● Respond appropriately to participants’ ethical and unethical behavior during physical activity by
using rules and guidelines for resolving conflict.
● Use a variety of proper striking mechanics to increase performance.
● Identify how increased practice and hand-eye coordination increases ball possession.
● Recognize court awareness during game play.
● Create open space in net games by varying force and direction, or by moving opponents from side
to side and or forward and back.
● Differentiate placement, force and timing of return to prevent anticipation of the opponent.
● Reduce open space in the field by working with teammates to maximize coverage.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participating consistently in all aspects of physical education.
● Using self/peer reflection focused on fitness lifetime and rhythmic activities to determine a starting
and end point.
● Participating in discovery learning activities with culminating performance tasks focused on fitness,
lifetime and rhythmic activities.
● Consistent participation as evidenced by a participation rubric.
● Using self/peer reflection to determine starting and ending points.
● Discovery learning activities with culminating performance tasks.
● Completing Activity logs.
● Reflection journals.
● Assessing or monitoring skill development throughout the unit for individual growth.
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SUMMATIVE ASSESSMENTS
By the end of 8th grade the students will be able to understand how to use appropriate and safe behaviors
while participating and viewing games, sports and other competitive events. Alongside studying
sportsmanship and individual performance behaviors students will gain an awareness of climate change
impacts on humans of today in or in the future. Students will understand how to leverage resources in
their community and to create solutions for healthier fun games and activities. During this unit, the
students will explain, demonstrate and create offensive and defense cooperative strategies and
appropriately celebrate success. Students will gain an understanding for working together towards a
common goal. The ability to listen and positively interact to achieve success in a group and or team will be
explored.
ALTERNATE ASSESSMENTS
● Participating consistently in all aspects of physical education.
● Using self/peer reflection focused on fitness lifetime and rhythmic activities to determine a starting
and end point.
● Participating in discovery learning activities with culminating performance tasks focused on fitness,
lifetime and rhythmic activities.
● Completing weekly self-reflective journals on individual performance based on (target and invasion
activities).
● Assessing or monitoring skill development throughout the unit for individual growth.
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Students will be able to create and perform mechanically correct movement skills in practice
settings.
Sample Application:
Help students explore the enduring understanding and essential questions through the following
Ultimate Frisbee Unit:
1. Give and Go’s
2. Passing
3. Catching
4. Catching one handed
5. Side arm passes/trick passes
B. Students will be able to explain concepts of force and motion in relationship to game-like settings.
C. Students will be able to demonstrate control while modifying movement patterns in game-like
settings.
D. Students will be able to use self-evaluation and feedback to improve self-performance.
Sample Application for Frisbee/Volleyball/Tennis/Badminton and Pickleball:
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1. Frisbee Pin Guard/Keep it up in small groups for volleyball/Tennis Rally game and volley
with partners/Badminton Net Passing Drills and Pickleball Stokes practices with partners.
2. Stations for individual skills
3. Ultimate Frisbee/Volleyball/Tennis/Badminton and Pickleball Games utilizing skills
4. Give and Go passing and catching laps around the field/gymnasium stressing movement
and body control.
E. Other net games to be explored and applied to units: Net Games: Volleyball games and activities
(Volleyball Battleship, Dueling Bumpers), Nitroball, Tennis, Badminton, PickleBall.
F. Other Striking and Fielding Activities: Kickball, Wiffle Ball, Paddle Ball, Cricket, Strike Ball,
Ping-Pong, Omnikin.
Skill Themes:
● Traveling, Relay Teams for Chasing, Fleeing, Dodging. Locomotor skills, spatial awareness, starting
and stopping, pathways, changing directions, climbing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
● SLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
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Science:
● 4-PS3-1 Use evidence to construct an explanation relating the speed of an object to the energy of
that object.
● 4-PS3-4 Apply scientific ideas to design, test, and refine a device that converts energy from one
form to another.
English Language Arts:
● RI.4.9 Integrate information from two texts on the same topic in order to write or speak about the
subject knowledgeably. (4-PS3-1)
● W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information
clearly. (4- PS3-1)
● SL.4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the
development of main ideas or themes. (4-LS1-2)
Mathematics
● MP.2 Reason abstractly and quantitatively. (4-ESS3-1), (4-ESS3-2)
Visual & Performing Arts:
● SLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
● SLSA.SL2. Integrate and evaluate information presented in diverse media and formats, including
visually, quantitatively, and orally.
● 2.5.8.A.3 Create, explain, and demonstrate, as a small group, a planned movement sequence that
includes changes in rhythm, tempo, and musical style (creative, cultural, social, and fitness dance).
● 2.5.8.A.4 Detect, analyze, and correct errors and apply to refine movement skills.
Technology Skills:
● 8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized learning plan, business letters
or flyers) using one or more digital applications to be critiqued by professionals for usability.
Career Readiness:
● 9.4.8.CI.4: Explore the role of creativity and innovation in career pathways and industries.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
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● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Analysis of Websites and citation
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● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be
critiqued by professionals for usability.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
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HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● Shape America- http://www.shapeamerica.org/jump/peresources
● National Association for Sport and Physical Education- www.pgpedia.com
● Gopher Sports Resourceshttp://www.gophersport.com/resources/physical-education-site-resources
● Spark PE- http://www.sparkpe.org/physical-education-resources/
● Great Activities- https://greatactivitiesonline.com/
● Phys. Ed. Games- www.physedgames.com
● SHAPE National Grade Level Outcomeshttps://www.shapeamerica.org/standards/pe/upload/Grade-Level-Outcomes-forK-12-PhysicalEduc
ation.pdf
● SHAPE America – Grade Level Outcomes and SHAPE America National PE Standards
● Standard 1: The physically literate individual demonstrates competency in a variety of motor skills
and movement patterns.
● Standard 2: The physically literate individual applies knowledge of concepts, principles, strategies
and tactics related to movement and performance.
● Standard 3: The physically literate individual demonstrates the knowledge and skills to achieve and
maintain a health-enhancing level of physical activity and fitness.
● Standard 4: The physically literate individual exhibits responsible personal and social behavior that
respects self and others. Standard 5: The physically literate individual recognizes the value of
physical activity for health, enjoyment, challenge, self-expression and/or social interaction. SHAPE
America – Grade Level Outcomes - SHAPE America Grade-Level Outcomes (GLOs) for K-12 Physical
Educationhttps://www.shapeamerica.org/standards/pe/upload/Grade-Level-Outcomes-for-K-12-Physical-Ed
ucation.pdf#:~:text=%20%20%20Title%20%20%20SHAPE%20America,Created%20Date%20%20%2
01%2F18%2F2017%205%3A22%3A24%20PM%20
TEACHER NOTES
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UNIT TITLE
Unit III Fitness, Dance, and Rhythmic Activities
Physical Education
CONTENT AREA:

GRADE
LEVELS:

6th-8th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
The purpose of physical education focuses on taking personal responsibility for one’s overall health
through an active, healthy lifestyle that fosters a lifelong commitment to wellness. Physical education is a
tool by which our students can realize the benefits of further education, productive exercise, responsible
leadership, and personal fulfillment. Physical education develops the physically literate individual through
deliberate practice of well designed learning tasks that allow for skill acquisition in an instructional climate
focused on mastery. To that end, this course will provide students with educational experiences that
enable them to acquire knowledge and the ability to apply these necessary skills and to experience the
benefits of learning and the values of wellness. We will guide all students in discovering, valuing and
developing their unique talents to realize their potential, while being focused on a lifetime of wellness as
physically literate individuals. In order to achieve these goals, this curriculum was developed with both the
New Jersey Student Learning Standards for comprehensive Health & Physical Education. These goals will
also be achieved by ensuring students are scheduled to meet or exceed New Jersey’s mandate of at least
150 minutes of health, safety and physical education per week in grades 6-8.
Goals of this unit:
The goal of Middle School Physical Education is to provide students with the skills, knowledge, confidence
and attitudes necessary for a lifetime appreciation of physical fitness and participation in physical
activities. The Middle School Physical Education programming promotes physical, mental, emotional and
social growth. The students will acquire content knowledge and make connections between physical
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education, health and other aspects of social life. In grades 6-8, students are provided opportunities to
experience cooperation as a member of a group or as a member of a team observing the rules of fair play
and the advantages of good sportsmanship. It also offers opportunities to develop self-control and respect
for the rights of others. The physical education curriculum can provide a means of fulfilling the needs,
which our changing society has created. The curriculum offers students a wide variety of opportunities to
gain the knowledge of and proficiency in the basic skills, exercises and activities used for body
maintenance and the pursuit of a healthy lifestyle. To accomplish these goals, instruction will be
individualized to facilitate differences in physical, mental and emotional development. Individuals who are
actively involved will usually be more at ease socially and reflect more self-confidence. The Wanaque
Physical Education Department will provide a safe and positive learning environment in which all students
achieve personal success. Middle School Physical Education, in conjunction with other areas of the
Middle School curriculum can be an effective approach to preparing children to lead fulfilling and
productive lives. The physically literate individual demonstrates the knowledge and skills to achieve and
maintain a health-enhancing level of physical activity and fitness and recognize the value of physical
activity for health, enjoyment, challenge, self-expression and/or social interaction.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.8.PF.1: Summarize the short and long term physical, social, mental, and emotional health
benefits of regular physical fitness activity.
● 2.2.8.PF.2: Recognize and involve others of all ability levels into a physical activity.
● 2.2.8.PF.3: Execute the primary principles of training (FITT) and technology for the purpose of
modifying personal levels of fitness (e.g., pedometers, heart rate monitors, health tracking
systems, wearable technology, virtual classes, exergames).
● 2.2.8.PF.4: Implement and assess the effectiveness of a fitness plan based on health data, the
assessment of one's personal fitness levels and monitor health/fitness indicators before, during,
and after the workout program.
● 2.2.8.PF.5: Use evidence to predict how factors such as health status, body composition, interests,
environmental conditions, healthy eating, anabolic steroids, physical activity, and lifestyle
behaviors impact personal fitness and health.
● 2.2.8.LF.1: Develop and build an effective movement and physical fitness vocabulary for self, peers,
and family members that can enhance wellness.
● 2.2.8.LF.2: Explain the importance of assuming responsibility for personal health behaviors through
physical activity throughout one’s lifetime.
● 2.2.8.LF.3: Explore by leading self and others to experience and participate in different cultures'
physical fitness activities.
● 2.2.8.LF.4: Identify and recognize factors that generate positive emotions from participating in
movement and physical fitness activities.
● 2.2.8.LF.5: Engages in a variety of physical activities (e.g., aerobic-fitness, strengthen,
endurance-fitness activities) using technology and cross-training, and lifetime activities.
● 2.2.8.MSC.2: Demonstrate control of motion in relationship between force, flow, time, and space in
interactive dynamic environments.
● 2.2.8.MSC.3: Create and demonstrate planned movement sequences, individually and with others,
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based on tempo, beat, rhythm, music, and physical activities (e.g., creative, cultural, social, fitness
aerobics, dance, yoga).
● 2.2.8.MSC.2: Demonstrate control of motion in relationship between force, flow, time, and space in
interactive dynamic environments.
● 2.2.8.MSC.3: Create and demonstrate planned movement sequences, individually and with others,
based on tempo, beat, rhythm, music, and physical activities (e.g., creative, cultural, social, fitness
aerobics, dance, yoga).
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Knowing and applying a variety of effective fitness
principles over time enhances personal fitness level,
performance, and health status.
● Exploring and applying applications for technology will
increase a healthy lifestyle.
● Utilizing digital applications can positively impact
personal fitness levels, performance and lifelong
physical activity.

ESSENTIAL QUESTIONS:
● What factors influence an
individual's physical fitness level?
● Why is it important to use proper
training techniques?
● How can you incorporate
technology in physical activity?
● How can assessing knowledge and
performance of fitness
components improve fitness?
● How does being in your target
heart zone improve overall
physical fitness?
● How can you incorporate physical
activity into your daily lifestyle?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Agility, speed, balance, coordination, power, and reaction time are the components of skill-related
fitness.
● Aerobic/Anaerobic capacity, flexibility, muscular strength, and muscular endurance are different
components of physical fitness.
● The overload principle applies to fitness.
● A warm-up and cool down are essential to healthy muscles, improved flexibility and a reduction in
injuries associated with fitness.
● Monitoring target heart rate helps impact overall physical fitness.
● Heart rate impacts a healthy lifestyle
● Flexibility and the FITT principle improve personal health.
● Proper, safe, and purposeful use of fitness equipment improves physical fitness.
● Self-monitoring enhances fitness levels and performance.
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KEY TERMS:
Balance involves keeping the different dimensions of wellness equal or in correct proportions.
FITT stands for the basic philosophy of what is necessary to gain a training effect from an exercise
program.
The FITT acronym represents:
• Frequency – How often a person exercises
• Intensity – How hard a person exercises
• Time – How long a person exercises
• Type – What type of activity a person does when exercising
Additional training principles:
• Overload principle Is a training method designed of greater intensity (weight, time) than the participant
is accustomed to.
• Progressive principle Is a training method that uses an optimal level of overload for an optimal amount
of time. A gradual increase in overload over time will lead to increased wellness benefits.
• Specificity principle Is a training method used to produce a desired adaptation or training outcome for a
specific body part or component of the body.
Health-related fitness incorporates the five major components of fitness related to improved health:
1. Cardio-respiratory endurance is the ability of the blood vessels, heart, and lungs to take in,
transport, and utilize oxygen. This is a critically important component of fitness because it impacts
other components of fitness and decreases the risk of cardiovascular diseases. \
2. Muscular strength is the maximum amount of force a muscle or muscle group can exert.
3. Muscular endurance is the length of time a muscle or muscle group can exert force prior to fatigue.
4. Flexibility refers to the range of motion in the joints.
5. Body composition shows the amount of fat versus lean mass (bone, muscle, connective tissue, and
fluids). While some fat is essential for insulation and providing energy, too much fat can cause
serious health problems.
Movement skills encompass locomotor, non-locomotor, and manipulative movement:
1. Locomotor movement occurs when an individual moves from one place to another or projects the
body upward (e.g., walking, jumping, skipping, galloping, hopping, leaping, jumping, sliding,
running).
2. Non-locomotor movement occurs when an individual moves in self-space without appreciable
movement from place to place (e.g., twisting, bending, stretching, curling).
3. Manipulative movement occurs when an individual controls a variety of objects with different body
parts (e.g., throwing, catching, kicking, striking, dribbling, volleying).
Skill-related fitness refers to components of physical fitness that contribute to the ability to successfully
participate in sports:
1. Agility is the ability to rapidly and accurately change the direction of the whole body while moving
in space.
2. Balance is the ability to maintain equilibrium while stationary or moving.
3. Coordination is the ability to use the senses and body parts in order to perform motor tasks
smoothly and accurately.
4. Power is the amount of force a muscle can exert over time.
5. Reaction time is the ability to respond quickly to stimuli.
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6. Speed is the amount of time it takes the body to perform specific tasks while moving
STUDENTS WILL BE ABLE TO:
● Identify the components of skill-related fitness.
● Differentiate between aerobic and anaerobic capacity and between muscular strength and
endurance.
● Identify and apply the overload principle in a safe environment.
● Describe the role of warm-ups and cool-downs before and after physical activity.
● Demonstrate correct rhythm and pattern for one of the following dance forms: social, creative,
Zumba or world dance.
● Describe how being physically active leads to a healthy body.
● Describe and demonstrate the differences between dynamic and static stretches.
● Exhibit command of rhythm and timing by creating a movement sequence to music as an individual
or in a group.
● Design and implement a program of remediation for three areas of weakness based on the results
of health-related fitness assessments.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participating consistently in all aspects of physical education.
● Consistent participation as evidenced by a participation rubric.
● Using self/peer reflection to determine starting and ending points.
● Discovery learning activities with culminating performance tasks.
● Activity logs.
● Reflective journals.
● Dance routine self/peer assessment via rubric.
● Target Heart Rate Rubric.
SUMMATIVE ASSESSMENTS
By the end of 8th grade the students will be able to understand how Fitness, Dance, and Rhythmic
Activities can positively affect your social, emotional and mental well-being. Students will explore how
physical fitness is the ability to move, perform daily tasks and unexpected physical challenges effectively
without losing energy reserves. Fitness activities can be performed at many levels (low, moderate, and
high), which will impact how efficiently the body functions. In addition, Lifelong Fitness requires making
fitness a part of a person’s daily life. It is about creating fitness habits that support individuals to plan and
stay healthy throughout their lifetime. In addition, a person recognizes the medical consequences of a
sedentary lifestyle and that the benefits of an active body and mind over time reduces diseases, injuries
and pain. Lifelong fitness doesn’t focus on competition or high-level skill development, but rather on
self-evaluation, personal goal setting, social engagement, sportsmanship, enjoyment of movement, and
leisure-time fitness activities. A variety of effective fitness principles applied consistently over time,
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enhancing personal fitness levels, performance, and health status (e.g., Frequency, Intensity, Time, Type
(F.I.T.T) will be studied. By the end of eight grade, students will understand the effective fitness principles
combined with mental and emotional endurance over time will enhance performance and wellness. Also
how community resources can provide participation in physical activity for self and family members.
ALTERNATE ASSESSMENTS
● Participating consistently in all aspects of physical education.
● Using self/peer reflection focused on fitness lifetime and rhythmic activities to determine a starting
and end point.
● Participating in discovery learning activities with culminating performance tasks focused on fitness,
lifetime and rhythmic activities.
● Completing weekly self-reflective journals on individual performance based on (target and invasion
activities).
● Assessing or monitoring skill development throughout the unit for individual growth.
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Students will differentiate between “traditional” works of art and those that do not use
conventional elements of style to express new ideas.
● Interpret a dance in terms of content (narrative, themed or abstract) and context
(theatrical, ritual or social).
● Analyze a dance’s content and social/cultural context.
● Reference to Laban Movement
https://www.theatrefolk.com/blog/the-eight-efforts-laban-movement/ for an explanation
on “Awake state (space-time), Rhythm State (weight-time), Dream State (weight-flow),
Remote State (space-flow), Mobile State (flow-time), Stabile State (space-weight) to
communicate a meaning” to express ideas.
B. Students will examine how dance compositions are influenced by various social themes and arts
media (e.g. dance for camera, interactive, telematics).
C. Students will use media arts and technology in the creation and performance of short, original
choreographic compositions.
Sample Application:
1. Take video footage of only classmates’ feet and legs as they are rehearsing a dance; repeat
with only the upper body; use it to revise performance.
2. Students will research a grade appropriate TiKTok Dance (Teacher Approved only options)
and in small groups work on the dance to perform and peer assessment.
D. Students will choreograph and perform movement sequences that demonstrate artistic application
of anatomical and kinesthetic principals as well as rhythmic activity.
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Sample Application:
1. Create a work with peers using original movement material devices to manipulate phrases,
and a clear choreographic structure.
2. With peers, create a video of students dancing to weave into a performance.
E. Students will evaluate the effectiveness of a work of art by differentiating between the artist’s
technical proficiency and the work’s content or form.
Sample Application:
Produce a performance with peers, taking various roles, and analyze the skills needed for such
jobs. Students will research popular dances such as the Jitterbug, Waltz, Squaredance, Southern
Shag Line Dances and others. The students will select a dance to learn and pair and share with
another group.
F. Compare and contrast physical activities based on their effects on their target heart rates.
Sample Application:
1. Follow the guidelines of the FITT Principle to improve personal fitness component levels in
regards to muscular strength, muscular endurance, flexibility, agility, and cardiovascular
endurance.
2. Each day students enter the gymnasium, they will do activities during their warm ups that
improve their components of fitness and skill related fitness components (Examples: shuttle
run, basketball shooting, soccer ball kicking, sprinting, overhand throwing, crow hopping,
power skips, vertical leaps, horizontal leaps, hurdles, agility ladder, rope swings, wall walks,
sets and reps, jumping jacks, push ups, sit ups, leg lifts, line jumps, star jacks, sprinter sit
ups, 3 minute run, shoulder taps, tag, and/or locomotor movements).
● The students will record their score in the beginning of the year as a baseline pre
test, the middle of the year to track their progress, and at the end of the year to see
how their fitness level and score have improved.
● Note: On select days throughout the school year, fitness stations will be set up with
alternative fitness activities where students can calculate heart rate and fitness cues
(breathing heavy, sweating, and body temperature) and also improve the individual
components of fitness.
G. Participate in FitnessGram activities which will promote physical activity and other positive
lifestyle behaviors
● Self-assessment: Give students the opportunity to consider the quality of their own learning
and performance, individually and in collaboration with others, with respect to curricular
objectives, content benchmarks, and/or specified criteria.
● Self-assessment is only used formatively and gives students the responsibility of identifying
competencies and challenges in their own work, and to devise appropriate strategies for
improvement.
● Examples include setting personal goals and checking one’s
● progress toward them, and comparing one’s work to the criteria on
● a rubric or checklist.
● Written or Drawn Work (using technology when appropriate):
○ Sharing feelings, dreams, and wishes about dance and dancing
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○ Planning and documenting choreographic process (sketching or collecting ideas for a
dance)
○ Personal responses to performances.
Other sample Fitness, Dance, and Rhythmic Activities activities include: Fitness: Cup stacking, track and
field events, fitness stations, agility lines, relays, fitness card activities, tag games, Monopoly Fitness,
pyramid activities, fitness testing, Hula Hoop Four Square, Cardio kickboxing, Cardio jump/jump roping.
Dance and Rhythmic Activities: Square dancing, rhythmic activities (warm-up to music/rhythm), Zumba,
Aerobics, Fitness Drumming.
Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
● SLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Science:
● 4-PS3-1 Use evidence to construct an explanation relating the speed of an object to the energy of
that object.
● 4-PS3-4 Apply scientific ideas to design, test, and refine a device that converts energy from one
form to another.
English Language Arts:
● RI.4.9 Integrate information from two texts on the same topic in order to write or speak about the
subject knowledgeably. (4-PS3-1)
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● W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information
clearly. (4- PS3-1)
● SL.4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the
development of main ideas or themes. (4-LS1-2)
Mathematics
● MP.2 Reason abstractly and quantitatively. (4-ESS3-1), (4-ESS3-2)
Visual & Performing Arts:
● SLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
● SLSA.SL2. Integrate and evaluate information presented in diverse media and formats, including
visually, quantitatively, and orally.
● 2.5.8.A.3 Create, explain, and demonstrate, as a small group, a planned movement sequence that
includes changes in rhythm, tempo, and musical style (creative, cultural, social, and fitness dance).
● 2.5.8.A.4 Detect, analyze, and correct errors and apply to refine movement skills.
Technology Skills:
● 8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized learning plan, business letters
or flyers) using one or more digital applications to be critiqued by professionals for usability.
Career Readiness:
● 9.4.8.CI.4: Explore the role of creativity and innovation in career pathways and industries.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
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● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be
critiqued by professionals for usability.
GLOBAL THINKING:
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● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● Laban Movement- https://www.theatrefolk.com/blog/the-eight-efforts-laban-movement/
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● Shape America- http://www.shapeamerica.org/jump/peresources
● National Association for Sport and Physical Education- www.pgpedia.com
● Gopher Sports Resourceshttp://www.gophersport.com/resources/physical-education-site-resources
● Spark PE- http://www.sparkpe.org/physical-education-resources/
● Great Activities- https://greatactivitiesonline.com/
● Phys. Ed. Games- www.physedgames.com
● Polar Heart Rate Monitors- http://www.polarusa.com/
● SHAPE National Grade Level Outcomeshttps://www.shapeamerica.org/standards/pe/upload/Grade-Level-Outcomes-forK-12-PhysicalEduc
ation.pdf
● SHAPE America – Grade Level Outcomes and SHAPE America National PE Standards
● Standard 1: The physically literate individual demonstrates competency in a variety of motor skills
and movement patterns.
● Standard 2: The physically literate individual applies knowledge of concepts, principles, strategies
and tactics related to movement and performance.
● Standard 3: The physically literate individual demonstrates the knowledge and skills to achieve and
maintain a health-enhancing level of physical activity and fitness.
● Standard 4: The physically literate individual exhibits responsible personal and social behavior that
respects self and others. Standard 5: The physically literate individual recognizes the value of
physical activity for health, enjoyment, challenge, self-expression and/or social interaction. SHAPE
America – Grade Level Outcomes - SHAPE America Grade-Level Outcomes (GLOs) for K-12 Physical
Educationhttps://www.shapeamerica.org/standards/pe/upload/Grade-Level-Outcomes-for-K-12-Physical-Ed
ucation.pdf#:~:text=%20%20%20Title%20%20%20SHAPE%20America,Created%20Date%20%20%2
01%2F18%2F2017%205%3A22%3A24%20PM%20
TEACHER NOTES

UNIT TITLE
Unit IV Cooperative Activities
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Physical Education
CONTENT AREA:

GRADE
LEVELS:

6th-8th

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 4
UNIT FOCUS - SUMMARY OF UNIT
The purpose of physical education focuses on taking personal responsibility for one’s overall health
through an active, healthy lifestyle that fosters a lifelong commitment to wellness. Physical education is a
tool by which our students can realize the benefits of further education, productive exercise, responsible
leadership, and personal fulfillment. Physical education develops the physically literate individual through
deliberate practice of well designed learning tasks that allow for skill acquisition in an instructional climate
focused on mastery. To that end, this course will provide students with educational experiences that
enable them to acquire knowledge and the ability to apply these necessary skills and to experience the
benefits of learning and the values of wellness. We will guide all students in discovering, valuing and
developing their unique talents to realize their potential, while being focused on a lifetime of wellness as
physically literate individuals. In order to achieve these goals, this curriculum was developed with both the
New Jersey Student Learning Standards for comprehensive Health & Physical Education. These goals will
also be achieved by ensuring students are scheduled to meet or exceed New Jersey’s mandate of at least
150 minutes of health, safety and physical education per week in grades 6-8.
Goals of this unit:
The goal of Middle School Physical Education is to provide students with the skills, knowledge, confidence
and attitudes necessary for a lifetime appreciation of physical fitness and participation in physical
activities. The Middle School Physical Education programming promotes physical, mental, emotional and
social growth. The students will acquire content knowledge and make connections between physical
education, health and other aspects of social life. In grades 6-8, students are provided opportunities to
experience cooperation as a member of a group or as a member of a team observing the rules of fair play
and the advantages of good sportsmanship. It also offers opportunities to develop self-control and respect
for the rights of others. The physical education curriculum can provide a means of fulfilling the needs,
which our changing society has created. The curriculum offers students a wide variety of opportunities to
gain the knowledge of and proficiency in the basic skills, exercises and activities used for body
maintenance and the pursuit of a healthy lifestyle. To accomplish these goals, instruction will be
individualized to facilitate differences in physical, mental and emotional development. Individuals who are
actively involved will usually be more at ease socially and reflect more self-confidence. The Wanaque
Physical Education Department will provide a safe and positive learning environment in which all students
achieve personal success. Middle School Physical Education, in conjunction with other areas of the
Middle School curriculum can be an effective approach to preparing children to lead fulfilling and
productive lives. The physically literate individual demonstrates competency in a variety of motor skills
and movement patterns performed in target/ invasion and net/ striking/ fielding activities.
KEY UNDERSTANDINGS

185

NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.8.MSC.3: Create and demonstrate planned movement sequences, individually and with others,
based on tempo, beat, rhythm, music, and physical activities (e.g., creative, cultural, social, fitness
aerobics, dance, yoga).
● 2.2.8.MSC.5: Predict the impact of rules, etiquette, procedures, and sportsmanship on players'
behavior in small groups and large teams during physical activities and games.
● 2.2.8.MSC.7: Effectively manage emotions during physical activity (e.g., anger, frustration,
excitement) in a safe manner to self and others.
● 2.2.8.LF.1: Develop and build an effective movement and physical fitness vocabulary for self, peers,
and family members that can enhance wellness.
● 2.2.8.LF.2: Explain the importance of assuming responsibility for personal health behaviors through
physical activity throughout one’s lifetime.
● 2.2.8.LF.3: Explore by leading yourself and others to experience and participate in different
cultures' physical fitness activities.
● 2.2.8.LF.4: Identify and recognize factors that generate positive emotions from participating in
movement and physical fitness activities.
● 2.2.8.LF.5: Engages in a variety of physical activities (e.g., aerobic-fitness, strengthening,
endurance-fitness activities) using technology and cross-training, and lifetime activities.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Effective interpersonal communication encompasses
respect and acceptance for individuals regardless of
gender, sexual orientation, disability, ethnicity,
socioeconomic background, religion, and/or culture.
● Effective communication is the basis for strengthening
interpersonal interactions and relationships and
resolving conflicts.
● Emotions play a key role in the success of movement
skills, sequences, and team endeavors.
● Explore and identify physical activities that are
practiced in other cultures.

ESSENTIAL QUESTIONS:
● What are the qualities of a good
leader?
● What are the qualities of a
successful team?
● How does effective
communication contribute to
group success?
● What roles do emotions play in
the success of the activities you
participate in?
● How are personal responsibility
and lifelong wellness related?
● How can studying other cultures
enhance my own?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Respect for equipment and peers encourages a positive atmosphere.
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●
●
●
●

Interpersonal communication with peers is an essential life skill.
Speaking positively to all peers increases team performance and team enjoyment.
Open communication will aid in problem solving endeavors.
It is necessary to use decision making skills for appropriate goal setting, risk taking and problem
solving.
● Various activities promote positive emotions and enjoyment.
● Team cohesion requires a plethora of steps.
● It is important to demonstrate a variety of fundamental movement skills.
● The transfer of skills to existing games/sports enhances participation and enjoyment.
KEY TERMS: cooperation, respect, teamwork, self-confidence, leadership, brainstorming, challenge,
communication, listening, problem solving, decision making, feedback, encouragement, debrief, self
assessment, self-reflection. FITT. PORSI. Health related fitness. Skill related fitness
STUDENTS WILL BE ABLE TO:
● Define parameters for working within a group.
● Exhibit responsible behavior by cooperating with classmates, demonstrating inclusive behaviors
and supporting classmates.
● Provide encouraging feedback to peers without prompting from the teacher.
● Demonstrate the importance of social interaction by helping and encouraging others, avoiding
negative talk to peers, and providing support to classmates.
● Generate positive strategies such as offering suggestions or assistance, leading, or following others
and providing viable solutions when facing individual or group challenges.
● Cooperate with multiple classmates on problem-solving initiatives including adventure activities,
large-group and game play.
● Develop a plan of action and make appropriate decisions based on that plan when faced with
individual challenges.
● Apply individual critical thinking, team building and decision-making skills.
● Identify and appreciate a wide range of activities.
● Develop a plan that promotes positive emotions and enjoyment.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participating consistently in all aspects of physical education.
● Positive peer interaction journal.
● Personal fitness goal setting and tracking logs.
● Exit slips.
● Reflection rubrics.
● Self and peer check rubrics.
● Creation of games/ routines/ fitness activities.
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● Participation rubrics.
● Alternate physical education assignments.
● Performance tasks.
SUMMATIVE ASSESSMENTS
By the end of 8th grade the students will be able to understand methods to develop a strategy, and coach
other students to demonstrate. Compare and contrast self-created cooperative offensive strategy with
give and go cooperative offensive strategy. Compare and contrast self-created cooperative defensive
strategy with zone cooperative defensive strategy. Students will analyze how individuals who possess
health and physical literacy are focused with a plan in mind and a task to complete. They set high but
realistic standards, prioritize responsibilities, utilize time wisely and think short and long-term to achieve
the intended results. Goal-setters are organized, self-directed, highly motivated, curious, and desirous of
living healthy and productive lives. Cooperative games and activities involve individuals who possess
physical literacy make informed, responsible decisions in order to lead a group towards a common goal.
Students examine their options and consider their values, their own beliefs, and consequences that will
impact their decisions. They develop, implement, and model effective critical thinking skills in their
decision making process when working with others. They consider the impacts of the decisions to self and
others and evaluate whether the results of their decision promote the team/group's goals. They analyze if
a decision can be made individually or collaboratively.
ALTERNATE ASSESSMENTS
● Participating consistently in all aspects of physical education.
● Using self/peer reflection focused on fitness lifetime and rhythmic activities to determine a starting
and end point.
● Participating in discovery learning activities with culminating performance tasks focused on fitness,
lifetime and rhythmic activities.
● Completing weekly self-reflective journals on individual performance based on (target and invasion
activities).
● Assessing or monitoring skill development throughout the unit for individual growth.
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
Note- these are sample lessons the qualified Health and Physical Education Teaching Staff will adjust
their teachings and class needs accordingly. Please reach out to your child’s teacher (via email- first
initial and last name of teacher @bhpsnj.org) for more information.
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Team building activities.
● Lifelong activities such as golf, tennis, and pickleball.
● Yard games- cornhole, ring toss, bounce ball and others.
● Creating a stress management plan to improve and maintain wellness.
● Use and discuss social emotional learning skills (self-awareness, self -management, social
awareness, relationship skills and responsible decision-making).
● Apply knowledge skills that enhance and promote social, emotional and mental well-being.
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B. Students will be able to compare the roles and responsibilities of players during physical activity (or
during Volleyball).
C. Students will be able to explain how the roles and responsibilities of players during physical activity
(or during Volleyball) contributes to a safe environment.
Sample Application:
Help students explore the enduring understanding and essential questions through the following
Badminton skills using practice drills, modified
games and game-like settings:
Skills:
1. Underhand Serve
2. Overhead Serve
3. Bumping
4. Setting
5. Spiking
Modified Games:
1. Keep It up
2. Serve to a target (Hula Hoop, Pin, and/or peer)
3. In the Bucket
4. First to 21
5. Minimum 3 hits to score
Lastly, when students are ready – they can begin matches of 3-4 vs. 3-4 or 1⁄2 class vs. 1⁄2 class.
D. Sample Cooperative Games to be explored:
Crossing the River
This game can be played with groups of two to five participants, depending on age group. The smaller the
group, the more challenging the game becomes. The objective is to move your entire group across the
“river,” or playing surface (this can be as wide as you like, but 20-30 feet is standard). To do this, players
should line up beside each other, their feet touching their closest neighbors’. In order to cross, they must
move as a group without breaking this contact. If a player’s feet loses contact with any other player’s, the
entire team has to return to the starting line.
Shipwrecked
Divide players into teams of eight to 10 students apiece, and assign a large hoop to each team. This hoop
will act as their “spaceship.” Blow a whistle to signify the beginning of play, at which time the players will
begin racing with their ship toward the finish line. Note that all team members must be touching the ship
at all times during this portion of play.When you call out “Shipwrecked,” the players all must set their ship
down and attempt to get within the circle. The first team to get every player on board earns one point,
and the first team to cross the finish line earns two points. The team with the most points is the winner of
that particular “voyage.”
E. Peer and Self assessment Activities can be applied to assist with developing appropriate
communication and working towards common goals:
● Self-assessment: Give students the opportunity to consider the quality of their own learning
and performance, individually and in collaboration with others, with respect to curricular
objectives, content benchmarks, and/or specified criteria. Self-assessment is only used
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formatively and gives students the responsibility of identifying competencies and
challenges in their own work, and to devise appropriate strategies for improvement.
Examples include setting personal goals and checking one’s progress toward them, and comparing
one’s work to the criteria on a rubric or
checklist.
● Peer Critique/ Assessment: When students engage in peer assessment or critique, they can
use rubrics, checklists, and protocols (using technology)to focus their feedback on the
criteria for the task, and should use protocols for constructive peer-to-peer feedback, such
as “I noticed ...” and “I like the way ... because ...”
F. Other sample cooperative activities include: Cup stacking as a group, track and field events, agility
lines, relays, group tag games and team competitions
Skill Themes:
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
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INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Life Literacies & Key Skills:
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
● 9.4.8.IML.13: Identify the impact of the creator on the content, production, and delivery of
information.
● SLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Science:
● MS-LS1-3 Use argument supported by evidence for how the body is a system of interacting
subsystems composed of groups of cells.
● MS-LS1-5 Construct a scientific explanation based on evidence for how environmental and genetic
factors influence the growth of organisms.
English Language Arts:
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
● NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations
with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Mathematics:
● 6.SP.A.1 Recognize a statistical question as one that anticipates variability in the data related to the
question and accounts for it in the answers. For example, “How old am I?” is not a statistical
question, but “How old are the students in my school?” is a statistical question because one
anticipates variability in students’ ages.
● 6.RP.A.1. Understand the concept of a ratio and use ratio language to describe a ratio relationship
between two quantities.
Visual & Performing Arts:
● SLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
● SLSA.SL2. Integrate and evaluate information presented in diverse media and formats, including
visually, quantitatively, and orally.
● 2.5.8.A.3 Create, explain, and demonstrate, as a small group, a planned movement sequence that
includes changes in rhythm, tempo, and musical style (creative, cultural, social, and fitness dance).
● 2.5.8.A.4 Detect, analyze, and correct errors and apply to refine movement skills.
Technology Skills:
● 8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized learning plan, business letters
or flyers) using one or more digital applications to be critiqued by professionals for usability.
Career Readiness:
● 9.4.8.CI.4: Explore the role of creativity and innovation in career pathways and industries.
● 9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions
to achieve a group goal.
STATE REQUIREMENTS
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CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
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● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
Technology Integration
● Students will create digital resources.
● Analysis of Websites and citation
● Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.D.2 Demonstrate the application of appropriate citations to digital content.
● Students will create digital artifacts.
Teacher will review how to be safe online, use key terms to search, find relevant, credible sources,
cite sources, and analyze the creator and effects of the message.
8.1.8.A.2: Create a document using one or more digital applications to be
critiqued by professionals for usability.
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to honor
the diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
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● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Scenarios
● Graphic organizers
● Jigsaw activities
● Learning stations
● Vocabulary card activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● Shape America- http://www.shapeamerica.org/jump/peresources
● National Association for Sport and Physical Education- www.pgpedia.com
● Gopher Sports Resourceshttp://www.gophersport.com/resources/physical-education-site-resources
● Spark PE- http://www.sparkpe.org/physical-education-resources/
● Great Activities- https://greatactivitiesonline.com/
● Phys. Ed. Games- www.physedgames.com
● SHAPE National Grade Level Outcomeshttps://www.shapeamerica.org/standards/pe/upload/Grade-Level-Outcomes-forK-12-PhysicalEduc
ation.pdf
● SHAPE America – Grade Level Outcomes and SHAPE America National PE Standards
● Standard 1: The physically literate individual demonstrates competency in a variety of motor skills
and movement patterns.
● Standard 2: The physically literate individual applies knowledge of concepts, principles, strategies
and tactics related to movement and performance.
● Standard 3: The physically literate individual demonstrates the knowledge and skills to achieve and
maintain a health-enhancing level of physical activity and fitness.
● Standard 4: The physically literate individual exhibits responsible personal and social behavior that
respects self and others. Standard 5: The physically literate individual recognizes the value of
physical activity for health, enjoyment, challenge, self-expression and/or social interaction. SHAPE
America – Grade Level Outcomes - SHAPE America Grade-Level Outcomes (GLOs) for K-12 Physical
Educationhttps://www.shapeamerica.org/standards/pe/upload/Grade-Level-Outcomes-for-K-12-Physical-Ed
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ucation.pdf#:~:text=%20%20%20Title%20%20%20SHAPE%20America,Created%20Date%20%20%2
01%2F18%2F2017%205%3A22%3A24%20PM%20
TEACHER NOTES
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