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VISION STATEMENT
The science curriculum aims to provide students with authentic and enriching experiences
that enhance critical thinking and problem solving skills. Students gain a deeper
understanding and appreciation of science and are exposed to real-world technologies.
Students are challenged to analyze and evaluate data, construct new ideas, develop
arguments and explanations, and apply concepts through engineering tasks.
To achieve this, the curriculum guides are based on the model science curriculum
developed by New Jersey Department of Education and are aligned to the Next Generation
Science Standards. The Next Generation Science Standards were created based on the work
done by the National Research Council and summarized in their publication, A Framework
for K-12 Science Education (NRC, 2011). The work shifts the focus of science education
towards the development of overarching enduring concepts and emphasizes the process of
science. The standards are no longer isolated components but rather a three dimensional
approach to teaching that focuses equally on Disciplinary Core Ideas, Science and
Engineering Practices, and Crosscutting Concepts.
Disciplinary Core Ideas have the power to focus K–12 science curriculum, instruction, and
assessments on the most important aspects of science. These core ideas:
● Have broad importance across multiple sciences or engineering disciplines or be a
key organizing concept of a single discipline;
● Provide a key tool for understanding or investigating more complex ideas and
solving problems;
● Relate to the interests and life experiences of students or be connected to societal or
personal concerns that require scientific or technological knowledge;
● Are teachable and learnable over multiple grades at increasing levels of depth and
sophistication.
The Science and Engineering Practices describe behaviors that scientists engage in as
they investigate and build models about the natural world. Additionally, they emphasize the
key set of engineering practices that engineers use as they design and build models and
systems. Scientific investigation requires not only skill but also knowledge that is specific to
each practice.
Crosscutting Concepts have application across all domains of science. As such, they are a
way of linking the different domains of science. They include patterns; cause and effect;
scale, proportion, and quantity; systems and system models; energy and matter; structure
and function; and stability and change. These concepts need to be made explicit for
students because they provide an organizational schema for interrelating knowledge from
various science fields into a coherent and scientifically based view of the world (NSTA,
2014).

Throughout the curriculum, engineering tasks have been embedded, which engage students
in the design cycle, encourage the development of 21st century skills, and incorporate
college and career ready practices.

MISSION STATEMENT
The philosophy of this program is to develop scientifically literate individuals, who through
this course, will gain an appreciation of the scientific inquiry and methods used in assessing
a crime scene, understand the history behind those methods and techniques, be aware of
current trends in evaluating evidence, and recognize that in its broadest sense, forensic
science is the application of science to law.
Topics to be covered in this course include understanding the goals of crime science,
identification of fingerprints, handwriting, and footwear, glass analysis, hair and fiber
analysis, comparative anthropology, identification and individualization of tool marks, and
the relevance of DNA as evidence.
As a result of studying forensic science, students should recognize that scientific practices
and processes are an integral part of criminal investigations. Students should also realize
that the contributions of current technology and research are invaluable in an
ever-changing field.
Students enrolled in this middle school elective will be expected to work both
independently and cooperatively, think creatively, formulate questions based on their
understanding, reason logically and critically, arrive at reasonable conclusions,
demonstrate the skills they have learned through the completion of labs and
demonstrations, share information with classmates through written and oral presentations,
and use equipment and technology the way it was intended and designed to be used.
Crime Scene Investigators is meant as a preview course for the more advanced high school
Forensic Science elective. It is intended for 7th and 8th grade students. Units are
coordinated between the high school and middle school teachers to ensure that students at
the middle school gain an introduction without experiencing an overlap of material.

COURSE PROFICIENCIES
COURSE OBJECTIVES

The middle school science electives consist of units aligned with the Next Generation
Science Standards. Each unit is structured to emphasize a three dimensional learning
environment and therefore incorporates science and engineering processes, disciplinary
core ideas, and crosscutting concepts. The standards, which encompases these three
components, that are addressed throughout these units are presented below and are sorted
based on domain.
LS: Life Science
LS1: From Molecules to Organisms: Structures and Processes
● HS-LS1-1
● HS-LS1-1
LS2: Ecosystems: Interactions, Energy, and Dynamics
● HS-LS2-8
LS3: Heredity: Inheritance and Variation of Traits
● HS-LS3-1
● HS-LS3-3
LS4: Biological Evolution: Unity and Diversity
● HS-LS4-1
PS: Physical Science
PS2: Motion and Stability: Forces and Interactions
● HS-PS2-1
● HS-PS2-2
ETS: Engineering, Technology and the Application of Science
ETS1: Engineering Design
● HS-ETS1-1
● HS-ETS1-2

STUDENT PROFICIENCIES
The student proficiencies represent the broad skills that students will gain by completing
the course. These skills spiral throughout the K-12 science progression and are leveled
appropriately according to grade level and science domain.
Science and Engineer Practice
● Asking Questions and Defining Problems - A practice of science is to ask and refine
questions that lead to descriptions and explanations of how the natural and
designed world works and which can be empirically tested.
● Developing and Using Models - A practice of both science and engineering is to use
and construct models as helpful tools for representing ideas and explanations. These
tools include diagrams, drawings, physical replicas, mathematical representations,
analogies, and computer simulations.
● Planning and Carrying Out Investigations - Scientists and engineers plan and carry
out investigations in the field or laboratory, working collaboratively as well as
individually. Their investigations are systematic and require clarifying what counts
as data and identifying variables or parameters.
● Analyzing and Interpreting Data - Scientific investigations produce data that must be
analyzed in order to derive meaning. Because data patterns and trends are not
always obvious, scientists use a range of tools—including tabulation, graphical
interpretation, visualization, and statistical analysis—to identify the significant
features and patterns in the data. Scientists identify sources of error in the
investigations and calculate the degree of certainty in the results. Modern
technology makes the collection of large data sets much easier, providing secondary
sources for analysis.
● Using Mathematics and Computational Thinking - In both science and engineering,
mathematics and computation are fundamental tools for representing physical
variables and their relationships. They are used for a range of tasks such as
constructing simulations; statistically analyzing data; and recognizing, expressing,
and applying quantitative relationships.
● Constructing Explanations and Designing Solutions - The products of science are
explanations and the products of engineering are solutions.
● Engaging in Argument from Evidence -Argumentation is the process by which
explanations and solutions are reached.
● Obtaining, Evaluating, and Communicating Information -Scientists and engineers
must be able to communicate clearly and persuasively the ideas and methods they
generate. Critiquing and communicating ideas individually and in groups is a critical
professional activity.
Crosscutting Concepts
● Patterns - Observed patterns in nature guide organization and classification and
prompt questions about relationships and causes underlying them.

● Cause and Effect - Events have causes, sometimes simple, sometimes multifaceted.
Deciphering causal relationships, and the mechanisms by which they are mediated,
is a major activity of science and engineering.
● Scale, Proportion, and Quantity - In considering phenomena, it is critical to
recognize what is relevant at different size, time, and energy scales, and to recognize
proportional relationships between different quantities as scales change.
● Systems and System Models - A system is an organized group of related objects or
components; models can be used for understanding and predicting the behavior of
systems.
● Energy and Matter - Tracking energy and matter flows, into, out of, and within
systems helps one understand their system’s behavior.
● Structure and Function - The way an object is shaped or structured determines
many of its properties and functions.
● Stability and Change - For both designed and natural systems, conditions that affect
stability and factors that control rates of change are critical elements to consider
and understand.
Nature of Science
● Scientific Investigations Use a Variety of Methods
● Science Knowledge Is Based on Empirical Evidence
● Scientific Knowledge Is Open to Revision in Light of New Evidence
● Science Models, Laws, Mechanisms, and Theories Explain Natural Phenomena
● Science Is a Way of Knowing
● Scientific Knowledge Assumes an Order and Consistency in Natural Systems
● Science Is a Human Endeavor
● Science Addresses Questions About the Natural and Material World

METHODS OF EVALUATION
1.
2.
3.
4.
5.
6.
7.
8.

Homework and classwork
Class participation
Tests and quizzes
Unit Benchmark Assessments
Performance Tasks
Lab Reports
Cooperative learning assignments
Final exam, projects and/or reports

MODIFICATIONS & ACCOMMODATIONS
Modifications and Accommodations for Special Education students, students with
504s, English Language Learners and Gifted and Talented students may include but
are not limited to the following:

Special Education
● Individualized Education Plans (IEPs)
● Exemplars of varied performance levels
● Multimedia presentations
● Sheltered instruction
● Consultation with ESL teachers
● Manipulatives
● Tiered/Scaffolded Lessons
● Mnemonic devices
● Visual aids
● Modeling
● Guided note-taking
● Study Guides
● Modified homework
● Differentiated pre-typed class notes and example problems
● Use of the special education teacher to re-instruct in flexible small groups for the struggling
learner
● Manipulatives
● Flipped Instruction
● Word banks
● Reduced choice on assessments
● Preferential seating
● Choice activities
● Modified time requirements
● Modified notes
● Modified lesson, assessment and study guide format
● Provide an enriched curriculum and activities
● Independent projects
● Contracts/behavior support plans
● Open-ended responses
● Project-based learning
● Group activities
● Guided Notes
● Functional learning incorporated into each lesson
● Exploration Activities
● Assessment read aloud
● Small group assessments
● Organizational Support

●
●
●
●
●
●
●
●
●
●
●

Oral questioning assessments to supplement written response
Pre-writing Structural Supports for extended writing tasks
Ongoing teacher feedback as part of the writing process
Interactive Study Guides
Multi-sensory approach to instruction
Written and spoken step-by-step directions
Content-focused assessment (not grading for spelling/grammar)
Graphic organizers
Non-verbal cues to begin task/remain on task/refocus
Individual monitoring for understanding/reinforced instruction
Printed copies of class readings for application of Active Reading Strategies

Gifted & Talented
● Provide one-to-one teacher support
● Curriculum Compacting
● Advanced problems to extend the critical thinking skills of the advanced learner
● Supplemental reading material for independent study
● Elevated questioning techniques using Webb’s Depth of Knowledge matrix
● Curriculum Compacting
● Flexible grouping
● Tiered assignments
● Topic selection by interest
● Manipulatives
● Tiered Lessons
● Flipped Instruction
● Multimedia Presentations
● Open-ended responses
● Project-based learning
● Group activities
● Guided Notes
● Conclusions and analysis of exploratory activities
● Career based learning incorporated into each lesson
● Exploration Activities
● Student choice
ELLs
●
●
●
●
●
●
●
●
●

Exemplars of varied performance levels
Multimedia presentations
Sheltered instruction
Consultation with ESL teachers
Manipulatives
Tiered/Scaffolded Lessons
Mnemonic devices
Visual aids
Modeling

●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
504s
●
●
●
●
●
●
●
●
●
●

Guided note-taking
Study Guides
Modified homework
Differentiated pre-typed class notes and example problems
Individualized instruction plans
Manipulatives
Flipped Instruction
Words banks
Reduced choice on assessments
Preferential seating
Choice activities
Modified time requirements
Modified notes
Modify lesson, assessment and study guide format
Provide an enriched curriculum and activities
Contracts/management plans
Open-ended responses
Project-based learning
Group activities
Guided Notes
Exploration Activities
Assessment read aloud
Small group assessments
Oral questioning assessments to supplement written response
Pre-writing Structural Supports for extended writing tasks
Ongoing teacher feedback as part of the writing process
Interactive Study Guides
Multi-sensory approach to instruction
Written and spoken step-by-step directions
Graphic organizers
Non-verbal cues to begin task/remain on task/refocus
Individual monitoring for understanding/reinforced instruction
Printed copies of class readings for application of Active Reading Strategies

Exemplars of varied performance levels
Multimedia presentations
Sheltered instruction
Tiered/Scaffolded Lessons
Mnemonic devices
Visual aids
Modeling
Guided note-taking
Study Guides
Differentiated pre-typed class notes and example problems

●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Manipulatives
Words banks
Reduced choice on assessments
Preferential seating
Modified time requirements
Modified notes
Modify lesson, assessment and study guide format
Modified homework
Independent projects
Contracts/management plans
Open-ended responses
Project-based learning
Group activities
Guided Notes
Exploration Activities
Assessment read aloud
Small group assessments
Organizational Support
Oral questioning assessments to supplement written response
Pre-writing Structural Supports for extended writing tasks
Ongoing teacher feedback as part of the writing process
Interactive Study Guides
Multi-sensory approach to instruction
Written and spoken step-by-step directions
Content-focused assessment (not grading for spelling/grammar)
Graphic organizers
Non-verbal cues to begin task/remain on task/refocus
Individual monitoring for understanding/reinforced instruction
Printed copies of class readings for application of Active Reading Strategies

Students at Risk of Failure
● Exemplars of varied performance levels
● Multimedia presentations
● Tiered/Scaffolded Lessons
● Modeling
● Guided note-taking
● Study Guides
● Differentiated pre-typed class notes and example problems
● Individualized instruction plans
● Words banks
● Reduced choice on assessments
● Preferential seating
● Choice activities
● Modified time requirements
● Modified notes

●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Modified lesson, assessment and study guide format
Modified homework
Provide an enriched curriculum and activities
Contracts/management plans
Open-ended responses
Project-based learning
Group activities
Guided Notes
Exploration Activities
Assessment read aloud
Small group assessments
Oral questioning assessments to supplement written response
Pre-writing Structural Supports for extended writing tasks
Ongoing teacher feedback as part of the writing process
Interactive Study Guides
Multi-sensory approach to instruction
Written and spoken step-by-step directions
Graphic organizers
Non-verbal cues to begin task/remain on task/refocus
Individual monitoring for understanding/reinforced instruction
Printed copies of class readings for application of Active Reading Strategies

Diversity, Equity, and Inclusion Curriculum Statement
Berkeley Heights public schools are committed to recognizing diversity and promoting equity,
tolerance, and inclusion in our classrooms. We encourage a safe, welcoming, and inclusive
environment for all students regardless of race or ethnicity, sexual and gender identities, mental and
physical disabilities, and religious beliefs. Our curriculum infuses teaching of these principles and
addresses all associated standards and laws. This includes, but is not limited to:
C.18A:35-4.35 - History of disabled and LGBT persons
A board of education shall include instruction on the political, economic, and social
contributions of persons with disabilities and lesbian, gay, bisexual, and transgender people, in
an appropriate place in the curriculum of middle school and high school students as part of the
district’s implementation of the New Jersey Student Learning Standards.
18A:35-28. Instruction on Holocaust, genocides required in elementary, secondary school
curriculum
a. Every board of education shall include instruction on the Holocaust and genocides in an
appropriate place in the curriculum of all elementary and secondary school pupils.
b. The instruction shall enable pupils to identify and analyze applicable theories concerning
human nature and behavior; to understand that genocide is a consequence of prejudice and
discrimination; and to understand that issues of moral dilemma and conscience have a
profound impact on life. The instruction shall further emphasize the personal responsibility
that each citizen bears to fight racism and hatred whenever and wherever it happens.
Section: 52:16A-88: Responsibilities, duties of Amistad Commission
g. to develop, in consultation with the Department of Education, curriculum guidelines for the
teaching of information on the African slave trade, slavery in America, the vestiges of slavery in
this country, and the contributions of African-Americans to our country. Every board of
education shall incorporate the information in an appropriate place in the curriculum of
elementary and secondary school students;
Examples of how these concepts and principles are infused into this curriculum include:
● Spotlight Reports: students share monthly news/reports about current and past STEM
leaders and their contribution to the field - Ongoing
● Discussion of Stephen Hawking - Unit 9: Modern Physics
Additionally, components of this are tagged throughout the curriculum as appropriate (i.e.
standards, objectives, activities). Tagging convention is outlined below:
● DEI - Diversity, Equity and Inclusion Learning
● AM - Learning associated with Amistad
● HG - Learning associated with Holocaust and Genocide
● SEL - Social-Emotional Learning
● L+ - Learning associated with LGBTQ+ and Neurodiverse communities

Climate Change Curriculum Statement
With the adoption of the 2020 New Jersey Student Learning Standards (NJSLS), New Jersey
became the first state in the nation to include climate change across content areas. These
standards are designed to prepare students to understand how and why climate change happens,
the impact it has on our local and global communities and to act in informed and sustainable
ways.
Districts are encouraged to utilize the NJSLS to develop interdisciplinary units focused on
climate change that include authentic learning experiences, integrate a range of perspectives and
are action oriented. While the 2016 NJSLS-English Language Arts (ELA) and Mathematics do
not have specific climate change standards, districts may want to consider how they can design
interdisciplinary climate change units that incorporate relevant ELA and mathematics standards.
Likewise, it may be helpful to review the 2020 NJSLS documents to identify other relevant
standards that might be incorporated as well as to understand the role of core ideas, performance
expectations and practices in curriculum development and lesson planning.
Standards and/or activities addressed in this curriculum includes:
● 6.2.12.CivicsHR.6.b: Make an evidence-based argument on the tensions between national
sovereignty and global priorities regarding economic development and environmental
sustainability and its impact on human rights.
● 6.2.12.CivicsPI.6.a: Use historic case studies or a current event to assess the effectiveness
of multinational organizations in attempting to solve global issues.
Components of this are tagged throughout the curriculum as appropriate: CC - Climate Change.
*** Climate Change Curriculum Statement section highlighted in yellow gets deleted (by the teacher or
supervisor) if the course does not explicitly involve climate change units, activities, or standards. ***
This statement gets deleted on every curriculum guide upon completion.

Career Readiness, Life Literacies, and Key Skills Practices
Career Readiness, Life Literacies, and Key Skills Practices describe the habits of the mind that
all educators in all content areas should seek to develop in their students. They are practices that
have been linked to increased college, career, and life success. These practices should be taught
and reinforced in all content areas with increasingly higher levels of complexity and expectation
as a student advances through a program of study.

2020 NJSLS - Career Readiness, Life Literacies, and Key Skills
Practices
CLKS-P1

Act as a responsible and contributing community member and employee.

CLKS-P2

Attend to financial well-being.

CLKS-P3

Consider the environmental, social and economic impacts of decisions

CLKS-P4

Demonstrate creativity and innovation.

CLKS-P5

Utilize critical thinking to make sense of problems and persevere in solving them.

CLKS-P6

Model integrity, ethical leadership and effective management.

CLKS-P7

Plan education and career paths aligned to personal goals.

CLKS-P8

Use technology to enhance productivity, increase collaboration and communicate effectively.

CLKS-P9

Work productively in teams while using cultural/global competence.

Pacing Guide

Unit Number

Unit Name

Suggested Pacing

1

What is CSI?

1 day

2

Fingerprinting

1 week

3

Handwriting Analysis

2 weeks

4

Footwear Analysis

2 weeks

5

Hair and Fiber Analysis

2 weeks

6

Tool Analysis

Time permitting

7

Forensic Anthropology

2 weeks

8

DNA

Time permitting

SCOPE AND SEQUENCE
COURSE OUTLINE/STUDENT OBJECTIVE
Unit 1: What is CSI?
Duration: 1 days

Overview: Students will identify the uses for CSI in the world today, and identify/practice
general techniques used in crime scene identification,
Standards:
● HS-ETS1-2. Design a solution to a complex real-world problem by breaking it down
into smaller, more manageable problems that can be solved through engineering.
● HS-ETS1-3. Evaluate a solution to a complex real-world problem-based on
prioritized criteria and trade-offs that account for a range of constraints, including
cost, safety, reliability, and aesthetics, as well as possible social, cultural, and
environmental impacts.
Technology: 8.1.12.A.3; 8.1.12.C.1; 8.2.12.C.4; 8.2.12.C.5; 8.2.12.B.2; B.2.12.B.5
21st Century: CLKS - P5; 9.3.ST.2; 9.3.ST-ET.2; 9.3.ST-ET.3; 9.3.ST-SM.1; 9.3.ST-SM.2
Cross-Curricular: RST.11-12.1; RST.11-12.2; WHST.9-12.1; SL.11-12.5; MP.2; MP.4;
Essential Questions:
● What are the goals of forensic science?
● What are the major components and areas of study in a crime lab?
● What types of evidence are important to solve a crime scene?
Student Learning Objectives:
Students will know and be able to…
● Evaluate Physical Evidence
● Analyze a Crime Scene by Looking for Patterns and Evidence
● Reconstruct the Crime, Using Data from the Analysis
● Develop a Working Understanding of the Crime Lab
● Engage in the Following Forensic Activities
Possible Activities
● CSI WebAdventures WebQuest : http://forensics.rice.edu/index.html
● Crime Scene Basics Lesson
● Eyewitness Basics Lesson
● Physical vs Trace Evidence Lesson
● Perform the “Lying Activity” to develop an understanding of suspect interrogation
● Develop methods of questioning
● Analyze a crime scene by looking for patterns and evidence

● Reconstruct the crime using data from the analysis

Unit 2: Fingerprinting
Duration: 1 weeks
Overview: Students will learn the uses of fingerprinting and practice rolling and lifting
fingerprints. They will identify class and individualistic evidence in fingerprints.
Standards:
● HS-LS3-1. Ask questions to clarify relationships about the role of DNA and
chromosomes in coding the instructions for characteristic traits passed from parents
to offspring.
● HS-LS3-3. Apply concepts of statistics and probability to explain the variation and
distribution of expressed traits in a population.
Technology: 8.1.12.A.3; 8.1.12.C.1; 8.2.12.C.4; 8.2.12.C.5; 8.2.12.B.2; B.2.12.B.5
21st Century: CLKS - P5; 9.3.ST.2; 9.3.ST-ET.2; 9.3.ST-ET.3; 9.3.ST-SM.1; 9.3.ST-SM.2
Cross-Curricular: RST.11-12.1; RST.11-12.2; WHST.9-12.1; SL.11-12.5; MP.2; MP.4;
Essential Questions:
● What is the structure and organization of skin tissue?
● What can fingerprints be used for?
● How do you roll and lift fingerprints?
● What are the class and individualistic evidence that fingerprints can provide?
Student Learning Objectives:
Students will know and be able to…
● Draw and label a model representing cross section of skin
● Discuss the Purpose of Fingerprinting
● Identify the fundamental principles of fingerprints
● Classify the major fingerprint pattern types
● List contributions of identification to an investigation
● Engage in fingerprint rolling
● Compare and contrast prints
● Compare unknown samples, with those collected and stored in database
● Research different fingerprint analysis techniques
● Discuss the way many agencies are moving to digital printing
● Solve for an unknown print.
Possible Activities
● Perform fingerprint dusting and lifting
● Fingerprint an individual using an ink pad
● Scan and analyze digital fingerprinting
● Conduce a fingerprint match test of unknown prints

Unit 3: Handwriting Analysis
Duration: 2 weeks
Overview: Students will analyze handwriting samples for individualistic characteristics,
and use this to match unknown handwriting to an exemplar. In order to perform this task,
they will identify and define major components of a person’s handwriting. They will also
decipher personality based on graphology analysis.
Standards:
● HS-ETS1-2. Design a solution to a complex real-world problem by breaking it down
into smaller, more manageable problems that can be solved through engineering.
Technology: 8.1.12.A.3; 8.1.12.C.1; 8.2.12.C.4; 8.2.12.C.5; 8.2.12.B.2; B.2.12.B.5
21st Century: CLKS - P5; 9.3.ST.2; 9.3.ST-ET.2; 9.3.ST-ET.3; 9.3.ST-SM.1; 9.3.ST-SM.2
Cross-Curricular: RST.11-12.1; RST.11-12.2; WHST.9-12.1; SL.11-12.5; MP.2; MP.4;
Essential Questions:
● What characteristics make handwriting unique?
● Can handwriting style be used to determine personality?
Student Learning Objectives:
Students will know and be able to…
● Collect background knowledge on individualization of handwriting
● Identify and define the major components of a person’s handwriting:
● Recognize the characteristics that individualize a person’s’ writing
● Compare handwriting of different samples
● Test the validity of graphology and explain how graphology might be used to solve a
crime
● Engage in Handwriting Activities
● Solve for an unknown handwriting sample.
Possible Activities
● Create a database of handwriting samples
● Analyze and individualize own handwriting
● Analyze and individualize writing of others
● Compare unknown writing samples with those collected and stored in database
● Draw a conclusion based on handwriting evidence
● Analyze your own handwriting
● Analyze a partner’s handwriting
● Conduct an unknown handwriting analysis and handwriting match test
● Complete the “Graphology Activity”

Unit 4: Footwear Analysis
Duration: 2 weeks
Overview: Students will learn how to collect footwear evidence through a variety of
methods, to analyze it for both class and individualistic evidence, and to determine its
value.
Standards:
● HS-PS2-1. Analyze data to support the claim that Newton’s second law of motion
describes the mathematical relationship among the net force on a macroscopic
object, its mass, and its acceleration.
Technology: 8.1.12.A.3; 8.1.12.C.1; 8.2.12.C.4; 8.2.12.C.5; 8.2.12.B.2; B.2.12.B.5
21st Century: CLKS - P5; 9.3.ST.2; 9.3.ST-ET.2; 9.3.ST-ET.3; 9.3.ST-SM.1; 9.3.ST-SM.2
Cross-Curricular: RST.11-12.1; RST.11-12.2; WHST.9-12.1; SL.11-12.5; MP.2; MP.4;
Essential Questions:
● What are the methods that can be used for collecting footwear evidence?
● What do I look for when identifying class versus individualistic evidence on shoes
and shoe impressions?
● How can shoewear evidence be used?
Student Learning Objectives:
Students will know and be able to…
● Research background on individualization of footwear
● Identify where and how to find footwear evidence
● Understand how to collect footwear evidence
● Compare footwear evidence
● Assess value of footwear evidence
● Identify the types of individualistic marks
● Differentiate between identification and individualization of footwear
Possible Activities
● Conduct a lab on deductive reasoning using footwear analysis (Deadly Picnic)
● Conduct a footwear analysis
● Collect footwear samples
● Paint/ink prints with analysis report
● Create an ink box developer print
● Perform a digital analysis of ink box developer print
● Create a Plaster of Paris mold
● Conduct a dual print analysis

Unit 5: Hair and Fiber Analysis
Duration: 2 weeks
Overview: Students will learn to find and identify class and individualistic evidence of hair
and fibers. Students will also compare the hair and fibers from a variety of organisms.
Standards:
● HS-LS1-2. Develop and use a model to illustrate the hierarchical organization of
interacting systems that provide specific functions within multicellular organisms.
Technology: 8.1.12.A.3; 8.1.12.C.1; 8.2.12.C.4; 8.2.12.C.5; 8.2.12.B.2; B.2.12.B.5
21st Century: CLKS - P5; 9.3.ST.2; 9.3.ST-ET.2; 9.3.ST-ET.3; 9.3.ST-SM.1; 9.3.ST-SM.2
Cross-Curricular: RST.11-12.1; RST.11-12.2; WHST.9-12.1; SL.11-12.5; MP.2; MP.4;
Essential Questions:
● What can hair and fibers be used for?
● How do I analyze hair and fibers?
● What are pieces of class and individualistic evidence from hair and fibers?
● Where can hair and fibers be found?
Student Learning Objectives:
Students will know and be able to…
● Develop microscopy skills used in a forensic lab
● Identify hair anatomy as seen under the microscope
● Compare and contrast animal and human hair
● Analyzing hair and fibers
Possible Activities
● Observe the anatomy and characteristics of hair under the microscope
● Construct a wet mount slide and analyze own hair
● Draw and analyze partners hair
● Draw and analyze animal hair (dog, cat, and farm animal)
● Draw and analyze natural and synthetic fibers
● Complete the scale impression lab
● Solve for an unknown hair sample.

Unit 6: Tool Mark Analysis
Duration: Time Permitting
Overview: Students will look at non-traditional weapons and examine ways that forensic
specialists determine what has been used. This includes looking at impact, markings, and
characteristics (i.e. mass, material, etc.)
Standards:
● HS-PS2-1. Analyze data to support the claim that Newton’s second law of motion
describes the mathematical relationship among the net force on a macroscopic
object, its mass, and its acceleration.
Technology: 8.1.12.A.3; 8.1.12.C.1; 8.2.12.C.4; 8.2.12.C.5; 8.2.12.B.2; B.2.12.B.5
21st Century: CLKS - P5; 9.3.ST.2; 9.3.ST-ET.2; 9.3.ST-ET.3; 9.3.ST-SM.1; 9.3.ST-SM.2
Cross-Curricular: RST.11-12.1; RST.11-12.2; WHST.9-12.1; SL.11-12.5; MP.2; MP.4;
Essential Questions:
● How can toolmarks left at a crime scene be analyzed and used in forensic science?
Student Learning Objectives:
Students will know and be able to…
● Develop skills in measuring and recognizing different tools and their potential to
leave marks.
● Identify the difference between class and individual toolmarks.
● Solve for an unknown toolmark left in a piece of wood (hammer, screwdriver, and
pliers).
Possible Activities
● Toolmark comparison activity.

Unit 7: Forensic Anthropology
Duration: 2 weeks
Overview: Students will use different body parts to determine information about an
organism. They will be able to use patterns of body dimensions to gain information from
remains.
Standards:
● HS-LS3-1. Ask questions to clarify relationships about the role of DNA and
chromosomes in coding the instructions for characteristic traits passed from parents
to offspring.
● HS-LS4-1. Communicate scientific information that common ancestry and biological
evolution are supported by multiple lines of empirical evidence.
Technology: 8.1.12.A.3; 8.1.12.C.1; 8.2.12.C.4; 8.2.12.C.5; 8.2.12.B.2; B.2.12.B.5
21st Century: CLKS - P5; 9.3.ST.2; 9.3.ST-ET.2; 9.3.ST-ET.3; 9.3.ST-SM.1; 9.3.ST-SM.2
Cross-Curricular: RST.11-12.1; RST.11-12.2; WHST.9-12.1; SL.11-12.5; MP.2; MP.4;
Essential Questions:
● What information can we get from bones and bitemarks?
● What are the relationships between body dimensions?
● What is the difference between bone and cartilage?
Student Learning Objectives:
Students will know and be able to…
● Observe cranial differences and identify patterns between different groups
● Develop a relationship between different body dimensions
● Observe different types of bone and cartilage under the microscope
Possible Activities
● Complete the “Sherlock Bones Activity”
● Perform the “Body Dimensions” lab
● Compare bones and cartilage under the microscope
● Complete the “Coloring Anatomy Plates Activity

Unit 8: DNA
Duration: Time Permitting
Overview: DNA plays an important role in determining identity due to its unique
characteristics. Students will look at these characteristics and the technology that has
developed to allow for its analysis. The unit culminates with students engaging in DNA
profiling and looking at specific case studies where DNA profiling helped to determine
victim identity.
Standards:
● HS-LS1-1. Construct an explanation based on evidence for how the structure of DNA
determines the structure of proteins which carry out the essential functions of life
through systems of specialized cells.
Technology: 8.1.12.A.3; 8.1.12.C.1; 8.2.12.C.4; 8.2.12.C.5; 8.2.12.B.2; B.2.12.B.5
21st Century: CLKS - P5; 9.3.ST.2; 9.3.ST-ET.2; 9.3.ST-ET.3; 9.3.ST-SM.1; 9.3.ST-SM.2
Cross-Curricular: RST.11-12.1; RST.11-12.2; WHST.9-12.1; SL.11-12.5; MP.2; MP.4
Essential Questions:
● Can DNA evidence alone put you into jail?
● Can DNA evidence alone get you out of jail?
Student Learning Objectives:
Students will know and be able to…
● Describe structure and general function of DNA including the importance of
nucleotide sequence.
● Explain the process of PCR (polymerase chain reaction) and how forensic scientists
use it.
● Differentiate between RNA and DNA.
● Explain an overview of protein synthesis and the role of mRNA, rRNA, and tRNA
● Explain the process of STR (Short Tandem Repeat) and how forensic scientists use it.
● Research a case where DNA was used as evidence for a conviction.
● Research a case where DNA was used to provide an exoneration or was used to get
someone out of jail.
Possible Activities
● Develop a model of DNA based on it’s function
● Use the Protein Synthesis Gizmo Simulation to develop the process of protein
synthesis
● Complete the DNA profiling activity or the offline activity
● Look at a variety of case studies related to DNA profiling

RESOURCES/ACTIVITIES GUIDE
Text Resources
Saferstein, Richard. Criminalistics: An Introduction to Forensic Science. 8th ed. Upper
Saddle River, New Jersey: Pearson Prentice Hall, 2004.
Saferstein, Richard. Criminalistics: An Introduction to Forensic Science Instructor’s
Manual with Transparency Masters. 8th ed. Upper Saddle River, New Jersey: Pearson
Prentice Hall, 2004.
Saferstein, Richard, Clifton E. Meloan, and Richard E. James. Criminalistics: An
Introduction to Forensic Science Lab Manual. 8th ed. Upper Saddle River, New Jersey:
Pearson Prentice Hall, 2004.

Websites
http://www.oml.gov/sci/techresources/Human_Genome/elsi/forensics.shtml –
65k – July 19, 2004
http://www.police.sas.ab.ca/prl/for.html – 14k
http://www.dir.yahoo.com/Science/Forensics/ - 28k
http://www.forensics.com/ - 14k – July 19, 2004
https://my.nsta.org/collection/iDkqRAMWuak_E - April 2021

*Or other literature, video, or digital materials of equal academic worth

