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DOCUMENT OVERVIEW
The guidelines for developing curriculum in the Berkeley Heights Public Schools include the New Jersey State
Learning Standards (NJSLS). These standards spell out specific learning expectations for each grade level and
content area. We use a variation of the Understanding by Design (UbD) model of curriculum development and
organization.
Prerequisite Knowledge and Skills: A brief description of foundational knowledge and skills that students should
have mastered to equip them with the readiness skills necessary to make meaning of the objective of this
lesson/unit.
Essential Questions and Enduring Understandings: These questions are used to help students conceptualize
overarching ideas and to find personal meaning in their learning. Enduring Understandings are statements
summarizing important ideas, key take-aways, and core processes that are central to a discipline, and have lasting
value beyond the classroom.
Formative Assessment: Assessments that give ongoing diagnosis of learning as students engage in the unit. Results
of formative assessment are used for reteaching or extending learning.
Summative Assessment: Assessment that indicates the level of mastery of concepts, knowledge and skills of a unit.
Instructional Strategies/Learning Activities: Describes the differentiated teaching strategies that create
high-quality instruction to address the needs of all students, engage students in their own learning, and build
students’ capacity and interest in learning.
Demonstrations of Understanding: These Six Facets underlie students’ opportunities to demonstrate their
understanding of content knowledge and skills using the Understanding by Design model of curriculum.
1. Explanation: Students can explain the core meaning of learning in a way that communicates the key
concepts embodied in the knowledge and skill of the standard.
2. Interpretation: Students can articulate why a particular standards/learning matters, relate it to other
learnings, and can translate the impact of this learning on personal, societal, and scientific issues.
3. Application: Students can use the learning in new contexts that differ from the instructional context and
can modify and flexibly use learning to suit the context.
4. Perspective: Students can question assumptions, conclusions and points of view and can express different
viewpoints on issues and/or seek different solutions for problems.
5. Empathy: Students can “stand in another’s shoes” and see a situation from the inside out.
6. Self-knowledge: Students can evaluate how they learn, examine what helps and does not help them in the
learning process, and set goals to support ongoing learning. Self-knowledge asks students to identify their
own barriers to learning, e.g., blind spots, misconceptions.
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INTRODUCTION
Comprehensive Health and Physical Education
Successful preparation of students for the opportunities, rigors and advances of the 21st
Century cannot be accomplished without a strong and sustained emphasis on the health and
wellness of all students. Today’s students are continually bombarded with physical, mental, and
social influences that affect not only learning in school, but also the lifelong health of the
citizens that schools are preparing for graduation. To that end, the New Jersey Student Learning
Standards - Comprehensive Health and Physical Education (NJSLS-CHPE) were revised to address
the need for students to gain knowledge and skills in caring for themselves, interact effectively
with others, and analyze the impact of choices and consequences. The NJSLS-CHPE mission and
vision reflects this perspective.
Mission
All students will acquire the knowledge and skills of what is most essential to become
individuals who possess health and physical literacy and pursue a life of wellness by developing
the habits necessary to live healthy, productive lives that positively impact their families,
schools and communities.
Vision
A quality comprehensive health and physical education program fosters a population that:
●
●
●
●

●
●
●
●

Maintains mental health awareness and relies on social/emotional support systems;
Engages in a physically active lifestyle;
Maintains awareness of health and wellness and how to access resources;
Recognizes the influence of media, peers, technology, and cultural norms in making
informed health-related decisions as a consumer of health products and wellness
services;
Practices effective cross-cultural communication and conflict resolution skills;
Builds and maintains healthy relationships;
Accepts and respects individual and cultural differences; and
Advocates for personal, family, community, and global wellness and is aware of local,
national and global public health and climate change issues.
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Spirit and Intent
Spirit and Intent The (NJSLS-CHPE) highlights the expectation that all students participate in a
high-quality, K–12 sequential, health and physical education program that emphasizes 21st
Century skills and interdisciplinary connections to empower students to live a healthy active
lifestyle. The standards provide a blueprint for curriculum development, instruction, and
assessment, and reflect the latest research for effective health and physical education
programs. The primary focus of the standards consists of the development of concepts and skills
that promote and influence healthy behaviors.
Framework for NJ Designed Standards
The design of this version of the NJSLS – Comprehensive Health and Physical Education is
intended to:
● promote the development of curricula and learning experiences that reflect the vision
and mission of comprehensive health and physical education as stated in the beginning
of this document;
● foster greater coherence and appropriate progressions across grade bands;
● establish meaningful connections among the major areas of study within comprehensive
health and physical education;
● prioritize the important ideas and core processes that are central to comprehensive
health and physical education and have lasting value beyond the classroom; and
● reflect the habits of mind central to comprehensive health and physical education that
lead to post-secondary success.
The NJSLS-CHPE revised standards incorporate rigorous evidence-based processes resulting in a
focus on concepts that are essential for lifelong student wellness. This set of standards
disaggregates disciplinary concepts of health and physical education into three standards, adds
ten practices to promote student-centered learning, develops K–12 learning progressions for
disciplinary concepts, and incorporates legislative requirements into the standards. In addition,
the 2020 NJSLS-CHPE reflect the current thinking and best practices found in health and physical
education documents published by national content-specific organizations as well as public
health and other education organizations and agencies.
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COMPREHENSIVE HEALTH AND PHYSICAL EDUCATION PRACTICES
Practice

Description

Acting as
responsible and
contributing
member of society

Individuals who possess health and physical literacy understand the obligations and
responsibilities of being a member of a community. They demonstrate this understanding
every day through their interactions with others. They are conscientious of the impacts of
their decisions on others and on their environment. They consider the short-term and
long-term consequences of their actions and seek to act in ways that contribute to the
betterment of their families, teams, community, and school. They are reliable and
consistent in going beyond the minimum expectation and in participating in community
outreach that serves the greater good.

Building and
maintaining healthy
relationships

Individuals who possess health and physical literacy establish and maintain healthy
relationships by utilizing positive communication and social skills to interact effectively
with others. They are aware of others’ feelings and ideas. They respect differences and
identify ways to resist inappropriate social pressure. Students demonstrate the ability to
prevent and resolve interpersonal conflicts in constructive ways. They identify who, when
and where, or how to seek help for oneself or others when needed.

Communicating
clearly and
effectively (verbal
and nonverbal)

Individuals who possess health and physical literacy communicate thoughts, ideas,
emotions and action plans with clarity, using written, verbal and/or visual methods. They
are excellent communicators who master movements, word choices, and use of effective
tone and presentation skills to articulate ideas and movements. They are skilled at
interacting with others as they are active listeners who speak clearly and with a purpose.
They demonstrate and perform movements and skills with accuracy and balance. They
consider the audience and prepare accordingly to ensure the desired outcome.

Resolving conflict

Individuals who possess health and physical literacy acknowledge problems in school and
in the community and develop skills to create strategies to resolve the issue. They are
aware of the reason(s) of the conflict and quickly take positive action to address the
problem. They thoughtfully probe the root cause of the conflict prior to introducing a
resolution. They carefully consider the consequences both positive and negative to
resolve the conflict. Once a resolution is agreed upon, they follow through to ensure the
conflict is resolved, whether through their own actions or the actions of others and they
take the necessary steps to eliminate the conflict from recurring.

Attending to
personal health,
emotional, social
and physical
well-being

Individuals who possess health, emotional, social and physical literacy understand the
relationship between the body and the mind. They create and implement a personal
self-care plan that promotes a healthy lifestyle. They recognize the importance of a
healthy diet, regular exercise, and promote mental health activities that lead to healthier
behaviors. They also take regular actions that contribute to their personal, emotional,
and social well-being by regulating emotions, understanding personal self-care, and

7

engaging in appropriate self-expression. Establishing outlets that are safe and take place
in healthy environments allow for positive social interaction for self and others. They
recognize that an active body promotes an active healthy mind that contributes to their
overall health.
Engaging in an
active lifestyle

Individuals who possess health and physical literacy understand the importance of
wellness and being active throughout their lifetime. They understand that daily activity is
crucial to establishing and maintaining good health habits of regular exercise, a balanced
diet, and healthy social and mental activities that encourage help seeking skills. They
know that an active lifestyle lowers the risk of cardiovascular diseases by strengthening
the immune system. They also take regular action to contribute to their active lifestyle
with regular health exams, a personalized fitness plan, and balanced daily schedule that
provides the peace of mind and satisfaction required to fully enjoy an active lifestyle.

Making decisions

Individuals who possess health and physical literacy make informed, responsible
decisions in order to lead a lifestyle that promotes wellness. Students examine their
options and consider their values, their own beliefs, and consequences that will impact
their decisions. They develop, implement, and model effective critical thinking skills in
their decision-making process. They consider the impacts of the decisions to self and
others and evaluate whether the results of their decision promote one’s health or present
a risk. They analyze if a decision can be made individually or collaboratively.

Managing self

Individuals who possess health and physical literacy understand and practice strategies
for managing one’s own emotions, thoughts and behaviors. They recognize the skills
needed to establish and achieve success in situations. They identify and apply skills, such
as self-regulating, self-control, asking questions, and setting goals to persevere and
overcome barriers. They research reliable sources to inform and engage in healthy
behaviors. They reflect on personal experiences, and recognize their strengths, traits and
limitations to avoid risky or dangerous behaviors and situations.

Setting Goals

Individuals who possess health and physical literacy are focused with a plan in mind and a
task to complete. They set high but realistic standards, prioritize responsibilities, utilize
time wisely and think short and long-term to achieve the intended results. Goal-setters
are organized, self-directed, highly motivated, curious, and desirous of living healthy and
productive lives.

Using technology
tools responsibly

Individuals who possess health and physical literacy find and maximize the productive
value of existing with new technology to accomplish personal and professional tasks.
They are flexible and adaptive in acquiring and operating new technology. They are
proficient with ubiquitous technology applications. They understand the laws, inherent
risks - personal and organizational - of technology applications, and they take actions to
prevent or mitigate these risks as responsible users.
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NJSLS COMPREHENSIVE HEALTH AND PHYSICAL EDUCATION STANDARDS GRADES K-5
There are three Comprehensive Health and Physical Education standards:
• Standard 2.1 Personal and Mental Health
• Standard 2.2 Physical Wellness
• Standard 2.3 Safety
2.1 Personal and Mental Health
Personal Growth and Development
By the End of Grade 2:
Core Idea

Performance Expectations

Individuals enjoy different
activities and grow at different
rates.

2.1.2.PGD.1: Explore how activity helps all human bodies stay healthy.

Personal hygiene and self-help
skills promote healthy habits.

• 2.1.2.PGD. 2: Develop an awareness of healthy habits (e.g., wash hands,
cough in arm, brush teeth).
• 2.1.2.PGD.3: Explain what being “well” means and identify self-care
practices that support wellness.
• 2.1.2.PGD.4: Use correct terminology to identify body parts and explain
how body parts work together to support wellness.
• 2.1.2.PGD.5: List medically accurate names for body parts.

By the End of Grade 5:
Core Idea

Performance Expectations

Health is influenced by the
interaction of body systems.

2.1.5.PGD.1: Identify effective personal health strategies and behaviors
that reduce illness, prevent injuries, and maintain or enhance one’s
wellness (e.g., adequate sleep, balanced nutrition, ergonomics, regular
physical activity).

Puberty is a time of physical,
social, and emotional changes.

• 2.1.5.PGD.2: Examine how the body changes during puberty and how
these changes influence personal self-care.
• 2.1.5.PGD.3: Explain the physical, social, and emotional changes that
occur during puberty and adolescence and why the onset and progression
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of puberty can vary.
• 2.1.5.PGD.4: Explain common human sexual development and the role of
hormones.
• 2.1.5.PGD.5: Identify trusted adults, including family members,
caregivers, school staff, and health care professionals, whom students can
talk to about relationships and ask questions about puberty and
adolescent health.

Pregnancy and Parenting
By the End of Grade 2:
Core Idea
All living things may have the
capacity to reproduce.

Performance Expectations
• 2.1.2.PP.1: Define reproduction.
• 2.1.2.PP.2: Explain the ways in which parents may care for their offspring
(e.g., animals, people, fish).

By the End of Grade 5:
Core Idea
Pregnancy can be achieved
through a variety of methods.

Performance Expectations
• 2.1.5.PGD.1: Explain the relationship between sexual intercourse and
human reproduction.
• 2.1.5.PGD.2: Explain the range of ways pregnancy can occur (e.g., IVF,
surrogacy).

Emotional Health
By the End of Grade 2:
Core Idea

Performance Expectations

Many factors influence how we
think about ourselves and others.

• 2.1.2.EH.1: Explain the meaning of character and how it is reflected in the
thoughts, feelings and actions of oneself and others.
• 2.1.2.EH.2: Identify what it means to be responsible and list personal
responsibilities.
• 2.1.2.EH.3: Demonstrate self-control in a variety of settings.

There are different ways that
individuals handle stress, and
some are healthier than others.

• 2.1.2.EH.4: Demonstrate strategies for managing one's own emotions,
thoughts and behaviors.
• 2.1.2.EH.5: Explain healthy ways of coping with stressful situations.
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By the End of Grade 5:
Core Idea

Performance Expectations

Self-management skills impact an
individual’s ability to recognize,
cope, and express emotions about
difficult events.

• 2.1.5.EH.1: Discuss the impact of one’s feelings and thoughts that lead to
healthy and unhealthy behaviors.
• 2.1.5.EH.2: Explain how to cope with rejection, loss, difficult learning
situations and/or separation from family or others.

Resilience and coping practices
influence an individual’s ability to
respond positively to everyday
challenges and difficult situations.

• 2.1.5.EH.3: Identify different feelings and emotions that people may
experience and how they might express these emotions (e.g., anger, fear,
happiness, sadness, hopelessness, anxiety).
• 2.1.5.EH.4: Identify behaviors that help to deal with difficult situations
that can occur at home, in school, and/or in the community and where to
go for assistance.

Social and Sexual Health
By the End of Grade 2:
Core Idea

Performance Expectations

Every individual has unique skills
and qualities, which can include
the activities they enjoy such as
how they may dress, their
mannerisms, things they like to
do.

• 2.1.2.SSH.1: Discuss how individuals make their own choices about how
to express themselves.
• 2.1.2.SSH.2: Discuss the range of ways people express their gender and
how gender-role stereotypes may limit behavior.

Families shape the way we think
about our bodies, our health and
our behaviors.

• 2.1.2.SSH.3: Describe different kinds of families locally, nationally and
globally and note similarities in the ways in which they keep their children
safe.
• 2.1.2.SSH.4: Determine the factors that contribute to healthy
relationships within a family.

People have relationships with
others in the local community and
beyond.

• 2.1.2.SSH.5: Identify basic social needs of all people.
• 2.1.2.SSH.6: Determine the factors that contribute to healthy
relationships.

Communication is the basis for
strengthening relationships and
resolving conflict between people.

2.1.2.SSH.7: Explain healthy ways for friends to express feelings for and to
one another.

Conflicts between people occur,
and there are effective ways to
resolve them.

• 2.1.2.SSH.8: Demonstrate healthy ways to respond to disagreements or
conflicts with others (e.g., leave, talk to trusted adults, tell a sibling or
peer).
• 2.1.2.SSH.9: Define bullying and teasing and explain why they are wrong
and harmful.
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By the End of Grade 5:
Core Idea

Performance Expectations

All individuals should feel
welcome and included regardless
of their gender, gender expression,
or sexual orientation.

• 2.1.5.SSH.1: Describe gender-role stereotypes and their potential impact
on self and others.
• 2.1.5.SSH.2: Differentiate between sexual orientation and gender
identity.
• 2.1.5.SSH.3: Demonstrate ways to promote dignity and respect for all
people.

Family members impact the
development of their children
physically, socially and
emotionally.

• 2.1.5.SSH.4: Describe how families can share common values, offer
emotional support, and set boundaries and limits.
• 2.1.5.SSH.5: Explain the importance of communication with family
members, caregivers and other trusted adults about a variety of topics.

People in healthy relationships
share thoughts and feelings, as
well as mutual respect.

• 2.1.5.SSH.6: Describe the characteristics of healthy versus unhealthy
relationships among friends and with family members.
• 2.1.5.SSH.7: Define teasing, harassment and bullying and provide
examples of inappropriate behaviors that are harmful to others.

Community Health Services and Support
By the End of Grade 2:
Core Idea

Performance Expectations

People in the community work to
keep us safe.

• 2.1.2.CHSS.1: Identify community professionals and school personnel
who address health emergencies and provide reliable health information to
us.
• 2.1.2.CHSS.2: Determine where to access home, school and community
health professionals.
• 2.1.2.CHSS.3: Demonstrate how to dial and text 911 in case of an
emergency.
• 2.1.2.CHSS.4: Describe how climate change affects the health of
individuals, plants and animals.

Individuals face a variety of
situations that may result in
different types of feelings and
learning how to talk about their
feelings is important.

• 2.1.2.CHSS.5: Identify situations that might result in individuals feeling
sad, angry, frustrated, or scared.
• 2.1.2.CHSS.6: Identify individuals who can assist with expressing one’s
feelings (e.g., family members, teachers, counselors, medical
professionals).

12

By the End of Grade 5:
Core Idea

Performance Expectations

Community professionals and
school personnel are available to
assist and address health
emergencies as well as provide
reliable information.

• 2.1.5.CHSS.1: Identify health services and resources available and
determine how each assists in addressing needs and emergencies in a
school and in the community (e.g., counselors, medical professionals).
• 2.1.5.CHSS.2: Describe how business, non-profit organizations, and
individuals can work cooperatively to address health problems that are
affected by global issues, including climate change.

Individuals will benefit from an
awareness of coping strategies
that can be used when facing
difficult situations.

2.1.5.CHSS.3: Describe strategies that are useful for individuals who are
feeling sadness, anger, anxiety, or stress.

2.2 Physical Wellness
Movement Skills and Concepts
By the End of Grade 2:
Core Idea

Performance Expectations

The body moves with confidence
in a variety of the age appropriate
performances of gross, fine,
locomotor, non-locomotor, and
manipulative skills as it relates to
movements, concepts, games,
aerobics, dance, sports, and
recreational activities.

• 2.2.2.MSC.1: Perform a combination of sequences of locomotor
movements and rhythmic activities (e.g., walking, balancing, hoping,
skipping, running).
• 2.2.2.MSC.2: Differentiate non-locomotor and locomotor movements as
well transferring body weight (e.g., stretching, bending, twisting, curling).
• 2.2.2.MSC.3: Demonstrate manipulative movements (e.g., throwing,
catching, dribbling, running, kicking) while moving in personal and general
space, time, directions, pathways and ranges.
• 2.2.2.MSC.4: Differentiate manipulative movements (e.g., throwing,
catching, dribbling)

Feedback impacts and improves
the learning of movement skills
and concepts.

2.2.2.MSC.5: Adjust and correct movements and skill in response to
feedback.

Teamwork consists of effective
communication and respect
among class and team members.

• 2.2.2.MSC.6: Execute appropriate behaviors and etiquette while
participating in and viewing activities, games, sports, and other events to
contribute to a safe environment.
• 2.2.2.MSC.7: Demonstrate kindness towards self and others during
physical activity to create a safe and caring environment.
• 2.2.2.MSC.8: Explain the difference between offense and defense.
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By the End of Grade 5:
Core Idea

Performance Expectations

Competent and confident age
appropriate performances of
gross, fine motor and manipulative
skills, with execution of movement
skills and concepts individually and
in groups enhance (intensifies)
physical activities. free movement,
games, aerobics, dance, sports,
and recreational activities.

• 2.2.5.MSC.1: Demonstrate body management skills and control when
moving in relation to others, objects, and boundaries in personal and
general space (e.g., coordination, balance, flexibility, agility).
• 2.2.5.MSC.2: Explain and demonstrate movement sequences, individually
and with others, in response to various tempos, rhythms, and musical
styles.
• 2.2.5.MSC.3: Demonstrate and perform movement skills with
developmentally appropriate control in isolated settings (e.g., skill practice)
and applied settings (e.g., games, sports, dance, recreational activities).
• 2.2.5.MSC.4: Develop the necessary body control to improve stability and
balance during movement and physical activity.

Constructive feedback from others
impacts improvement,
effectiveness and participation in
movement skills, concepts,
sportsmanship, and safety.

2.2.5.MSC.5: Correct movement skills and analyze concepts in response to
external feedback and self-evaluation with understanding and
demonstrating how the change improves performance.

Teams apply offensive, defensive,
and cooperative strategies in most
games, sports, and physical
activities.

• 2.2.5.MSC.6: Execute appropriate behaviors and etiquette while
participating as a player and viewing as an observer during physical activity,
games, and other events, contributes to a safe environment.
• 2.2.5.MSC.7: Apply specific rules, strategies, and procedures for specific
physical activity, games, and sports in a safe active environment.

Physical Fitness
By the End of Grade 2:
Core Idea
The ability to move and perform
at different levels and different
types and amounts of physical
activity enhance personal health.

Performance Expectations
• 2.2.2.PF.1: Explain the benefits of regular physical activity and what it
means to be physically fit in relation to personal health. (e.g., healthy
heart, strong bones, increased energy, strong muscles).
• 2.2.2.PF.2: Explore how to move different body parts in a controlled
manner.
• 2.2.2.PF.3: Engage in moderate to vigorous age-appropriate physical
movement and physical activities that promote movement (e.g., games,
challenges, team building).
• 2.2.2.PF.4: Demonstrate strategies and skills that enable team and group
members to achieve goals.
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By the End of Grade 5:
Core Idea
The components of fitness
contribute to enhanced personal
health as well as motor skill
performance (e.g., speed, agility,
endurance, strength, balance).

Performance Expectations
• 2.2.5.PF.1: Identify the physical, social, emotional, and intellectual
benefits of regular physical activity that affect personal health.
• 2.2.5.PF.2: Accept and respect others of all skill levels and abilities during
participation.
• 2.2.5.PF.3: Participate in moderate to vigorous age-appropriate physical
fitness activities and build the skills that address each component of
health-related fitness (e.g., endurance, strength, speed, agility, flexibility,
balance).
• 2.2.5.PF.4: Develop a short term and/or a long-term health-related
fitness goal (e.g., cardiorespiratory endurance 'heart & lungs', muscular
strength, muscular endurance, flexibility, body composition, nutrition) to
evaluate personal health.
• 2.2.5.PF.5: Determine how different factors influence personal fitness
and other healthy lifestyle choices (e.g., heredity, physical activity,
nutrition, sleep, technology).

Lifelong Fitness
By the End of Grade 2:
Core Idea

Performance Expectations

Exploring wellness components
provide a foundational experience
of physical movement activities.

• 2.2.2.LF.1: Express one's feelings and emotions when involved in
movement and physical activities to increase positive behaviors.
• 2.2.2.LF.2: Perform movement skills that involve controlling and adapting
posture and balance, to successfully negotiate different environments (e.g.,
mats, turf fields, grass fields, hard surfaces, gym floors, sand, water, snow)
during physical activity.
• 2.2.2.LF.3: Explore the body's range of motion through participating in
flexibility and breathing exercises (e.g., stretching, mindfulness, yoga).

Resources that support physical
activity are all around you.

2.2.2.LF.4: Identify physical activities available outside of school that are in
the community.

By the End of Grade 5:
Core Idea

Performance Expectations

Wellness is maintained, and gains
occur over time (dimensions and
components of health) when
participating and setting goals in a
variety of moderate to vigorous

• 2.2.5.LF.1: Explain the need to engage in physical activities on a voluntary
basis for emotional and physical enjoyment. • 2.2.5.LF.2: Develop a
movement vocabulary that is flexible and adaptable for personal physical
activity and wellness. • 2.2.5.LF.3: Proactively engage in movement and
physical activity for enjoyment individually or with others. • 2.2.5.LF.4:
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age appropriate physical activities.

Perform and increase the range of motion in dynamic stretching and
breathing exercises (e.g., dynamic cardiovascular warm-up exercises,
martial arts, aerobics, yoga).

Personal and community
resources can support physical
activity.

2.2.5.LF.5: Describe how community resources could be used to support
participation in a variety of physical activities, sports and wellness.

Nutrition
By the End of Grade 2:
Core Idea
Nutritious food choices promote
wellness and are the basis for
healthy eating habits.

Performance Expectations
• 2.2.2.N.1: Explore different types of foods and food groups.
• 2.2.2.N.2: Explain why some foods are healthier to eat than others.
• 2.2.2.N.3: Differentiate between healthy and unhealthy eating habits.

By the End of Grade 5:
Core Idea
Understanding the principles of a
balanced nutritional plan (e.g.
moderation, variety of fruits,
vegetables, limiting processed
foods) assists in making
nutrition-related decisions that
will contribute to wellness.

Performance Expectations
• 2.2.5.N.1: Explain how healthy eating provides energy, helps to maintain
healthy weight, lowers risk of disease, and keeps body systems functioning
effectively.
• 2.2.5.N.2: Create a healthy meal based on nutritional content, value,
calories, and cost.
• 2.2.5.N.3: Develop a plan to attain a personal nutrition health goal that
addresses strengths, needs, and culture.

2.3 Safety
Personal Safety
By the End of Grade 2:
Core Idea

Performance Expectations

The environment can impact
personal health and safety in
different ways.

2.3.2.PS.1: Demonstrate personal habits and behaviors that contribute to
keeping oneself and others healthy and the environment clean and safe.

Potential hazards exist in personal
space, in the school, in the

• 2.3.2.PS.2: Discuss healthy and safe choices both indoors and outdoors
(e.g., using equipment, wearing bike helmets, vehicle, water, weather
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community, and globally.

safety).
• 2.3.2. PS.3: Recognize and demonstrate safety strategies to prevent
injuries at home, school, in the community (e.g., traffic safety,
bicycle/scooter safety, fire safety, poison safety, accident prevention).
• 2.3.2. PS.4: Develop an awareness of warning symbols and their meaning
(e.g., red light, stop sign, poison symbol).

Any time children feel
uncomfortable or in an unsafe
situation, they should reach out to
a trusted adult for help.

• 2.3.2.PS.5: Define bodily autonomy and personal boundaries.
• 2.3.2.PS.6: Demonstrate how to communicate personal boundaries and
show respect for someone else’s personal boundaries including friends and
family.
• 2.3.2.PS.7: Identify behaviors that would be considered child abuse.
• 2.3.2.PS.8: Identify trusted adults, including family members, caregivers,
and school staff, that you can talk to about situations which may be
uncomfortable or dangerous.

By the End of Grade 5:
Core Idea

Performance Expectations

Safety includes being aware of the
environment and understanding
how certain situations could lead
to injury or illness.

• 2.3.5.PS.1: Develop strategies to reduce the risk of injuries at home,
school, and in the community.
• 2.3.5.PS.2: Demonstrate first aid procedures for choking, bleeding, burns,
poisoning, and stroke (F.A.S.T.).
• 2.3.5.PS.3: Examine the impact of unsafe behaviors when traveling in
motor vehicles and when using other modes of transportation.

There are strategies that
individuals can use to
communicate safely in an online
environment.

2.3.5.PS.4: Develop strategies to safely communicate through digital media
with respect.

Children who practice setting
healthy boundaries know how to
say no and what to do when they
feel uncomfortable or find
themselves in unsafe situations.

• 2.3.5.PS.5: Communicate personal boundaries and demonstrate ways to
respect other people’s personal boundaries.
• 2.3.5.PS.6: Identify strategies a person could use to call attention to or
leave an uncomfortable or dangerous situation, including bullying, teasing,
teen dating violence, sexual harassment, sexual assault, and sexual abuse.

Health Conditions, Diseases, and Medicines
By the End of Grade 2:
Core Idea
People need food, water, air,
waste removal, and a particular
range of temperatures in their
environment to stay healthy.

Performance Expectations
• 2.3.2.HCDM.1: Explain the consequences on a person’s health if he or she
does not have adequate food and a clean environment.
• 2.3.2.HCDM.2: Demonstrate personal hygiene and the use of necessary
and appropriate health-enhancing behaviors that can keep a person
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healthy (e.g., precautions to avoid illnesses, handle food hygienically, brush
teeth, regular physical activity, adequate sleep, appropriate dress for
various weather conditions).
• 2.3.2.HCDM.3: Explain strategies and develop skills to prevent the spread
of communicable diseases and health conditions (e.g., Lyme disease,
influenza, cardiovascular diseases).

By the End of Grade 5:
Core Idea
There are actions that individuals
can take to help prevent diseases
and stay healthy.

Performance Expectations
• 2.3.5.HCDM.1: Identify conditions that may keep the human body from
working properly, and the ways in which the body responds.
• 2.3.5.HCDM.2: Describe how to prevent the spread of communicable and
infectious diseases and conditions (e.g., Lyme Disease, influenza)
• 2.3.5.HCDM.3: Examine how mental health can impact one’s wellness
(e.g., depression, anxiety, stress, phobias).

Alcohol, Tobacco, and Other Drugs
By the End of Grade 2:
Core Idea
The use of alcohol, tobacco, and
other drugs in unsafe ways is
harmful to one's health.

Performance Expectations
• 2.3.2.ATD.1: Explain what medicines are, how they are used, and the
importance of utilizing medications properly.
• 2.3.2.ATD.2: Identify ways in which drugs, including some medicines, can
be harmful.
• 2.3.2.ATD.3: Explain effects of tobacco use on personal hygiene, health,
and safety.

By the End of Grade 5:
Core Idea

Performance Expectations

The use of alcohol, tobacco, and
drugs may affect the user, family,
and community members in
negative ways and have
unintended consequences.

• 2.3.5.ATD.1: Identify products that contain alcohol, tobacco, and drugs
and explain potential unhealthy effects (e.g., substance disorder, cancer).
• 2.3.5.ATD.2: Describe health concerns associated with e-cigarettes,
vaping products, inhalants, alcohol, opioids and other drugs, and
non-prescribed cannabis products.

Drug misuse and abuse can affect
one’s relationship with friends,
family, and community members
in unhealthy ways.

2.3.5.ATD.3: Describe the behaviors of people who struggle with the use of
alcohol and drugs and identify the type of assistance that is available.
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Dependency, Substances Disorder, and Treatment
By the End of Grade 2:
Core Idea

Performance Expectations

Substance abuse is caused by a
variety of factors.

2.3.2.DSDT.1: Recognize that some people may have difficulty controlling
their use of alcohol, tobacco, and other drugs.

There are many ways to obtain
help for treatment of alcohol,
tobacco, and other substance
abuse problems.

2.3.2.DSDT.2: Explain that individuals who abuse alcohol, tobacco, and
other drugs can get help.

By the End of Grade 5:
Core Idea

Performance Expectations

The short- and long-term effects of
substance abuse are dangerous
and harmful to one's health.

• 2.3.5.DSDT.1: Differentiate between drug use, misuse, abuse, and
prescription and illicit drugs.
• 2.3.5.DSDT.2: Identify signs and evaluate evidence that a person might
have an alcohol, tobacco, and/or drug use problem.
• 2.3.5.DSDT.3: Demonstrate effective refusal skills of alcohol, e-cigarettes,
vaping products, cannabis products, opioids, and other substances that can
negatively impact health.

The use/abuse of alcohol, tobacco,
and drugs can have unintended
consequences but there are
resources available for individuals
and others affected by these
situations.

• 2.3.5.DSDT.4: Demonstrate strategies for seeking assistance for someone
impacted by an individual who is struggling with the use/abuse of alcohol
or drugs.
• 2.3.5.DSDT.5: Identify the various types of resources that are available in
the community and online to assist individuals who struggle with alcohol,
tobacco, and drug use/abuse (e.g., school nurse, counselor, peer leadership
group).
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NEW JERSEY LEGISLATIVE STATUTES
For each bullet, it is stated at what grade level(s) the health and
well-being statutes will be incorporated into the curriculum.
➢ Curriculum Development: Integration of 21st Century Skills and Themes and
Interdisciplinary Connections District boards of education shall be responsible for the
review and continuous improvement of curriculum and instruction based upon changes
in knowledge, technology, assessment results, and modifications to the NJSLS, according
to N.J.A.C. 6A:8-2.
1. District boards of education shall include interdisciplinary connections
throughout the K–12 curriculum.
2. District boards of education shall integrate into the curriculum 21st century
themes and skills (N.J.A.C. 6A:8-3.1(c).
➢ Twenty-first century themes and skills integrated into all content standards areas
(N.J.A.C. 6A:8-1.1(a)3). “Twenty-first century themes and skills” means themes such as
global awareness; financial, economic, business, and entrepreneurial literacy; civic
literacy; health literacy; learning and innovation skills, including creativity and
innovation, critical thinking and problem solving, and communication and collaboration;
information, media, and technology skills; and life and career skills, including flexibility
and adaptability, initiative and self-direction, social and cross-cultural skills, productivity
and accountability, and leadership and responsibility.
The 2020 NJSLS-CHPE continue to incorporate New Jersey Legislative Statutes related to the
health and well-being of students in New Jersey public schools, including those enacted from
2019:
➢ Consent (N.J.S.A. 18A:35) Requires age-appropriate instruction in grades six through 12
on the law and meaning of consent for physical contact and sexual activity as part of the
district’s implementation of the New Jersey Student Learning Standards in
Comprehensive Health and Physical Education. The instruction shall be designed to
increase discussion and awareness that consent is required before physical contact or
sexual activity, as well as the social, emotional, and relational impact surrounding
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sexuality, the right to say no to unwanted physical contact or sexual activity, and the
virtues of respecting the right of others to say no.
➢ Mental Health (N.J.S.A. 18A:35-4.39) A school district shall ensure that its health
education programs for students in grades kindergarten through 12 recognize the
multiple dimensions of health by including mental health and the relation of physical
and mental health so as to enhance student understanding, attitudes, and behaviors
that promote health, well-being, and human dignity. The instruction in mental health
shall be adapted to the age and understanding of the students and shall be incorporated
as part of the district’s implementation of the New Jersey Student Learning Standards in
Comprehensive Health and Physical Education. The instruction shall include, as
appropriate, information on substance abuse provided pursuant to the implementation
of these standards and to section 1 of P.L.2016, c.46 (C.18A:40A-2.1). The State Board of
Education shall review and update the New Jersey Student Learning Standards in
Comprehensive Health and Physical Education to ensure the incorporation of instruction
in mental health in an appropriate place in the curriculum for students in grades
kindergarten through 12. In its review, the State board shall consult with mental health
experts including, but not limited to, representatives from the Division of Mental Health
and Addiction Services in the Department of Human Services.
➢ New Jersey Safe Haven Infant Protection Act (N.J.S.A. 18A:35-4.40 & 18A:35-4.41) The
Department of Education shall review the New Jersey Student Learning Standards for
Comprehensive Health and Physical Education to ensure that information on the
provisions of the "New Jersey Safe Haven Infant Protection Act," P.L.2000, c.58
(C.30:4C-15.5 et seq.) shall be included therein to public school students in grades 9
through 12.
➢ Sexting (N.J.S.A. 18A:35-4.33) A Board of education shall include instruction on the
social, emotional, and legal consequences of distributing and soliciting sexually explicit
images through electronic means once during middle school in an appropriate place in
the curriculum as part as of the school district’s implementation of the New Jersey
Student Learning Standards in Comprehensive Health and Physical Education. The
Commissioner of Education shall provide school districts with age-appropriate sample
learning activities and resources designed to implement this requirement.
➢ Sexual abuse and assault awareness and prevention education (N.J.S.A 18A:35-4.5a.)
Requires each school district shall incorporate age-appropriate sexual abuse and assault
awareness and prevention education in grades preschool through 12 as part of the
district's implementation of the New Jersey Student Learning Standards in
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Comprehensive Health and Physical Education. The Commissioner of Education, in
consultation with the Department of Children and Families, the New Jersey Coalition
Against Sexual Assault, Prevent Child Abuse New Jersey, the New Jersey Children’s
Alliance, and other entities with relevant expertise, shall provide school districts with
age-appropriate sample learning activities and resources.
New Jersey Legislative Statutes Summary (Legislation enacted prior to 2014):
➢ Accident and Fire Prevention (N.J.S.A. 18A:6-2) Requires instruction in accident and fire
prevention. Regular courses of instruction in accident prevention and fire prevention
shall be given in every public and private school in this state. Instruction shall be adapted
to the understanding of students at different grade levels.
➢ Breast Self-Examination (N.J.S.A. 18A:35-5.4) Requires instruction on breast
self-examination. Each board of education which operates an educational program for
students in grades 7 through 12 shall offer instruction in breast self-examination. The
instruction shall take place as part of the district’s implementation of the Core
Curriculum Content Standards in Comprehensive Health and Physical Education, and the
comprehensive health and physical education curriculum framework shall provide
school districts with sample activities that may be used to support implementation of
the instructional requirement.
➢ Bullying Prevention Programs (N.J.S.A. 18A:37- 17) Requires the establishment of
bullying prevention programs. Schools and school districts are encouraged to establish
bullying prevention programs and other initiatives involving school staff, students,
administrators, volunteers, parents, law enforcement, and community members. To the
extent funds are appropriated for these purposes, a school district shall: (1) provide
training on the school district’s harassment, intimidation, or bullying policies to school
employees and volunteers who have significant contact with students; and (2) develop a
process for discussing the district’s harassment, intimidation, or bullying policy with
students. Information regarding the school district policy against harassment,
intimidation, or bullying shall be incorporated into a school’s employee training program.
➢ CPR/ AED Instruction (N.J.S.A. 18A:35-4.28-4.29) Requires public high schools to provide
instruction in cardiopulmonary resuscitation and the use of an automated external
defibrillator to each student prior to graduation.
➢ Cancer Awareness (N.J.S.A. 18A:40-33) Requires the development of a school program
on cancer awareness.
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➢ Dating Violence Education (N.J.S.A. 18A: 35-4.23a) Requires instruction regarding dating
violence in grades 7 through 12. Each school district shall incorporate dating violence
education that is age appropriate into the health education curriculum as part of the
district’s implementation of the Core Curriculum Content Standards in Comprehensive
Health and Physical Education for students in grades 7 through 12. The dating violence
education shall include, but not be limited to, information on the definition of dating
violence, recognizing dating violence warning signs, and the characteristics of healthy
relationships.
➢ Domestic Violence Education (N.J.S.A. 18A:35-4.23) Allows instruction on problems
related to domestic violence and child abuse. A board of education may include
instruction on the problems of domestic violence and child abuse in an appropriate
place in the curriculum of elementary school, middle school, and high school pupils. The
instruction shall enable pupils to understand the psychology and dynamics of family
violence, dating violence, and child abuse; the relationship of alcohol and drug use to
such violence and abuse; and the relationship of animal cruelty to such violence and
abuse; and to learn methods of nonviolent problem-solving.
➢ Drugs, Alcohol, Tobacco, Controlled Dangerous Substances, and Anabolic Steroids
(N.J.S.A. 18A:40A-1) Requires instructional programs on drugs, alcohol, anabolic
steroids, tobacco, and controlled dangerous substances and the development of
curriculum guidelines. Instructional programs on the nature of drugs, alcohol, anabolic
steroids, tobacco, and controlled dangerous substances, as defined in section 2 of
P.L.1970, c.226 (C.24:21-2), and their physiological, psychological, sociological, and legal
effects on the individual, the family, and society shall be taught in each public school and
in each grade from kindergarten through 12 in a manner adapted to the age and
understanding of the pupils. The programs shall be based upon the curriculum
guidelines established by the Commissioner of Education and shall be included in the
curriculum for each grade in such a manner as to provide a thorough and comprehensive
treatment of the subject.
➢ Gang Violence Prevention (18A:35-4.26) Requires instruction in gang violence
prevention for elementary school students. Each board of education that operates an
educational program for elementary school students shall offer instruction in gang
violence prevention and in ways to avoid membership in gangs. The instruction shall take
place as part of the district’s implementation of the Core Curriculum Content Standards
in Comprehensive Health and Physical Education, and the comprehensive health and
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physical education curriculum framework shall provide school districts with sample
materials that may be used to support implementation of the instructional requirement.
➢ Lyme Disease Prevention (N.J.S.A. 18A:35-5.1) Requires the development of Lyme
disease curriculum guidelines. The guidelines shall emphasize disease prevention and
sensitivity for victims of the disease. The Commissioner of Education shall periodically
review and update the guidelines to ensure that the curriculum reflects the most current
information available.
➢ Organ Donation (N.J.S.A. 18A:7F-4.3) Requires information relative to organ donation to
be given to students in grades 9 through 12. The goals of the instruction shall be to: •
Emphasize the benefits of organ and tissue donation to the health and well-being of
society generally and to individuals whose lives are saved by organ and tissue donations,
so that students will be motivated to make an affirmative decision to register as donors
when they become adults. • Fully address myths and misunderstandings regarding organ
and tissue donation. • Explain the options available to adults, including the option of
designating a decision-maker to make the donation decision on one’s behalf. • Instill an
understanding of the consequences when an individual does not make a decision to
become an organ donor and does not register or otherwise record a designated
decision-maker. The instruction shall inform students that, beginning five years from the
date of enactment of P.L.2008, c.48 (C.26:6-66 et al.), the New Jersey Motor Vehicle
Commission will not issue or renew a New Jersey driver’s license or personal
identification card unless a prospective or renewing licensee or card holder makes an
acknowledgement regarding the donor decision pursuant to section 8 of P.L.2008, c.48
(C.39:3-12.4).
➢ Sexual Assault Prevention (N.J.S.A. 18A:35-4.3) Requires the development of a sexual
assault prevention education program. The Department of Education in consultation
with the advisory committee shall develop and establish guidelines for the teaching of
sexual assault prevention techniques for utilization by local school districts in the
establishment of a sexual assault prevention education program. Such programs shall be
adapted to the age and understanding of the pupils and shall be emphasized in
appropriate places of the curriculum sufficiently for a full and adequate treatment of the
subject.
➢ Stress Abstinence (N.J.S.A. 18A:35-4.19-20) Also known as the “AIDS Prevention Act of
1999,” requires sex education programs to stress abstinence. Any sex education that is
given as part of any planned course, curriculum, or other instructional program and that
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is intended to impart information or promote discussion or understanding in regard to
human sexual behavior, sexual feelings and sexual values, human sexuality and
reproduction, pregnancy avoidance or termination, HIV infection or sexually transmitted
diseases, regardless of whether such instruction is described as, or incorporated into, a
description of “sex education,” “family life education,” “family health education,” “health
education,” “family living,” “health,” “self-esteem,” or any other course, curriculum
program, or goal of education, and any materials including, but not limited, to handouts,
speakers, notes, or audiovisuals presented on school property concerning methods for
the prevention of acquired immune deficiency syndrome (HIV/AIDS), other sexually
transmitted diseases, and of avoiding pregnancy, shall stress that abstinence from sexual
activity is the only completely reliable means of eliminating the sexual transmission of
HIV/AIDS and other sexually transmitted diseases and of avoiding pregnancy.
➢ Suicide Prevention (N.J.S.A. 18A: 6-111) Requires instruction in suicide prevention in
public schools. Instruction in suicide prevention shall be provided as part of any
continuing education that public-school teaching staff members must complete to
maintain their certification; and inclusion of suicide prevention awareness shall be
included in the Core Curriculum Content Standards in Comprehensive Health and
Physical Education.
➢ Time devoted to courses in Health, Safety and Physical Education (N.J.S.A. 18A: 35-5)
N.J.S.A. 18A: 35-5 requires each board of education shall conduct as a part of the
instruction in the public schools’ courses in health, safety and physical education, which
courses shall be adapted to the ages and capabilities of the pupils in the several grades
and departments. To promote the aims of these courses any additional requirements or
rules as to medical inspection of school children may be imposed. Every pupil, except
kindergarten pupils, attending the public schools, insofar as he is physically fit and
capable of doing so, as determined by the medical inspector, shall take such courses,
which shall be a part of the curriculum prescribed for the several grades, and the
conduct and attainment of the pupils shall be marked as in other courses or subjects,
and the standing of the pupil in connection therewith shall form a part of the
requirements for promotion or graduation (N.J.S.A. 18A: 35-7). The time devoted to such
courses shall aggregate at least two and one-half hours in each school week, or
proportionately less when holidays fall within the week (N.J.S.A. 18A: 35-8).
➢ Legislation that can apply to all content areas Amistad Law N.J.S.A. 18A 52:16A-88
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Every board of education shall incorporate the information regarding the contributions
of African Americans to our country in an appropriate place in the curriculum of
elementary and secondary school students.
➢ Holocaust Law (N.J.S.A. 18A:35-28) Every board of education shall include instruction on
the Holocaust and genocides in an appropriate place in the curriculum of all elementary
and secondary school pupils. The instruction shall further emphasize the personal
responsibility that each citizen bears to fight racism and hatred whenever and wherever
it happens.
➢ LGBT and Disabilities Law (N.J.S.A. 18A:35-4.35) A board of education shall include
instruction on the political, economic, and social contributions of persons with
disabilities and lesbian, gay, bisexual, and transgender people, in an appropriate place in
the curriculum of middle school and high school students as part of the district’s
implementation of the New Jersey Student Learning Standards. N.J.S.A.18A:35-4.36 A
board of education shall have policies and procedures in place pertaining to the
selection of instructional materials to implement the requirements of N.J.S.A.
18A:35-4.35.
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K-2 CHPE PACING GUIDE
Standard
2.2 Physical
Wellness

2.3 Safety

2.1 Personal and
Mental Health

Month

Duration

Units

Sept./Oct.

5 weeks

Movement Skills and Concepts

Oct./Nov.

4 weeks

Physical Fitness

Nov. - Jan.

12-13 weeks

Organized Sports/Cooperative
Learning

Jan./Feb.

5-6 weeks

Lifelong Fitness/Recreational Activities

March/April

6-7 weeks

Activities of Low Organization

May/June

4 weeks

Nutrition

Sept./Oct.

6 weeks

Personal Safety

Nov./Dec.

6 weeks

Health Conditions, Diseases, and
Medicines

Jan. - March

4-6 weeks

Alcohol, Tobacco and Other Drugs
(Dependency, Substances Disorder,
and Treatment)

April/May

6 weeks

Wellness/Personal Growth and
Development

June

2 weeks

Emotional Health/Community Health
Services and Support

June

1 week

Family Life

Blue = Physical Education Units
Yellow = Health Units
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UNIT TITLE
Movement Skills and Concepts

CONTENT AREA:

Physical Education

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of
the physical, mental and social domains through physical activities and movement experiences.
In the Kindergarten to 2nd grade physical education course, students will acquire health promotion
concepts and skills that will support a healthy and active lifestyle. Since health enhances behaviors that
contribute to wellness, students will gain knowledge about diseases and its prevention and ways to
promote health enhancing behaviors. In physical education, students will develop and use interpersonal
skills and effective decision-making skills that will be a determining factor in situations that include
strategy, rules, sportsmanship, and safety. The most important part of this course is that students are
introduced to safe, efficient, and effective movements to develop and maintain a healthy and active
lifestyle by understanding the fundamental concepts in order to execute actions for the foundation of
participation in game, sport, and dance. Students will also develop competence and confidence in gross
and fine motor skills that will provide a foundation for participation in physical activities.
Goals of this unit:
The body moves with confidence in a variety of the age appropriate performances of gross, fine,
locomotor, non-locomotor, and manipulative skills as it relates to movements, concepts, games, aerobics,
dance, sports, and recreational activities.
Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.2.MSC.1: Perform a combination of sequences of locomotor movements and rhythmic
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activities (e.g., walking, balancing, hoping, skipping, running).
● 2.2.2.MSC.2: Differentiate non-locomotor and locomotor movements as well transferring body
weight (e.g., stretching, bending, twisting, curling).
● 2.2.2.MSC.3: Demonstrate manipulative
● movements (e.g., throwing, catching, dribbling, running, kicking) while moving in personal and
general space, time, directions, pathways and ranges.
● 2.2.2.MSC.4: Differentiate manipulative movements (e.g., throwing, catching, dribbling)
● 2.2.2.MSC.5: Adjust and correct movements and skill in response to feedback.
● 2.2.2.MSC.6: Execute appropriate behaviors and etiquette while participating in and viewing
activities, games, sports, and other events to contribute to a safe environment.
● 2.2.2.MSC.7: Demonstrate kindness towards self and others during physical activity to create a safe
and caring environment.
● 2.2.2.MSC.8: Explain the difference between offense and defense.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● The purpose of the Physical Education
● How can we keep our bodies healthy and
program is to contribute to the total growth
safe?
and development of the physical, mental
● How does taking care of my body also help
and social domains through physical
my mind?
activities and movement experiences.
● How can I develop friendships through
● A Physical Education program fosters
physical activity?
positive collaborative relationships,
● Why is it important to follow rules and to
promotes self-worth, encourages
demonstrate good sportsmanship?
cooperation and good sportsmanship,
promotes a healthy lifestyle and fosters
personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
● Appropriate techniques used in fitness activities
● How fitness activities enhance their overall well-being
● How to participate in health-related fitness activities
● How to attain a personal fitness goal to improve performance
STUDENTS WILL BE ABLE TO:
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● Engage in a variety of activities to promote physical activity throughout life.
● Develop the proper motor skills and movement patterns needed to perform a variety
of activities.
● Demonstrate a knowledge base of movement concepts, principles and strategies as
they apply to learning and performance of physical activities and fitness.
● Assess and maintain a level of physical fitness to improve health and performance.
● Demonstrate knowledge of physical fitness concepts, principles and strategies to
improve health and performance.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENT
By the end of 2nd grade, students will be able to show the beginning stages of developing manipulative,
locomotor, and non locomotor skills. These concepts are important in developing the basis for a healthy
and active lifestyle. When students develop confidence in these skills, it will lead to a more positive
outlook on physical activity. Students will also be introduced to a variety of exercises, games, and activities
that will promote heart health and living a healthy and active lifestyle. The goal is for all students to be
able to play with each other, using concepts of cooperation and good sportsmanship, through a variety of
different activities so they may build confidence in life.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Spacial Awareness

Students will understand the purpose of personal space
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1. Safe space
2. Find your own space (polyspots)
3. Move inside safe space
a. Hopping, jumping, leaping
b. Move at different levels (low, high, wide, small)
4. Move in common space
B. Large Motor Skills
Students will be able to identify a variety of large locomotor skills
1. Skills
a. Walking
b. Skipping
c. Galloping
d. Hopping
e. Slide/glide
f. Jumping
g. Jogging
h. Dribbling
i. Leaping
2. Students will demonstrate understanding of direction
a. Forward
b. Backward
c. Sideways
d. Upward
e. Downward
f. Zigzag
C. Balance Skills
1. Static Balancing: Body Parts balance. Animal shapes
2. Dynamic balancing: locomotor patterns, animal walks, shapes, line balance
3. Balance: forward walk, dip walk, squat, squat turn, scale, dismount
D. Tumbling and Rolling
1. Pencil, log, roll
2. Forward roll
3. Backward roll
4. Tripod, headstand
5. Mule kick, handstand
K-5 Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
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● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● K-PS2-1 Plan and conduct an investigation to compare the effects of different strengths or different
directions of pushes and pulls on the motion of an object.
● K-PS2-2 Analyze data to determine if a design solution works as intended to change the speed or
direction of an object with a push or a pull.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
Mathematics
● K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several
measurable attributes of a single object. (K-PS2-1)
● K.MD.A.2 Directly compare two objects with a measurable attribute in common, to see which
object has “more of/less of” the attribute, and describe the difference. (K-PS2-1)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
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The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.3: This standard outlines what students should know and be able to do upon
completion of a CTE Program of Study.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
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technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
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● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Physical Fitness Activities

CONTENT AREA:

Physical Education

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of
the physical, mental and social domains through physical activities and movement experiences.
In the Kindergarten to 2nd grade physical education course, students will acquire health promotion
concepts and skills that will support a healthy and active lifestyle. Since health enhances behaviors that
contribute to wellness, students will gain knowledge about diseases and its prevention and ways to
promote health enhancing behaviors. In physical education, students will develop and use interpersonal
skills and effective decision-making skills that will be a determining factor in situations that include
strategy, rules, sportsmanship, and safety. The most important part of this course is that students are
introduced to safe, efficient, and effective movements to develop and maintain a healthy and active
lifestyle by understanding the fundamental concepts in order to execute actions for the foundation of
participation in game, sport, and dance. Students will also develop competence and confidence in gross
and fine motor skills that will provide a foundation for participation in physical activities.
Goals of this unit:
The body moves with confidence in a variety of the age appropriate performances of gross, fine,
locomotor, non-locomotor, and manipulative skills as it relates to movements, concepts, games, aerobics,
dance, sports, and recreational activities.
Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.2.MSC.1: Perform a combination of sequences of locomotor movements and rhythmic
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activities (e.g., walking, balancing, hoping, skipping, running).
● 2.2.2.MSC.2: Differentiate non-locomotor and locomotor movements as well transferring body
weight (e.g., stretching, bending, twisting, curling).
● 2.2.2.MSC.3: Demonstrate manipulative movements (e.g., throwing, catching, dribbling, running,
kicking) while moving in personal and general space, time, directions, pathways and ranges.
● 2.2.2.MSC.4: Differentiate manipulative movements (e.g., throwing, catching, dribbling)
● 2.2.2.MSC.5: Adjust and correct movements and skill in response to feedback.
● 2.2.2.MSC.6: Execute appropriate behaviors and etiquette while participating in and viewing
activities, games, sports, and other events to contribute to a safe environment.
● 2.2.2.MSC.7: Demonstrate kindness towards self and others during physical activity to create a safe
and caring environment.
● 2.2.2.MSC.8: Explain the difference between offense and defense.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● The purpose of the Physical Education
● How can we keep our bodies healthy and
program is to contribute to the total growth
safe?
and development of the physical, mental
● How does taking care of my body also help
and social domains through physical
my mind?
activities and movement experiences.
● How can I develop friendships through
● A Physical Education program fosters
physical activity?
positive collaborative relationships,
● Why is it important to follow rules and to
promotes self-worth, encourages
demonstrate good sportsmanship?
cooperation and good sportsmanship,
promotes a healthy lifestyle and fosters
personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
● Appropriate techniques used in fitness activities
● How fitness activities enhance their overall well-being
● How to participate in health-related fitness activities
● How to attain a personal fitness goal to improve performance
STUDENTS WILL BE ABLE TO:
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● Engage in a variety of activities to promote physical activity throughout life.
● Develop the proper motor skills and movement patterns needed to perform a variety
of activities.
● Demonstrate a knowledge base of movement concepts, principles and strategies as
they apply to learning and performance of physical activities and fitness.
● Assess and maintain a level of physical fitness to improve health and performance.
● Demonstrate knowledge of physical fitness concepts, principles and strategies to
improve health and performance.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 2nd grade, students will be able to show the beginning stages of developing manipulative,
locomotor, and non locomotor skills. These concepts are important in developing the basis for a healthy
and active lifestyle. When students develop confidence in these skills, it will lead to a more positive
outlook on physical activity. Students will also be introduced to a variety of exercises, games, and activities
that will promote heart health and living a healthy and active lifestyle. The goal is for all students to be
able to play with each other, using concepts of cooperation and good sportsmanship, through a variety of
different activities so they may build confidence in life.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Perform a combination of movements: Bending, twisting, stretching, curling
B. Demonstrate manipulative movements (e.g., throwing, catching, dribbling, running, kicking) while
moving in personal and general space, time, directions, pathways and ranges.
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C. K-5 Skill Themes:
● Participate in developmentally appropriate moderate to vigorous physical activity
● Participate daily in moderate to vigorous physical activity during and outside of class
at least 45 minutes or more per day
(e.g., activity logs, step count of at least 12000 steps per day, activity breaks, etc.).
● Engage in a variety of activities that promote health-related physical fitness (e.g.,
jumping rope, riding a bicycle, animal walks, climbing rope, chasing and fleeing games,
tumbling activities, dance skills, etc.).
● Know and demonstrate basic knowledge of health-related fitness including cardio
respiratory endurance, muscular strength and endurance, flexibility
● Physical Fitness Skills: strength, flexibility, speed, agility, endurance
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● K-PS2-1 Plan and conduct an investigation to compare the effects of different strengths or different
directions of pushes and pulls on the motion of an object.
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● K-PS2-2 Analyze data to determine if a design solution works as intended to change the speed or
direction of an object with a push or a pull.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
Mathematics
● K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several
measurable attributes of a single object. (K-PS2-1)
● K.MD.A.2 Directly compare two objects with a measurable attribute in common, to see which
object has “more of/less of” the attribute, and describe the difference. (K-PS2-1)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
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SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
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ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Organized Sports/Cooperative Learning

CONTENT AREA:

Physical Education

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of
the physical, mental and social domains through physical activities and movement experiences.
In the Kindergarten to 2nd grade physical education course, students will acquire health promotion
concepts and skills that will support a healthy and active lifestyle. Since health enhances behaviors that
contribute to wellness, students will gain knowledge about diseases and its prevention and ways to
promote health enhancing behaviors. In physical education, students will develop and use interpersonal
skills and effective decision-making skills that will be a determining factor in situations that include
strategy, rules, sportsmanship, and safety. The most important part of this course is that students are
introduced to safe, efficient, and effective movements to develop and maintain a healthy and active
lifestyle by understanding the fundamental concepts in order to execute actions for the foundation of
participation in game, sport, and dance. Students will also develop competence and confidence in gross
and fine motor skills that will provide a foundation for participation in physical activities.
Goals of this unit:
Organized sports can be a wonderful way to learn teamwork and cooperation, make friends, and stay
healthy.
The body moves with confidence in a variety of the age appropriate performances of gross, fine,
locomotor, non-locomotor, and manipulative skills as it relates to movements, concepts, games, aerobics,
dance, sports, and recreational activities.
Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
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NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.2.MSC.1: Perform a combination of sequences of locomotor movements and rhythmic
activities (e.g., walking, balancing, hoping, skipping, running).
● 2.2.2.MSC.2: Differentiate non-locomotor and locomotor movements as well transferring body
weight (e.g., stretching, bending, twisting, curling).
● 2.2.2.MSC.3: Demonstrate manipulative movements (e.g., throwing, catching, dribbling, running,
kicking) while moving in personal and general space, time, directions, pathways and ranges.
● 2.2.2.MSC.4: Differentiate manipulative movements (e.g., throwing, catching, dribbling)
● 2.2.2.MSC.5: Adjust and correct movements and skill in response to feedback.
● 2.2.2.MSC.6: Execute appropriate behaviors and etiquette while participating in and viewing
activities, games, sports, and other events to contribute to a safe environment.
● 2.2.2.MSC.7: Demonstrate kindness towards self and others during physical activity to create a safe
and caring environment.
● 2.2.2.MSC.8: Explain the difference between offense and defense.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● The purpose of the Physical Education
● How can we keep our bodies healthy and
program is to contribute to the total growth
safe?
and development of the physical, mental
● How does taking care of my body also help
and social domains through physical
my mind?
activities and movement experiences.
● How can I develop friendships through
● A Physical Education program fosters
physical activity?
positive collaborative relationships,
● Why is it important to follow rules and to
promotes self-worth, encourages
demonstrate good sportsmanship?
cooperation and good sportsmanship,
promotes a healthy lifestyle and fosters
personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
● Appropriate techniques used in fitness activities
● How fitness activities enhance their overall well-being
● How to participate in health-related fitness activities
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● How to attain a personal fitness goal to improve performance
STUDENTS WILL BE ABLE TO:
● Engage in a variety of activities to promote physical activity throughout life.
● Develop the proper motor skills and movement patterns needed to perform a variety
of activities.
● Demonstrate a knowledge base of movement concepts, principles and strategies as
they apply to learning and performance of physical activities and fitness.
● Assess and maintain a level of physical fitness to improve health and performance.
● Demonstrate knowledge of physical fitness concepts, principles and strategies to
improve health and performance.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 2nd grade, students will be able to show the beginning stages of developing manipulative,
locomotor, and non locomotor skills. These concepts are important in developing the basis for a healthy
and active lifestyle. When students develop confidence in these skills, it will lead to a more positive
outlook on physical activity. Students will also be introduced to a variety of exercises, games, and activities
that will promote heart health and living a healthy and active lifestyle. The goal is for all students to be
able to play with each other, using concepts of cooperation and good sportsmanship, through a variety of
different activities so they may build confidence in life.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
Organized sports activities can include:
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A. Team Sports
● Soccer - dribbling, passing, shooting, trapping, lead-up games
● Volleyball - balloons, beach balls, keep it up games
● Basketball - dribbling, passing, shooting,
● Flag Football - throwing, catching, gripping, kicking
● Baseball/softball - throwing underhand and overhand, stationary tee, batting skills
B. Individual Sports
● Track and Field - stretching, jogging, sprinting, hurdles, standing broad jump
● Dance and Rhythms
C. Cooperative Learning Physical Activities
● Ball handling skills
● Striking skills
● Games including “Treasure Chest,” bean bag games, hopscotch, hot potato, balloon tap,
jump rope, juggling scarves, parachute, “What time is it Mr. Fox,” “Crows and Cranes,” etc.
K-5 Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
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INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● K-PS2-1 Plan and conduct an investigation to compare the effects of different strengths or different
directions of pushes and pulls on the motion of an object.
● K-PS2-2 Analyze data to determine if a design solution works as intended to change the speed or
direction of an object with a push or a pull.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
Mathematics
● K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several
measurable attributes of a single object. (K-PS2-1)
● K.MD.A.2 Directly compare two objects with a measurable attribute in common, to see which
object has “more of/less of” the attribute, and describe the difference. (K-PS2-1)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
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● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
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students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Equipment for sports, target games, fielding games, net games, physical fitness activities,
conditioning activities, rhythms and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Lifelong Fitness/Recreational Activities

CONTENT AREA:

Physical Education

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 4
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of
the physical, mental and social domains through physical activities and movement experiences.
In the Kindergarten to 2nd grade physical education course, students will acquire health promotion
concepts and skills that will support a healthy and active lifestyle. Since health enhances behaviors that
contribute to wellness, students will gain knowledge about diseases and its prevention and ways to
promote health enhancing behaviors. In physical education, students will develop and use interpersonal
skills and effective decision-making skills that will be a determining factor in situations that include
strategy, rules, sportsmanship, and safety. The most important part of this course is that students are
introduced to safe, efficient, and effective movements to develop and maintain a healthy and active
lifestyle by understanding the fundamental concepts in order to execute actions for the foundation of
participation in game, sport, and dance. Students will also develop competence and confidence in gross
and fine motor skills that will provide a foundation for participation in physical activities.
Goals of this unit:
The body moves with confidence in a variety of the age appropriate performances of gross, fine,
locomotor, non-locomotor, and manipulative skills as it relates to movements, concepts, games, aerobics,
dance, sports, and recreational activities.
Lifelong fitness is an important goal for each individual.
Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
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● 2.2.2.MSC.1: Perform a combination of sequences of locomotor movements and rhythmic
activities (e.g., walking, balancing, hoping, skipping, running).
● 2.2.2.MSC.2: Differentiate non-locomotor and locomotor movements as well transferring body
weight (e.g., stretching, bending, twisting, curling).
● 2.2.2.MSC.3: Demonstrate manipulative
● movements (e.g., throwing, catching, dribbling, running, kicking) while moving in personal and
general space, time, directions, pathways and ranges.
● 2.2.2.MSC.4: Differentiate manipulative movements (e.g., throwing, catching, dribbling)
● 2.2.2.MSC.5: Adjust and correct movements and skill in response to feedback.
● 2.2.2.MSC.6: Execute appropriate behaviors and etiquette while participating in and viewing
activities, games, sports, and other events to contribute to a safe environment.
● 2.2.2.MSC.7: Demonstrate kindness towards self and others during physical activity to create a safe
and caring environment.
● 2.2.2.MSC.8: Explain the difference between offense and defense.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● The purpose of the Physical Education
● How can we keep our bodies healthy and
program is to contribute to the total growth
safe?
and development of the physical, mental
● How does taking care of my body also help
and social domains through physical
my mind?
activities and movement experiences.
● How can I develop friendships through
● A Physical Education program fosters
physical activity?
positive collaborative relationships,
● Why might it be important to make lifelong
promotes self-worth, encourages
fitness a goal?
cooperation and good sportsmanship,
● Why is it important to follow rules and to
promotes a healthy lifestyle and fosters
demonstrate good sportsmanship?
personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
● Appropriate techniques used in fitness activities
● How fitness activities enhance their overall well-being
● How to participate in health-related fitness activities
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● How to attain a personal fitness goal to improve performance
STUDENTS WILL BE ABLE TO:
● Engage in a variety of activities to promote physical activity throughout life.
● Develop the proper motor skills and movement patterns needed to perform a variety
of activities.
● Demonstrate a knowledge base of movement concepts, principles and strategies as
they apply to learning and performance of physical activities and fitness.
● Assess and maintain a level of physical fitness to improve health and performance.
● Demonstrate knowledge of physical fitness concepts, principles and strategies to
improve health and performance.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 2nd grade, students will be able to show the beginning stages of developing manipulative,
locomotor, and non locomotor skills. These concepts are important in developing the basis for a healthy
and active lifestyle. When students develop confidence in these skills, it will lead to a more positive
outlook on physical activity. Students will also be introduced to a variety of exercises, games, and activities
that will promote heart health and living a healthy and active lifestyle. The goal is for all students to be
able to play with each other, using concepts of cooperation and good sportsmanship, through a variety of
different activities so they may build confidence in life.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
Students will be able to demonstrate foundational skills for a variety of leisure and lifetime activities:
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●
●
●
●
●
●
●
●

Golf
Frisbee
Disc bocce
Bowling
Tennis
Pickleball
Yoga
Dance/rhythmic activities
● Aerobic dance
● Line dances
● Party dances
● Station activities including:
● Strength - push-ups, curl-ups
● Flexibility - stretching
● speed/agility - running, grapevine
● Endurance - jogging for a specified amount of time

K-5 Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
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(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● K-PS2-1 Plan and conduct an investigation to compare the effects of different strengths or different
directions of pushes and pulls on the motion of an object.
● K-PS2-2 Analyze data to determine if a design solution works as intended to change the speed or
direction of an object with a push or a pull.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
Mathematics
● K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several
measurable attributes of a single object. (K-PS2-1)
● K.MD.A.2 Directly compare two objects with a measurable attribute in common, to see which
object has “more of/less of” the attribute, and describe the difference. (K-PS2-1)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
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●
●
●
●

Self-management
Social Awareness
Responsible Decision-making
Relationship Skills

https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
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similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Activities of Low Organization

CONTENT AREA:

Physical Education

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 5
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of
the physical, mental and social domains through physical activities and movement experiences.
In the Kindergarten to 2nd grade physical education course, students will acquire health promotion
concepts and skills that will support a healthy and active lifestyle. Since health enhances behaviors that
contribute to wellness, students will gain knowledge about diseases and its prevention and ways to
promote health enhancing behaviors. In physical education, students will develop and use interpersonal
skills and effective decision-making skills that will be a determining factor in situations that include
strategy, rules, sportsmanship, and safety. The most important part of this course is that students are
introduced to safe, efficient, and effective movements to develop and maintain a healthy and active
lifestyle by understanding the fundamental concepts in order to execute actions for the foundation of
participation in game, sport, and dance. Students will also develop competence and confidence in gross
and fine motor skills that will provide a foundation for participation in physical activities.
Goals of this unit:
- The body moves with confidence in a variety of the age appropriate performances of gross, fine,
locomotor, non-locomotor, and manipulative skills as it relates to movements, concepts, games,
and recreational activities.
- Lifelong fitness is an important goal for each individual.
- Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
- Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
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● 2.2.2.MSC.1: Perform a combination of sequences of locomotor movements and rhythmic
activities (e.g., walking, balancing, hoping, skipping, running).
● 2.2.2.MSC.2: Differentiate non-locomotor and locomotor movements as well transferring body
weight (e.g., stretching, bending, twisting, curling).
● 2.2.2.MSC.3: Demonstrate manipulative
● movements (e.g., throwing, catching, dribbling, running, kicking) while moving in personal and
general space, time, directions, pathways and ranges.
● 2.2.2.MSC.4: Differentiate manipulative movements (e.g., throwing, catching, dribbling)
● 2.2.2.MSC.5: Adjust and correct movements and skill in response to feedback.
● 2.2.2.MSC.6: Execute appropriate behaviors and etiquette while participating in and viewing
activities, games, sports, and other events to contribute to a safe environment.
● 2.2.2.MSC.7: Demonstrate kindness towards self and others during physical activity to create a safe
and caring environment.
● 2.2.2.MSC.8: Explain the difference between offense and defense.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● The purpose of the Physical Education
● How can we keep our bodies healthy and
program is to contribute to the total growth
safe?
and development of the physical, mental
● How does taking care of my body also help
and social domains through physical
my mind?
activities and movement experiences.
● How can I develop friendships through
● A Physical Education program fosters
physical activity?
positive collaborative relationships,
● Why might it be important to make lifelong
promotes self-worth, encourages
fitness a goal?
cooperation and good sportsmanship,
● Why is it important to follow rules and to
promotes a healthy lifestyle and fosters
demonstrate good sportsmanship?
personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
● Appropriate techniques used in fitness activities
● How fitness activities enhance their overall well-being
● How to participate in health-related fitness activities
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● How to attain a personal fitness goal to improve performance
STUDENTS WILL BE ABLE TO:
● Engage in a variety of activities to promote physical activity throughout life.
● Develop the proper motor skills and movement patterns needed to perform a variety
of activities.
● Demonstrate a knowledge base of movement concepts, principles and strategies as
they apply to learning and performance of physical activities and fitness.
● Assess and maintain a level of physical fitness to improve health and performance.
● Demonstrate knowledge of physical fitness concepts, principles and strategies to
improve health and performance.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 2nd grade, students will be able to show the beginning stages of developing manipulative,
locomotor, and non locomotor skills. These concepts are important in developing the basis for a healthy
and active lifestyle. When students develop confidence in these skills, it will lead to a more positive
outlook on physical activity. Students will also be introduced to a variety of exercises, games, and activities
that will promote heart health and living a healthy and active lifestyle. The goal is for all students to be
able to play with each other, using concepts of cooperation and good sportsmanship, through a variety of
different activities so they may build confidence in life.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Physical group and partner games
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B.
C.
D.
E.
F.
G.

Parachute
Dance/Rhythms
Ball Handling skills
Striking skills
Jump Rope
Running/Track and Field

K-5 Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● K-PS2-1 Plan and conduct an investigation to compare the effects of different strengths or different
directions of pushes and pulls on the motion of an object.
● K-PS2-2 Analyze data to determine if a design solution works as intended to change the speed or
direction of an object with a push or a pull.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)

60

● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
Mathematics
● K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several
measurable attributes of a single object. (K-PS2-1)
● K.MD.A.2 Directly compare two objects with a measurable attribute in common, to see which
object has “more of/less of” the attribute, and describe the difference. (K-PS2-1)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
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● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
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● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Nutrition

CONTENT AREA:

Physical Education/Health

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 6
UNIT FOCUS - SUMMARY OF UNIT
Nutrition is the intake of food, considered in relation to the body’s dietary needs. An adequate and
well-balanced diet, in combination with regular physical activity, is a cornerstone of physical wellness.
Nutritional wellness necessitates learning how to develop good eating habits, including choosing healthy
foods and understanding the effects that portion size, sugars, fats, and high cholesterol foods have on a
body. Additionally, balancing food intake with exercise, tempered by factors such as age, lifestyle, and
hereditary are vitally important components of nutritional wellness.
Goals of this unit:
Eating healthy foods will keep our bodies and minds healthy.
Lifelong fitness is an important goal for each individual.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.2.N.1: Explore different types of foods and food groups.
● 2.2.2.N.2: Explain why some foods are healthier to eat than others.
● 2.2.2.N.3: Differentiate between healthy and unhealthy eating habits.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
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● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Nutritious food choices promote wellness
and are the basis for healthy eating habits.
● Understanding the principles of a balanced
nutritional plan (e.g., moderation, variety of
fruits, vegetables, limiting processed foods)
assists in making nutrition related decisions
that will contribute to wellness.
● Eating healthy foods will keep our bodies
and minds healthy.

ESSENTIAL QUESTIONS:
● How can we keep our bodies healthy and
safe?
● How does eating the right foods help me to
take care of my body and also help my mind?
● How do the choices I make contribute to my
health?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Nutrition is the intake of food in relation to a body’s needs.
● Components of a well-balanced diet.
● One must work to develop good eating habits.
● Nutritional wellness necessitates learning how to develop good eating habits, including choosing
healthy foods and understanding the effects that portion size, sugars, fats, and high cholesterol
foods have on a body.
● Balancing food intake with exercise, tempered by factors such as age, lifestyle, and hereditary are
vitally important components of nutritional wellness.
STUDENTS WILL BE ABLE TO:
● Explain/describe what healthy foods are.
● Demonstrate an understanding that an adequate and well-balanced diet, in combination with
regular physical activity, is a cornerstone of physical wellness.
● Explain the components of a well-balanced diet.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
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-

Following rules

SUMMATIVE ASSESSMENTS
By the end of 2nd grade, students will be able to:
● Define nutrition.
● Explain why our bodies need healthy foods and water.
● Explain why some foods are healthier to eat than others.
● Differentiate between healthy and unhealthy eating habits.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Read food labels
● Building healthy habits - https://www.youtube.com/watch?v=dhpCdqOtuj0
● Explore food groups:
● Explore different types of foods and food groups.
● Explain why some foods are healthier to eat than others.
● Differentiate between healthy and unhealthy eating habits.
● Understand Healthy Eating Pyramid/Healthy Eating Plate https://www.hsph.harvard.edu/nutritionsource/healthy-eating-pyramid/
● Set wellness goals
● http://www.myplate.gov
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● LS1.C: Organization for Matter and Energy Flow in Organisms: All animals need food in order to
live and grow. They obtain their food from plants or from other animals. Plants need water and
light to live and grow.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
Mathematics
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●

K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several
measurable attributes of a single object. (K-PS2-1)
● K.MD.A.2 Directly compare two objects with a measurable attribute in common, to see which
object has “more of/less of” the attribute, and describe the difference. (K-PS2-1)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
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● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
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RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Healthy foods pyramid
● Healthy foods plate
● Brainpop
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Personal Safety

CONTENT AREA:

Safety

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
In grades K-2, the Health and Safety curriculum is designed to cover safety concepts deemed important
and necessary as mandated by the New Jersey Student Learning Standards. As a result, this curriculum is
designed to promote each student’s optimum physical, mental, emotional and social development.
Because the curriculum is student-centered and interactive, health and safety information is combined
with skill development and practice in order to have an impact on lifelong behavior.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.3.2.PS.1: Demonstrate personal habits and behaviors that contribute to keeping oneself and
others healthy and the environment clean and safe.
● 2.3.2.PS.2: Discuss healthy and safe choices both indoors and outdoors (e.g., using equipment,
wearing bike helmets, vehicle, water, weather safety).
● 2.3.2. PS.3: Recognize and demonstrate safety strategies to prevent injuries at home, school, in the
community (e.g., traffic safety, bicycle/scooter safety, fire safety, poison safety, accident
prevention).
● 2.3.2. PS.4: Develop an awareness of warning symbols and their meaning (e.g., red light, stop sign,
poison symbol).
● 2.3.2.PS.5: Define bodily autonomy and personal boundaries.
● 2.3.2.PS.6: Demonstrate how to communicate personal boundaries and show respect for someone
else’s personal boundaries including friends and family.
● 2.3.2.PS.7: Identify behaviors that could be considered harmful.
● 2.3.2.PS.8: Identify trusted adults, including family members, caregivers, and school staff, that you
can talk to about a situation.
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PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● All students will acquire health promotion
● How can we keep our bodies and minds
concepts and skills to support a safe,
healthy and safe?
healthy, and active lifestyle.
● How do the choices I make contribute to my
● The environment can impact personal health
health and safety?
and safety in different ways.
● Potential hazards exist in personal space, in
the school, in the community, and globally.
● Any time children feel uncomfortable or in
an unsafe situation, they should reach out to
a trusted adult for help.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Personal habits and behaviors that contribute to keeping oneself and others healthy and the
environment clean and safe.
● Healthy and safe choices both indoors and outdoors (e.g., using equipment, wearing bike helmets,
vehicle, water, weather safety).
● Safety strategies to prevent injuries at home, school, in the community (e.g., traffic safety,
bicycle/scooter safety, fire safety, poison safety, accident prevention).
● Warning symbols and their meaning (e.g., red light, stop sign, poison symbol).
● Personal space.
● Behaviors that could be considered harmful.
● Trusted adults, including family members, caregivers, and school staff, that you can talk to about a
situation.
STUDENTS WILL BE ABLE TO:
● Identify and practice personal hygiene and self help skills.
● Discuss healthy indoor and outdoor safe choices.
● Identify ways to prevent injuries at home, school, and in the community (e.g., fire safety, poison
safety, accident prevention, proper outside play).
● Differentiate among the characteristics of strangers, acquaintances, and trusted adults and
describe safe and appropriate behaviors.
● Identify procedures associated with pedestrian, bicycle, and traffic safety.
● Identify unsafe situations.
● Identify and practice “personal space”.
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● Express needs, wants, and feelings in health- and safety-related situations.
● Explain what a decision is and why it is advantageous to think before acting.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 2nd grade, students will be able to:
● Identify and practice personal hygiene and self help skills.
● Discuss/draw/write about healthy indoor and outdoor safe choices.
● Identify ways to prevent injuries at home, school, and in the community.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
●
●
●
●
●

Develop self-help skills and personal hygiene skills to promote safe, healthy habits.
Learn safety rules for school and home.
Develop health-enhancing behaviors to contribute to wellness.
Understand that dimensions of wellness are interrelated and impact overall personal well-being.
Develop the knowledge and skills necessary to make nutritious food choices promotes healthy
habits.
● Gain knowledge about diseases and disease prevention that will promote health-enhancing
behaviors (washing hands, brushing teeth, coughing into arm, not sharing food at school,
etc.)
● Understand the use of disease prevention strategies in home, school, and community helps
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●
●
●
●
●

promote personal health.
Develop an awareness of potential hazards in the environment impacts personal health and safety.
Use personal safety strategies to reduce the number of injuries to self and others.
Identify unsafe situations and choosing appropriate ways to reduce or eliminate risks contributes
to the safety of self and others.
Identify many factors at home, school, and in the community which impact social and emotional
health.
Understand that any time a child feels uncomfortable or unsafe in a situation, they should reach
out to a trusted adult for help.

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science
● K-2-ETS1-1 Ask questions, make observations, and gather information about a situation people
want to change (e.g., climate change) to define a simple problem that can be solved through the
development of a new or improved object or tool.
● K-LS1-1 Use observations to describe patterns of what plants and animals (including humans) need
to survive.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
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●

Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
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GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● https://www.safekids.org/home-safety-educators
● Safety resources for your classroom https://www.teachervision.com/subjects/health-safety/safety
● Teacher Planet - https://www.teacherplanet.com/content/student-safety-month
● Kids Health in the Classroom https://classroom.kidshealth.org/classroom/
HUMAN AND PROFESSIONAL RESOURCES
● School Nurse
● School Counselor
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● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Health Conditions, Diseases, and Medicines

CONTENT AREA:

Safety

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
In grades K-2, the Health and Safety curriculum is designed to cover health and safety concepts deemed
important and necessary as mandated by the New Jersey Student Learning Standards. As a result, this
curriculum is designed to promote each student’s optimum physical, mental, emotional and social
development. Because the curriculum is student-centered and interactive, health and safety information is
combined with skill development and practice in order to have an impact on lifelong behavior. This
particular unit focuses on ways to keep our bodies healthy.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.3.2.HCDM.1: Explain the consequences on a person’s health if he or she does not have adequate
food and a clean environment.
● 2.3.2.HCDM.2: Demonstrate personal hygiene and the use of necessary and appropriate
health-enhancing behaviors that can keep a person healthy (e.g., precautions to avoid illnesses,
handle food hygienically, brush teeth, regular physical activity, adequate sleep, appropriate dress
for various weather conditions).
● 2.3.2.HCDM.3: Explain strategies and develop skills to prevent the spread of communicable
diseases and health conditions (e.g., Lyme disease, influenza, colds, cardiovascular diseases).
● 2.3.2.ATD.1: Explain what medicines are, how they are used, and the importance of utilizing
medications properly.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
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● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● People need food, water, air, waste removal,
● How can we keep our bodies healthy and
and a particular range of temperatures in
safe?
their environment to stay healthy.
● How do the choices I make contribute to my
● The environment can impact personal health
health and safety?
and safety in different ways.
● Knowledge about diseases and disease
prevention promotes health-enhancing
behaviors.
● Medicines come in a variety of forms
(prescription medicines, over-the- counter
medicines, medicinal supplements), are used
for numerous reasons, and should be taken
as directed in order to be safe and effective.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Understand consequences on a person’s health if he or she does not have adequate food and a
clean environment.
● Understand personal hygiene and the use of necessary and appropriate health-enhancing
behaviors that can keep a person healthy (e.g., precautions to avoid illnesses, handle food
hygienically, brush teeth, regular physical activity, adequate sleep, appropriate dress for various
weather conditions).
● Know strategies and skills to prevent the spread of communicable diseases and health conditions
(e.g., Lyme disease, influenza, colds, cardiovascular diseases).
● Know what medicines are and when some types of medicines are used Explain why medicines
should be administered as directed.
STUDENTS WILL BE ABLE TO:
● List ways that people stay healthy
● Demonstrate strategies to prevent the spread of communicable diseases
● Explain what medicines are and when some types of medicines are used
● Explain why medicines should be administered as directed
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
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● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 2nd grade, students will be able to:
● List, draw, or write about different ways to keep clean, and to keep your body healthy.
● Describe germs, and how to avoid getting sick.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Identify ways to take care of your body (personal hygiene).
● Describe the importance of eating nutritious food and living in a clean environment.
● Learn about germs and how they spread.
● List ways to keep from getting sick.
● Identify different kinds of medicines.
● Explain that medicines can be helpful or harmful and that when used correctly, medicines can
help keep people healthy.
● Discuss basic rules when taking medicines. (Medicine must come from a health care professional
and should be given by a parent or guardian. Medicines should be kept in a safe place, away from
children - https://www.youtube.com/watch?v=UHvPSwIX4aQ , and safe ways to discard
medicines.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science
● K-LS1-1 Use observations to describe patterns of what plants and animals (including humans) need
to survive.
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● LS1.A: Structure and Function All organisms have external parts. Different animals use their body
parts in different ways to see, hear, grasp objects, protect themselves, move from place to place,
and seek, find, and take in food, water and air.
● LS1.B: Growth and Development of Organisms Adult plants and animals can have young. In many
kinds of animals, parents and the offspring themselves engage in behaviors that help the offspring
to survive.
● LS1.D: Information Processing Animals have body parts that capture and convey different kinds of
information needed for growth and survival. Animals respond to these inputs with behaviors that
help them survive.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
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● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
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interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● https://www.teachingexpertise.com/classroom-ideas/teach-kids-about-germs/
● https://www.weareteachers.com/teach-kids-about-germs/
● https://www.youtube.com/watch?v=UHvPSwIX4aQ
● Brushing teeth - https://www.youtube.com/watch?v=XFCzM0wXTp8
● https://www.safekids.org/home-safety-educators
● Safety resources for your classroom https://www.teachervision.com/subjects/health-safety/safety
● Teacher Planet - https://www.teacherplanet.com/content/student-safety-month
● Kids Health in the Classroom https://classroom.kidshealth.org/classroom/
HUMAN AND PROFESSIONAL RESOURCES
● School Nurse
● School Counselor
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Alcohol, Tobacco and Other Drugs (Dependency, Substances Disorder, and Treatment)

CONTENT AREA:

Health

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
In grades K-2, the Health and Safety curriculum is designed to cover health and safety concepts deemed
important and necessary as mandated by the New Jersey Student Learning Standards. As a result, this
curriculum is designed to promote each student’s optimum physical, mental, emotional and social
development. Because the curriculum is student-centered and interactive, health and safety information is
combined with skill development and practice in order to have an impact on lifelong behavior. This
particular unit focuses on learning about drugs that are harmful to our bodies.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.3.2.ATD.1: Explain what medicines are, how they are used, and the importance of utilizing
medications properly.
● 2.3.2.ATD.2: Identify ways in which drugs, including some medicines, can be harmful.
● 2.3.2.ATD.3: Explain effects of tobacco use on personal hygiene, health, and safety.
● 2.3.2.DSDT.1: Recognize that some people may have difficulty controlling their use of alcohol,
tobacco, and other drugs.
● 2.3.2.DSDT.2: Explain that individuals who abuse alcohol, tobacco, and other drugs can get help.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
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● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● All students will acquire health promotion
● How can we keep our bodies healthy and
concepts and skills.
safe?
● The use of alcohol, tobacco, and other drugs
● How do the choices I make contribute to my
in unsafe ways is harmful to one's health.
health?
● Substance abuse is caused by a variety of
factors.
● There are many ways to obtain help for
treatment of alcohol, tobacco, and other
substance abuse problems.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Medicines and drugs can be helpful, but they can also be harmful.
● Alcohol, tobacco, and other drugs can hurt our bodies.
● If we know people who abuse alcohol, tobacco, or other drugs, they can get help.
STUDENTS WILL BE ABLE TO:
● Explain what medicines are, how they are used, and the importance of utilizing medications
properly.
● Identify ways in which drugs, including some medicines, can be harmful.
● Explain effects of tobacco use on personal hygiene, health, and safety.
● Recognize that some people may have difficulty controlling their use of alcohol, tobacco, and other
drugs.
● Explain that individuals who abuse alcohol, tobacco, and other drugs can get help.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
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SUMMATIVE ASSESSMENTS
By the end of 2nd grade, students will be able to:
● Students will be able to discuss, draw, or write about the difference between drugs/medicines that
are helpful and drugs/medicines that are harmful.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Explain what medicines are, how they are used, and the importance of utilizing medications
properly.
● Identify ways in which drugs, including some medicines, can be harmful.
● Explain effects of tobacco use on personal hygiene, health, and safety.
● Explain why smoking is harmful to both smokers and nonsmokers.
● Recognize that some people may have difficulty controlling their use of alcohol, tobacco, and other
drugs.
● Explain that individuals who abuse alcohol, tobacco, and other drugs can get help.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● LS1.D: Information Processing Animals have body parts that capture and convey different kinds of
information needed for growth and survival. Animals respond to these inputs with behaviors that
help them survive.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:

85

● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
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Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● https://health.gov/myhealthfinder/healthy-living/mental-health-and-relationships/talk-your-kids-a
bout-tobacco-alcohol-and-drugs
● https://kidshealth.org/en/parents/talk-about-drugs.html
● https://www.betterhealth.vic.gov.au/health/healthyliving/talking-to-children-about-drugs

87

HUMAN AND PROFESSIONAL RESOURCES
● School Nurse
● School Counselor
TEACHER NOTES
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UNIT TITLE
Wellness/Personal Growth and Development

CONTENT AREA:

Health

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
The grades K-2 Comprehensive Health Education Units are a cohesive set of three units that will scaffold
instruction. The units are made up of a blended set of standards that fully encapsulate the major ideas
and themes behind the unit, and provide an opportunity for comprehensive health instruction in each
unit. Students will begin the year with this “Wellness Unit” that blends general health skills involving
topics such as hygiene, nutrition and physical activity.
This unit will focus on wellness, and a student’s personal growth and development.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.2.PGD.1: Explore how activity helps all human bodies stay healthy.
● 2.1.2.PGD. 2: Develop an awareness of healthy habits (e.g., wash hands, cough in arm, brush
teeth).
● 2.1.2.PGD.3: Explain what being “well” means and identify self-care practices that support
wellness.
● 2.1.2.PGD.4: Use correct terminology to identify body parts and explain how body parts work
together to support wellness.
● 2.1.2.PGD.5: List medically accurate names for body parts.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
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● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● All students will acquire health promotion
concepts and skills to support a healthy,
active lifestyle.
● Self-care practices mean doing healthy
things that I enjoy.
● My body will continue to grow and change
over time.
● Our bodies grow and change at different
rates.

ESSENTIAL QUESTIONS:
● How can we keep our bodies healthy and
safe?
● How do the choices I make contribute to my
health?
● How can I tell that I am growing and
changing?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Individuals enjoy different activities, and grow at different rates.
● Personal hygiene and self-help skills promote healthy habits.
● Eating healthy foods and exercise helps my body and my mind.
STUDENTS WILL BE ABLE TO:
● Explain what being “well” means and identify self-care practices that support wellness.
● Explain “healthy habits” such as washing with soap, bathing, brushing teeth, hair care, etc.
● Explain why some foods are healthier to eat than others.
● Explain how foods in the food pyramid differ in nutritional content and value. Summarize strategies
to prevent the spread of common diseases and health conditions.
● Determine how personal feelings can affect one’s wellness.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation/Collaboration
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 2nd grade, students will be able to:
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● Students will discuss, draw, and/or write about ways that they can tell that their bodies are
growing and changing.
● Students will discuss, draw, and/or write about a self-care practice they enjoy. (A healthy habit or
activity that is fun.)
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Explore how activity helps all human bodies stay healthy.
● Develop an awareness of healthy habits (e.g., wash hands, cough in arm, brush teeth, exercise,
safety practices, etc.).
● Explore problem solving and conflict resolution. (Keeping our minds and bodies healthy.)
● Explain what being “well” means and identify self-care practices that support wellness.
● Use medically accurate terminology to identify body parts and explain how body parts work
together to support wellness.
● Explore our senses.
● Explain why it is advantageous to think before acting and how those decisions impact the health of
you and others. (How to keep ourselves and others safe.)
Note:
The above are sample lessons. The qualified Health and Physical Education teaching staff will adjust
their teachings and class needs accordingly, based on what is developmentally appropriate at each
grade level. Please reach out to your child’s teacher (via email- first initial and last name of teacher
@bhpsnj.org) for more information. Also the Berkeley Heights Public School District understands the
parents/guardian’s rights to opt out of any health lesson/unit based on the N.J.S.A. 18A:35-4.7 Parent’s
Statement of Conflict with Conscience. The NJDOE recognizes and respects that some families prefer to
have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any child whose parent or guardian
presents to the school a signed statement that any part of instruction in health, family life education, or
sex education is in conflict with his or her conscience or sincerely held moral or religious beliefs shall be
excused from that portion of the course. Alternate learning activities will be planned. Parents and
guardians seeking to exercise this option should contact their school principal directly.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
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● LS1.C: Organization for Matter and Energy Flow in Organisms: All animals need food in order to
live and grow. They obtain their food from plants or from other animals. Plants need water and
light to live and grow.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
Mathematics
● K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several
measurable attributes of a single object. (K-PS2-1)
● K.MD.A.2 Directly compare two objects with a measurable attribute in common, to see which
object has “more of/less of” the attribute, and describe the difference. (K-PS2-1)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.3: This standard outlines what students should know and be able to do upon
completion of a CTE Program of Study.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
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● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
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students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● https://www.education.com/lesson-plan/my-body/
● https://www.scholastic.com/parents/family-life/kids-health/all-about-my-body.html
● https://www.twinkl.com/resources/topics/ourselves-all-about-me/my-body
● Five senses - https://www.weareteachers.com/five-senses-activities/
● Healthy Habits - https://familydoctor.org/kids-passing-on-healthy-habits-to-your-children/
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Health Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● School Nurse
● School Counselor
TEACHER NOTES
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UNIT TITLE
Emotional Health/Community Health Services and Support

CONTENT AREA:

Health

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
The grades K-2 Comprehensive Health Education Units are a cohesive set of three units that will scaffold
instruction. The units are made up of a blended set of standards that fully encapsulate the major ideas
and themes behind the unit, and provide an opportunity for comprehensive health instruction in each
unit.
In this unit, the focus is on:
- Learning about healthy feelings, worries and stress, strategies to help deal with our emotions, and
where we can go if we need help.
- Building responsibility skills
- Learning about feelings, and how to manage one’s emotions, thoughts and behaviors
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.2.EH.1: Explain the meaning of character and how it is reflected in the thoughts, feelings and
actions of oneself and others.
● 2.1.2.EH.2: Identify what it means to be responsible and list personal responsibilities.
● 2.1.2.EH.3: Demonstrate self-control in a variety of settings (e.g., classrooms, playgrounds, special
programs). There are different ways that individuals handle stress, and some are healthier than
others.
● 2.1.2.EH.4: Demonstrate strategies for managing one's own emotions, thoughts and behaviors.
● 2.1.2.EH.5: Explain healthy ways of coping with stressful situations.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
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●
●
●
●

Work cooperatively with staff and classmates.
Take care of self, others, and school materials/equipment.
Act in a safe manner.
Try your best and have a “can do” attitude. (Growth mindset.)

ENDURING UNDERSTANDINGS:
● All students will acquire health promotion
concepts and skills to support a healthy,
active lifestyle.
● Many factors influence how we think about
ourselves and others.
● There are different ways that individuals
handle stress, and some are healthier than
others.

ESSENTIAL QUESTIONS:
● How can we keep our bodies and minds
healthy?
● How do the choices I make contribute to my
health?
● If I feel worried, what can I do? What about
other emotions?
● What does it mean to be a good
friend/citizen?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● The meaning of character and how it is reflected in the thoughts, feelings and actions of oneself
and others.
● What it means to be responsible and list personal responsibilities.
● How to demonstrate self-control in a variety of settings (e.g., classrooms, playgrounds, special
programs).
● Strategies for managing one's own emotions, thoughts and behaviors.
● Healthy ways of coping with stressful situations.
STUDENTS WILL BE ABLE TO:
● Explain the meaning of character and how it is reflected in the thoughts, feelings and actions of
oneself and others.
● Identify what it means to be responsible and list personal responsibilities.
● Demonstrate self-control in a variety of settings (e.g., classrooms, playgrounds, special programs).
● Explain how there are different ways that individuals handle stress, and some are healthier than
others.
● Demonstrate strategies for managing one's own emotions, thoughts and behaviors.
● Explain healthy ways of coping with stressful situations.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
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● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation/Collaboration
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
The teacher will give a scenario (examples: argument on the playground, someone taking an item of yours,
losing a pet.) Students will explain, role-play, draw and/or write about healthy ways to solve various
problems.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Explain why it is advantageous to think before acting and how those decisions impact the health of
you and others.
● Explain the meaning of character and how it is reflected in the thoughts, feelings, and actions of
oneself and others.
● Understand that character impacts the way one feels and thinks about one's self and others.
● Explain how certain actions (respect, responsibility, trustworthiness, honesty, kindness,
compassion) impact the way one feels, thinks and acts towards himself/herself and others.
● Determine possible causes of conflict between people and appropriate ways to prevent and
resolve them.
● Explain healthy ways of coping with common stressful situations experienced by children.
● Express needs, wants, and feelings in health- and safety-related situations.
● Explain what a decision is and why it is advantageous to think before acting.
● Relate decision-making by self and others to one’s health.
● Determine where to access home, school, and community health professionals.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
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● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
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● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
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RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● CASEL Fundamentals of SEL
● PBS Personal, Emotional, and Mental Health Videos
● Positive Psychology - health activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Health Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● School Nurse
● School Counselor
● School Principal
TEACHER NOTES
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UNIT TITLE
Family Life and Healthy Relationships

CONTENT AREA:

Health

GRADE LEVELS: K-2

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
The grades K-2 Comprehensive Health Education Units are a cohesive set of three units that will scaffold
instruction. The units are made up of a blended set of standards that fully encapsulate the major ideas
and themes behind the unit, and provide an opportunity for comprehensive health instruction in each
unit. Students will end the year with this “Family Life and Healthy Relationships” Unit.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.2.SSH.1: Discuss how individuals make their own choices about how to express themselves.
● 2.1.2.SSH.2: Discuss the range of ways people express their gender and how gender-role
stereotypes may limit behavior.
● 2.1.2.SSH.3: Describe different kinds of families locally, nationally and globally and note similarities
in the ways in which they keep their children safe.
● 2.1.2.SSH.4: Determine the factors that contribute to healthy relationships within a family.
● 2.1.2.SSH.5: Identify basic social needs of all people.
● 2.1.2.SSH.6: Determine the factors that contribute to healthy relationships.
● 2.1.2.SSH.7: Explain healthy ways for friends to express feelings for and to one another.
● 2.1.2.SSH.8: Demonstrate healthy ways to respond to disagreements or conflicts with others (e.g.,
leave, talk to trusted adults, tell a sibling or peer).
● 2.1.2.SSH.9: Define bullying and teasing and explain why they are wrong and harmful.
● 2.1.2.PP.1: Understand that all living things have the capacity to reproduce.
● 2.1.2.PP.2: Explain the ways in which parents may care for their offspring (e.g., animals, people,
fish).
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PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Every individual has unique skills and
qualities, which can include the activities
they enjoy such as how they may dress,
things they like to do, special talents they
have, etc.
● Families shape the way we think about our
bodies, our health and our behaviors.
● People have relationships with others in the
local community and beyond.
● Communication is the basis for
strengthening relationships and resolving
conflict between people.

ESSENTIAL QUESTIONS:
● What makes me special and unique?
● What makes up a family?
● How do I make and keep friends?
● Why is it important to talk to friends (use our
words) when we disagree or are feeling sad
or hurt? Should we do the same thing with
family members?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Each of us is special with unique gifts, talents, likes and dislikes.
● We are part of a family and all families can look different.
● We should work to include everyone, even if they are different from us or like different things.
● We can have healthy relationships at home and at school.
● Bullying and teasing are wrong and harmful.
● In school the code of conduct (classroom and school rules) must be followed to keep us all safe and
healthy.
● Gender should not determine what we can and cannot do when we get older.
● There are healthy ways to respond to disagreements or conflicts with others (e.g., use your words,
leave, talk to trusted adults, tell a parent, teacher, sibling or peer).
● All living things have the capacity to reproduce.
STUDENTS WILL BE ABLE TO:
● Discuss how individuals make their own choices about how to express themselves.
● Discuss the range of ways people express their gender and how gender-role stereotypes may limit
behavior.
● Describe different kinds of families locally, nationally and globally and note similarities in the ways
in which they keep their children safe.
● Determine the factors that contribute to healthy relationships within a family.
● Identify basic social needs of all people.
● Determine the factors that contribute to healthy relationships.
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● Explain healthy ways for friends to express feelings for and to one another.
● Demonstrate healthy ways to respond to disagreements or conflicts with others (e.g., leave, talk to
trusted adults, tell a sibling or peer).
● Define bullying and teasing and explain why they are wrong and harmful.
● Understand that all living things have the capacity to reproduce.
● Determine how health related decisions have an impact on a pregnant mother and the health of
her unborn baby.
Note:
The above are sample lessons. The qualified Health and Physical Education teaching staff will adjust
their teachings and class needs accordingly, based on what is developmentally appropriate at each
grade level. Please reach out to your child’s teacher (via email- first initial and last name of teacher
@bhpsnj.org) for more information. Also the Berkeley Heights Public School District understands the
parents/guardian’s rights to opt out of any health lesson/unit based on the N.J.S.A. 18A:35-4.7 Parent’s
Statement of Conflict with Conscience. The NJDOE recognizes and respects that some families prefer to
have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any child whose parent or guardian
presents to the school a signed statement that any part of instruction in health, family life education, or
sex education is in conflict with his or her conscience or sincerely held moral or religious beliefs shall be
excused from that portion of the course. Alternate learning activities will be planned. Parents and
guardians seeking to exercise this option should contact their school principal directly.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Problem solving
- Following rules
SUMMATIVE ASSESSMENT:
Teachers will give students a decision making scenario. The scenario will entail making decisions that will
impact oneself or family members’ health as well as the health of their relationships. For example the
scenario might entail a family making a decision to incorporate a family bike ride after dinner as part of
their weekly routine. Students would then be asked to answer open-ended questions to determine if
students understand how making this decision impacts their family’s health and their relationships.
● How does making the decision to ride bikes as a family impact one’s health or wellbeing?
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2. Explain how the decision to ride bikes nightly as a family may impact relationships between family
members.
3. What other decision could be made that could impact both health and family relationships?
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● What makes me special and unique? Discuss how individuals make their own choices about how to
express themselves (through art, music, likes and dislikes, how they dress, friends they have, how
they wear their hair, talents they have, etc.)
● What makes up a family? Distinguish the roles and responsibilities of different family members.
● Compare and contrast different kinds of families locally and globally.
● Determine the factors that contribute to healthy relationships within a family.
● Identify basic social needs of all people.
● Determine the factors that contribute to healthy relationships. How do I make and keep friends?
● Explain healthy ways for friends to express feelings for and to one another.
● Demonstrate healthy ways to respond to disagreements or conflicts with others (e.g., leave, talk to
trusted adults, tell a sibling or peer).
● Why is it important to talk to friends (use our words) when we disagree or are feeling sad or hurt?
Should we do the same thing with family members?
● Gender should not determine what we can and cannot do when we get older. (Gender
stereotyping may limit behaviors.) Example: Draw a police officer, a doctor, a ballet dancer, a
teacher, a firefighter, and engineer. How did you draw these important community helpers? Can
you grow up to do any/all of these jobs? Discuss.
● Define bullying and teasing and explain why they are wrong and harmful.
● Understand that all living things have the capacity to reproduce.
● Determine how health related decisions have an impact on a pregnant mother and the health of
her unborn baby.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● LS1.A: Structure and Function All organisms have external parts. Different animals use their body
parts in different ways to see, hear, grasp objects, protect themselves, move from place to place,
and seek, find, and take in food, water and air.
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● (1-LS1-1) LS1.B: Growth and Development of Organisms. Adult plants and animals can have young.
In many kinds of animals, parents and the offspring themselves engage in behaviors that help the
offspring to survive.
● (1-LS1-2) LS1.D: Information Processing. Animals have body parts that capture and convey
different kinds of information needed for growth and survival. Animals respond to these inputs
with behaviors that help them survive.
ELA
● SL.K.3 Ask and answer questions in order to seek help, get information, or clarify something that is
not understood. (K-PS2-2)
● W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory
texts in which they name what they are writing about and supply some information about the
topic. (K-ESS3- 3)
Mathematics
● K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several
measurable attributes of a single object. (K-PS2-1)
● K.MD.A.2 Directly compare two objects with a measurable attribute in common, to see which
object has “more of/less of” the attribute, and describe the difference. (K-PS2-1)

STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness

105

●
●
●
●

Self-management
Social Awareness
Responsible Decision-making
Relationship Skills

https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
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similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● A list of a child’s social and emotional needs
● Pathway to Success - Social skills
● “All About Me” Activities
● Mothers and baby animals - https://www.youtube.com/watch?v=6Ebmk8M0-34

HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Health Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● School Nurse
● School Counselor
TEACHER NOTES
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3-5 CHPE PACING GUIDE
Standard
2.2 Physical
Wellness

2.3 Safety

2.1 Personal and
Mental Health

Month

Duration

Units

Sept./Oct.

5 weeks

Movement Skills and Concepts

Oct./Nov.

4 weeks

Physical Fitness

Nov. - Jan.

12-13 weeks

Organized Sports/Cooperative
Learning

Jan./Feb.

5-6 weeks

Lifelong Fitness/Recreational Activities

March/April

6-7 weeks

Activities of Low Organization

May/June

4 weeks

Nutrition

Sept./Oct.

6 weeks

Personal Safety

Nov./Dec.

6 weeks

Health Conditions, Diseases, and
Medicines

Jan. - March

4-6 weeks

Alcohol, Tobacco and Other Drugs
(Dependency, Substances Disorder,
and Treatment)

April/May

6 weeks

Wellness/Personal Growth and
Development

June

2 weeks

Emotional Health/Community Health
Services and Support

June

1 week

Family Life

Blue = Physical Education Units
Yellow = Health Units
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UNIT TITLE
Movement Skills and Concepts

CONTENT AREA:

Physical Education

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of
the physical, mental and social domains through physical activities and movement experiences.
In the Grades 3-5 Physical Education course, students will acquire health promotion concepts and skills
that will support a healthy and active lifestyle. Since health enhances behaviors that contribute to
wellness, students will gain knowledge about diseases and its prevention and ways to promote health
enhancing behaviors. In physical education, students will develop and use interpersonal skills and effective
decision-making skills that will be a determining factor in situations that include strategy, rules,
sportsmanship, and safety. The most important part of this course is that students are introduced to safe,
efficient, and effective movements to develop and maintain a healthy and active lifestyle by understanding
the fundamental concepts in order to execute actions for the foundation of participation in game, sport,
and dance. Students will also develop competence and confidence in gross and fine motor skills that will
provide a foundation for participation in physical activities.
Goals of this unit:
The body moves with confidence in a variety of the age appropriate performances of gross, fine,
locomotor, non-locomotor, and manipulative skills as it relates to movements, concepts, games, aerobics,
dance, sports, and recreational activities.
Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.5.MSC.1: Demonstrate body management skills and control when moving in relation to others,
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●
●

●
●
●

●

objects, and boundaries in personal and general space (e.g., coordination, balance, flexibility,
agility).
2.2.5.MSC.2: Explain and demonstrate movement sequences, individually and with others, in
response to various tempos, rhythms, and musical styles.
2.2.5.MSC.3: Demonstrate and perform movement skills with developmentally appropriate control
in isolated settings (e.g., skill practice) and applied settings (e.g., games, sports, dance, recreational
activities).
2.2.5.MSC.4: Develop the necessary body control to improve stability and balance during
movement and physical activity.
2.2.5.MSC.5: Correct movement skills and analyze concepts in response to external feedback and
self-evaluation with understanding and demonstrating how the change improves performance.
2.2.5.MSC.6: Execute appropriate behaviors and etiquette while participating as a player and
viewing as an observer during physical activity, games, and other events, contributes to a safe
environment.
2.2.5.MSC.7: Apply specific rules, strategies, and procedures for specific physical activity, games,
and sports in a safe active environment.

PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● The purpose of the Physical Education
● How can we keep our bodies healthy and
program is to contribute to the total growth
safe?
and development of the physical, mental
● How does taking care of my body also help
and social domains through physical
my mind?
activities and movement experiences.
● How can I develop friendships through
● A Physical Education program fosters
physical activity?
positive collaborative relationships,
● Why is it important to follow rules and to
promotes self-worth, encourages
demonstrate good sportsmanship?
cooperation and good sportsmanship,
promotes a healthy lifestyle and fosters
personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
● Competent and confident age appropriate
performances of gross, fine motor and
manipulative skills, with execution of
movement skills and concepts individually
and in groups enhance (intensifies) physical
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activities. free movement, games, aerobics,
dance, sports, and recreational activities.
● Constructive feedback from others impacts
improvement, effectiveness and
participation in movement skills, concepts,
sportsmanship, and safety.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
● Appropriate techniques used in fitness activities
● How fitness activities enhance their overall well-being
● How to participate in health-related fitness activities
● How to attain a personal fitness goal to improve performance
STUDENTS WILL BE ABLE TO:
● Demonstrate body management skills and control when moving in relation to others, objects, and
boundaries in personal and general space (e.g., coordination, balance, flexibility, agility).
● Explain and demonstrate movement sequences, individually and with others, in response to
various tempos, rhythms, and musical styles.
● Demonstrate and perform movement skills with developmentally appropriate control in isolated
settings (e.g., skill practice) and applied settings (e.g., games, sports, dance, recreational activities).
● Develop the necessary body control to improve stability and balance during movement and
physical activity.
● Correct movement skills and analyze concepts in response to external feedback and self-evaluation
with understanding and demonstrating how the change improves performance.
● Execute appropriate behaviors and etiquette while participating as a player and viewing as an
observer during physical activity, games, and other events, contributes to a safe environment.
● Apply specific rules, strategies, and procedures for specific physical activity, games, and sports in a
safe active environment.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
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-

Following rules

SUMMATIVE ASSESSMENT
By the end of 5th grade, students will be able to show stages of developing manipulative, locomotor, and
non locomotor skills. These concepts are important in developing the basis for a healthy and active
lifestyle. When students develop confidence in these skills, it will lead to a more positive outlook on
physical activity. Students will also be introduced to a variety of exercises, games, and activities that will
promote heart health and living a healthy and active lifestyle. The goal is for all students to be able to play
with each other, using concepts of cooperation and good sportsmanship, through a variety of different
activities so they may build confidence in life.
● Combines accurate rhythm, coordination, and movement patterns while participating in games,
activities, and dance.
● Explains how the correction of movement errors by teachers/peers improves movement in games,
activities, and dance.
● Explains how the essential elements of movement affect personal health and fitness.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Combines accurate rhythm, coordination, and movement patterns while participating in games,
activities, and dance
● Explains how the correction of movement errors by teachers/peers improves movement in games,
activities, and dance
● Explains how the essential elements of movement affect personal health and fitness

K-5 Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
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● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● 4-PS3-1 Use evidence to construct an explanation relating the speed of an object to the energy of
that object.
● 4-PS3-4 Apply scientific ideas to design, test, and refine a device that converts energy from one
form to another.
English Language Arts:
● RI.4.9 Integrate information from two texts on the same topic in order to write or speak about the
subject knowledgeably. (4-PS3-1)
● W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information
clearly. (4- PS3-1)
● SL.4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the
development of main ideas or themes. (4-LS1-2)
Mathematics
● MP.2 Reason abstractly and quantitatively. (4-ESS3-1), (4-ESS3-2)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
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personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.3: This standard outlines what students should know and be able to do upon
completion of a CTE Program of Study.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
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https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
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● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Physical Fitness Activities

CONTENT AREA:

Physical Education

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of
the physical, mental and social domains through physical activities and movement experiences.
In the grades 3-5 Physical Education course, students will acquire health promotion concepts and skills
that will support a healthy and active lifestyle. Since health enhances behaviors that contribute to
wellness, students will gain knowledge about diseases and its prevention and ways to promote health
enhancing behaviors. In physical education, students will develop and use interpersonal skills and effective
decision-making skills that will be a determining factor in situations that include strategy, rules,
sportsmanship, and safety. The most important part of this course is that students are introduced to safe,
efficient, and effective movements to develop and maintain a healthy and active lifestyle by understanding
the fundamental concepts in order to execute actions for the foundation of participation in game, sport,
and dance. Students will also develop competence and confidence in gross and fine motor skills that will
provide a foundation for participation in physical activities.
Goals of this unit:
The body moves with confidence in a variety of the age appropriate performances of gross, fine,
locomotor, non-locomotor, and manipulative skills as it relates to movements, concepts, games, aerobics,
dance, sports, and recreational activities.
Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.5.PF.1: Identify the physical, social, emotional, and intellectual benefits of regular physical
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activity that affect personal health.
● 2.2.5.PF.2: Accept and respect others of all skill levels and abilities during participation.
● 2.2.5.PF.3: Participate in moderate to vigorous age-appropriate physical fitness activities and build
the skills that address each component of health-related fitness (e.g., endurance, strength, speed,
agility, flexibility, balance).
● 2.2.5.PF.4: Develop a short term and/or a long-term health-related fitness goal (e.g.,
cardiorespiratory endurance 'heart & lungs', muscular strength, muscular endurance, flexibility,
body composition, nutrition) to evaluate personal health.
● 2.2.5.PF.5: Determine how different factors influence personal fitness and other healthy lifestyle
choices (e.g., heredity, physical activity, nutrition, sleep, technology).
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● The components of fitness contribute to
● How can we keep our bodies healthy and
enhanced personal health as well as motor
safe?
skill performance (e.g., speed, agility,
● How does taking care of my body also help
endurance, strength, balance).
my mind?
● A Physical Education program fosters
● How can I develop friendships through
positive collaborative relationships,
physical activity?
promotes self-worth, encourages
● Why is it important to follow rules and to
cooperation and good sportsmanship,
demonstrate good sportsmanship?
promotes a healthy lifestyle and fosters
personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
● Appropriate techniques used in fitness activities
● How fitness activities enhance their overall well-being
● How to participate in health-related fitness activities
● How to attain a personal fitness goal to improve performance
STUDENTS WILL BE ABLE TO:
● Identify the physical, social, emotional, and intellectual benefits of regular physical activity that
affect personal health.
● Accept and respect others of all skill levels and abilities during participation.
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● Participate in moderate to vigorous age-appropriate physical fitness activities and build the skills
that address each component of health-related fitness (e.g., endurance, strength, speed, agility,
flexibility, balance).
● Develop a short term and/or a long-term health-related fitness goal (e.g., cardiorespiratory
endurance 'heart & lungs', muscular strength, muscular endurance, flexibility, body composition,
nutrition) to evaluate personal health.
● Determine how different factors influence personal fitness and other healthy lifestyle choices (e.g.,
heredity, physical activity, nutrition, sleep, technology).
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 5th grade, students will be able to show the beginning stages of developing manipulative,
locomotor, and non locomotor skills. These concepts are important in developing the basis for a healthy
and active lifestyle. When students develop confidence in these skills, it will lead to a more positive
outlook on physical activity. Students will also be introduced to a variety of exercises, games, and activities
that will promote heart health and living a healthy and active lifestyle. The goal is for all students to be
able to play with each other, using concepts of cooperation and good sportsmanship, through a variety of
different activities so they may build confidence in life.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
K-5 Skill Themes:
● Participate in developmentally appropriate moderate to vigorous physical activity
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● Participate daily in moderate to vigorous physical activity during and outside of class
at least 45 minutes or more per day
(e.g., activity logs, step count of at least 12000 steps per day, activity breaks, etc.).
● Engage in a variety of activities that promote health-related physical fitness (e.g.,
jumping rope, riding a bicycle, animal walks, climbing rope, chasing and fleeing games,
tumbling activities, dance skills, etc.).
● Know and demonstrate basic knowledge of health-related fitness including cardio
respiratory endurance, muscular strength and endurance, flexibility
● Physical Fitness Skills: strength, flexibility, speed, agility, endurance
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● 4-PS3-1 Use evidence to construct an explanation relating the speed of an object to the energy of
that object.
● 4-PS3-4 Apply scientific ideas to design, test, and refine a device that converts energy from one
form to another.
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English Language Arts:
● RI.4.9 Integrate information from two texts on the same topic in order to write or speak about the
subject knowledgeably. (4-PS3-1)
● W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information
clearly. (4- PS3-1)
● SL.4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the
development of main ideas or themes. (4-LS1-2)
Mathematics
● MP.2 Reason abstractly and quantitatively. (4-ESS3-1), (4-ESS3-2)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
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●
●
●
●

CASEL Fundamentals of SEL
Guiding Questions for Classroom Discussion
Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
Brain Pop

COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
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honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Organized Sports/Cooperative Learning

CONTENT AREA:

Physical Education

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of the
physical, mental and social domains through physical activities and movement experiences.
In the grades 3-5 Physical Education course, students will acquire health promotion concepts and skills that
will support a healthy and active lifestyle. Since health enhances behaviors that contribute to wellness,
students will gain knowledge about diseases and its prevention and ways to promote health enhancing
behaviors. In physical education, students will develop and use interpersonal skills and effective
decision-making skills that will be a determining factor in situations that include strategy, rules,
sportsmanship, and safety. The most important part of this course is that students are introduced to safe,
efficient, and effective movements to develop and maintain a healthy and active lifestyle by understanding
the fundamental concepts in order to execute actions for the foundation of participation in game, sport,
and dance. Students will also develop competence and confidence in gross and fine motor skills that will
provide a foundation for participation in physical activities.
Goals of this unit:
Organized sports can be a wonderful way to learn teamwork and cooperation, make friends, and stay
healthy.
The body moves with confidence in a variety of the age appropriate performances of gross, fine, locomotor,
non-locomotor, and manipulative skills as it relates to movements, concepts, games, aerobics, dance,
sports, and recreational activities.
Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
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NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.5.PF.1: Identify the physical, social, emotional, and intellectual benefits of regular physical
activity that affect personal health.
● 2.2.5.PF.2: Accept and respect others of all skill levels and abilities during participation.
● 2.2.5.PF.3: Participate in moderate to vigorous age-appropriate physical fitness activities and build
the skills that address each component of health-related fitness (e.g., endurance, strength, speed,
agility, flexibility, balance).
● 2.2.5.PF.4: Develop a short term and/or a long-term health-related fitness goal (e.g.,
cardiorespiratory endurance 'heart & lungs', muscular strength, muscular endurance, flexibility,
body composition, nutrition) to evaluate personal health.
● 2.2.5.PF.5: Determine how different factors influence personal fitness and other healthy lifestyle
choices (e.g., heredity, physical activity, nutrition, sleep, technology).
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● Teams apply offensive, defensive, and
● How can we keep our bodies healthy and
cooperative strategies in most games, sports,
safe?
and physical activities.
● How does taking care of my body also help
● The purpose of the Physical Education
my mind?
program is to contribute to the total growth
● How can I develop friendships through
and development of the physical, mental and
physical activity?
social domains through physical activities and
● Why is it important to follow rules and to
movement experiences.
demonstrate good sportsmanship?
● A Physical Education program fosters positive
collaborative relationships, promotes
self-worth, encourages cooperation and good
sportsmanship, promotes a healthy lifestyle
and fosters personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
● Appropriate techniques used in fitness activities
● How fitness activities enhance their overall well-being
● How to participate in health-related fitness activities
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● How to attain a personal fitness goal to improve performance
STUDENTS WILL BE ABLE TO:
● Identify the physical, social, emotional, and intellectual benefits of regular physical activity that
affect personal health.
● Accept and respect others of all skill levels and abilities during participation.
● Participate in moderate to vigorous age-appropriate physical fitness activities and build the skills
that address each component of health-related fitness (e.g., endurance, strength, speed, agility,
flexibility, balance).
● Develop a short term and/or a long-term health-related fitness goal (e.g., cardiorespiratory
endurance 'heart & lungs', muscular strength, muscular endurance, flexibility, body composition,
nutrition) to evaluate personal health.
● Determine how different factors influence personal fitness and other healthy lifestyle choices (e.g.,
heredity, physical activity, nutrition, sleep, technology).
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 5th grade, students will be able to show the beginning stages of developing manipulative,
locomotor, and non locomotor skills. These concepts are important in developing the basis for a healthy
and active lifestyle. When students develop confidence in these skills, it will lead to a more positive outlook
on physical activity. Students will also be introduced to a variety of exercises, games, and activities that will
promote heart health and living a healthy and active lifestyle. The goal is for all students to be able to play
with each other, using concepts of cooperation and good sportsmanship, through a variety of different
activities so they may build confidence in life.
Utilize:
Skills checklist
Partner Assessment
Self-assessment
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ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
Organized sports activities can include:
● Fielding Games -Soft bats -Variety of sized and weighted balls -Tee or Cones -Mats or bases
-Baselines (Taped)
● Invasion Games -Goals -Variety of sizes and weighted balls -Pucks -Goggles -Sticks and Implements
-Basketball Nets -Scooters
● Net Games -Rackets -Nets -Beachball, deflated volleyball, shuttlecock, wiffle ball, bouncy balls
● Target Games -Bowling Balls -Bowling Pins and Standards -Bowling Score Sheets -Beanbags -Pins
-Gator Skin Balls -Soccer balls -Hockey pucks -Goggles -Mats -Fleece Balls
K-5 Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line, folk,
multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall passing,
target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?usp
=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%20
Curriculum%20PDF.pdf
(pages 82-91)
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INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● 4-PS3-1 Use evidence to construct an explanation relating the speed of an object to the energy of
that object.
● 4-PS3-4 Apply scientific ideas to design, test, and refine a device that converts energy from one
form to another.
English Language Arts:
● RI.4.9 Integrate information from two texts on the same topic in order to write or speak about the
subject knowledgeably. (4-PS3-1)
● W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information
clearly. (4- PS3-1)
● SL.4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the
development of main ideas or themes. (4-LS1-2)
Mathematics
● MP.2 Reason abstractly and quantitatively. (4-ESS3-1), (4-ESS3-2)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
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● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020, this
document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are in
alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
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interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to ensuring
that our community is diverse, equitable, and inclusive. Our mission statement is to honor the
diversity of our community and foster inclusiveness and acceptance through a three-tiered
approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Equipment for sports, target games, fielding games, net games, physical fitness activities,
conditioning activities, rhythms and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%20
Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Lifelong Fitness/Recreational Activities

CONTENT AREA:

Physical Education

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 4
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of
the physical, mental and social domains through physical activities and movement experiences.
In the grades 3-5 Physical Education course, students will acquire health promotion concepts and skills
that will support a healthy and active lifestyle. Since health enhances behaviors that contribute to
wellness, students will gain knowledge about diseases and its prevention and ways to promote health
enhancing behaviors. In physical education, students will develop and use interpersonal skills and effective
decision-making skills that will be a determining factor in situations that include strategy, rules,
sportsmanship, and safety. The most important part of this course is that students are introduced to safe,
efficient, and effective movements to develop and maintain a healthy and active lifestyle by understanding
the fundamental concepts in order to execute actions for the foundation of participation in game, sport,
and dance. Students will also develop competence and confidence in gross and fine motor skills that will
provide a foundation for participation in physical activities.
Goals of this unit:
The body moves with confidence in a variety of the age appropriate performances of gross, fine,
locomotor, non-locomotor, and manipulative skills as it relates to movements, concepts, games, aerobics,
dance, sports, and recreational activities.
Lifelong fitness is an important goal for each individual.
Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
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● 2.2.5.LF.1: Explain the need to engage in physical activities on a voluntary basis for emotional and
physical enjoyment.
● 2.2.5.LF.2: Develop a movement vocabulary that is flexible and adaptable for personal physical
activity and wellness.
● 2.2.5.LF.3: Proactively engage in movement and physical activity for enjoyment individually or with
others.
● 2.2.5.LF.4: Perform and increase the range of motion in dynamic stretching and breathing exercises
(e.g., dynamic cardiovascular warm-up exercises, martial arts, aerobics, yoga).
● 2.2.5.LF.5: Describe how community resources could be used to support participation in a variety
of physical activities, sports and wellness.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● The purpose of the Physical Education
● How can we keep our bodies healthy and
program is to contribute to the total growth
safe?
and development of the physical, mental
● How does taking care of my body also help
and social domains through physical
my mind?
activities and movement experiences.
● How can I develop friendships through
● A Physical Education program fosters
physical activity?
positive collaborative relationships,
● Why might it be important to make lifelong
promotes self-worth, encourages
fitness a goal?
cooperation and good sportsmanship,
● Why is it important to follow rules and to
promotes a healthy lifestyle and fosters
demonstrate good sportsmanship?
personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
● Appropriate techniques used in fitness activities
● How fitness activities enhance their overall well-being
● How to participate in health-related fitness activities
● How to attain a personal fitness goal to improve performance
STUDENTS WILL BE ABLE TO:
● Explain the need to engage in physical activities on a voluntary basis for emotional and physical
enjoyment.
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● Develop a movement vocabulary that is flexible and adaptable for personal physical activity and
wellness.
● Proactively engage in movement and physical activity for enjoyment individually or with others.
● Perform and increase the range of motion in dynamic stretching and breathing exercises (e.g.,
dynamic cardiovascular warm-up exercises, martial arts, aerobics, yoga).
● Describe how community resources could be used to support participation in a variety of physical
activities, sports and wellness.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 5th grade, students will be able to show the beginning stages of developing manipulative,
locomotor, and non locomotor skills. These concepts are important in developing the basis for a healthy
and active lifestyle. When students develop confidence in these skills, it will lead to a more positive
outlook on physical activity. Students will also be introduced to a variety of exercises, games, and activities
that will promote heart health and living a healthy and active lifestyle. The goal is for all students to be
able to play with each other, using concepts of cooperation and good sportsmanship, through a variety of
different activities so they may build confidence in life.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
Students will be able to demonstrate foundational skills for a variety of leisure and lifetime activities:
A. Golf
B. Frisbee
C. Disc bocce
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D.
E.
F.
G.
H.

Bowling
Tennis
Pickleball
Yoga
Dance/rhythmic activities
● Aerobic dance
● Line dances
● Party dances
I. Station activities including:
● Strength - push-ups, curl-ups
● Flexibility - stretching
● Speed/agility - running, grapevine
● Endurance - jogging for a specified amount of time
● Cardiovascular exercise

K-5 Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
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INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● 4-PS3-1 Use evidence to construct an explanation relating the speed of an object to the energy of
that object.
● 4-PS3-4 Apply scientific ideas to design, test, and refine a device that converts energy from one
form to another.
English Language Arts:
● RI.4.9 Integrate information from two texts on the same topic in order to write or speak about the
subject knowledgeably. (4-PS3-1)
● W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information
clearly. (4- PS3-1)
● SL.4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the
development of main ideas or themes. (4-LS1-2)
Mathematics
● MP.2 Reason abstractly and quantitatively. (4-ESS3-1), (4-ESS3-2)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
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● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
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interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Activities of Low Organization

CONTENT AREA:

Physical Education

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 5
UNIT FOCUS - SUMMARY OF UNIT
The purpose of the Physical Education Program is to contribute to the total growth and development of
the physical, mental and social domains through physical activities and movement experiences.
In the Grades 3-5 Physical Education course, students will acquire health promotion concepts and skills
that will support a healthy and active lifestyle. Since health enhances behaviors that contribute to
wellness, students will gain knowledge about diseases and its prevention and ways to promote health
enhancing behaviors. In physical education, students will develop and use interpersonal skills and effective
decision-making skills that will be a determining factor in situations that include strategy, rules,
sportsmanship, and safety. The most important part of this course is that students are introduced to safe,
efficient, and effective movements to develop and maintain a healthy and active lifestyle by understanding
the fundamental concepts in order to execute actions for the foundation of participation in game, sport,
and dance. Students will also develop competence and confidence in gross and fine motor skills that will
provide a foundation for participation in physical activities.
Goals of this unit:
- The body moves with confidence in a variety of the age appropriate performances of gross, fine,
locomotor, non-locomotor, and manipulative skills as it relates to movements, concepts, games,
and recreational activities.
- Lifelong fitness is an important goal for each individual.
- Teacher/coach feedback impacts and improves the learning of movement skills and concepts.
- Teamwork consists of effective communication and respect among class and team members.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
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● 2.2.5.MSC.1: Demonstrate body management skills and control when moving in relation to others,
objects, and boundaries in personal and general space (e.g., coordination, balance, flexibility,
agility).
● 2.2.5.MSC.2: Explain and demonstrate movement sequences, individually and with others, in
response to various tempos, rhythms, and musical styles.
● 2.2.5.MSC.3: Demonstrate and perform movement skills with developmentally appropriate control
in isolated settings (e.g., skill practice) and applied settings (e.g., games, sports, dance, recreational
activities).
● 2.2.5.MSC.4: Develop the necessary body control to improve stability and balance during
movement and physical activity.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● Competent and confident age appropriate
● How can we keep our bodies healthy and
performances of gross, fine motor and
safe?
manipulative skills, with execution of
● How does taking care of my body also help
movement skills and concepts individually
my mind?
and in groups enhance (intensifies) physical
● How can I develop friendships through
activities. free movement, games, aerobics,
physical activity?
dance, sports, and recreational activities.
● Why might it be important to make lifelong
● The purpose of the Physical Education
fitness a goal?
program is to contribute to the total growth
and development of the physical, mental
and social domains through physical
activities and movement experiences.
● A Physical Education program fosters
positive collaborative relationships,
promotes self-worth, encourages
cooperation and good sportsmanship,
promotes a healthy lifestyle and fosters
personal well-being.
● Taking care of ourselves will not only benefit
our bodies, but will also benefit our minds.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Components of health-related fitness and describe activities related to each component
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●
●
●
●

Appropriate techniques used in fitness activities
How fitness activities enhance their overall well-being
How to participate in health-related fitness activities
How to attain a personal fitness goal to improve performance

STUDENTS WILL BE ABLE TO:
● Demonstrate body management skills and control when moving in relation to others, objects, and
boundaries in personal and general space (e.g., coordination, balance, flexibility, agility).
● Explain and demonstrate movement sequences, individually and with others, in response to
various tempos, rhythms, and musical styles.
● Demonstrate and perform movement skills with developmentally appropriate control in isolated
settings (e.g., skill practice) and applied settings (e.g., games, sports, dance, recreational activities).
● Develop the necessary body control to improve stability and balance during movement and
physical activity.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Wearing appropriate and safe footwear (sneakers with laces)
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 5th grade, students will be able to show the beginning stages of developing manipulative,
locomotor, and non locomotor skills. These concepts are important in developing the basis for a healthy
and active lifestyle. When students develop confidence in these skills, it will lead to a more positive
outlook on physical activity. Students will also be introduced to a variety of exercises, games, and activities
that will promote heart health and living a healthy and active lifestyle. The goal is for all students to be
able to play with each other, using concepts of cooperation and good sportsmanship, through a variety of
different activities so they may build confidence in life.
Utilize skills checklist to assess the varied learning activities.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
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LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A.
B.
C.
D.
E.
F.
G.

Physical group and partner games
Parachute
Dance/Rhythms
Ball Handling skills
Striking skills
Jump Rope
Running/Track and Field

K-5 Skill Themes:
● Traveling, Chasing, Fleeing, Dodging: locomotor skills, spatial awareness, starting and stopping,
pathways, changing directions, climbing, snowshoeing, tag games, modified team sport activities,
small sided games, capture the ball, etc..
● Body Management: balance, weight transfer, safety, body control, spacial awareness
● Creative Movement and Dance: rhythmic activities, jumping bands, foot patterns, partner, line,
folk, multicultural, etc.
● Jumping, Leaping, and Landing: take-off, body position, balance, landing, jump rope, long jump
● Throwing, Rolling, and Catching: hand eye coordination, oppositions, weight transfer, tracking,
follow-through, underhand, overhand, one hand (throw and catch), two hands (throw and catch),
static and dynamic throwing and catching
● Kicking and Punting: foot-eye coordination, timing, balance, weight transfer, partner or wall
passing, target striking
● Striking, Volleying, and Dribbling: Hand-eye coordination, tracking, sequence of movement, weight
transfer, striking with rackets, striking with long handled implements, forehand, backhand
● Cooperative Games: Teamwork, decision making, communication, challenges
● Fitness Concepts: fitness scholastics, nutrition, anatomy, target heart rate, stretching, Fitnessgram,
pace, cup stacking, juggling
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
● https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
(pages 82-91)
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● 4-PS3-1 Use evidence to construct an explanation relating the speed of an object to the energy of
that object.
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● 4-PS3-4 Apply scientific ideas to design, test, and refine a device that converts energy from one
form to another.
English Language Arts:
● RI.4.9 Integrate information from two texts on the same topic in order to write or speak about the
subject knowledgeably. (4-PS3-1)
● W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information
clearly. (4- PS3-1)
● SL.4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the
development of main ideas or themes. (4-LS1-2)
Mathematics
● MP.2 Reason abstractly and quantitatively. (4-ESS3-1), (4-ESS3-2)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
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SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
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ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Target games, fielding games, net games, physical fitness activities, conditioning activities, rhythms
and dance
● Developmentally appropriate equipment (based on unit)
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Nutrition

CONTENT AREA:

Physical Education/Health

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 6
UNIT FOCUS - SUMMARY OF UNIT
Nutrition is the intake of food, considered in relation to the body’s dietary needs. An adequate and
well-balanced diet, in combination with regular physical activity, is a cornerstone of physical wellness.
Nutritional wellness necessitates learning how to develop good eating habits, including choosing healthy
foods and understanding the effects that portion size, sugars, fats, and high cholesterol foods have on a
body. Additionally, balancing food intake with exercise, tempered by factors such as age, lifestyle, and
hereditary are vitally important components of nutritional wellness.
Goals of this unit:
Eating healthy foods will keep our bodies and minds healthy.
Lifelong fitness is an important goal for each individual.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.2.5.N.1: Explain how healthy eating provides energy, helps to maintain healthy weight, lowers
risk of disease, and keeps body systems functioning effectively.
● 2.2.5.N.2: Create a healthy meal based on nutritional content, value, calories, and cost.
● 2.2.5.N.3: Develop a plan to attain a personal nutrition health goal that addresses strengths, needs,
and culture.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
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● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● Understanding the principles of a balanced
nutritional plan (e.g. moderation, variety of
fruits, vegetables, limiting processed foods)
assists in making nutrition-related decisions
that will contribute to wellness.
● Making healthy food choices will keep our
bodies and minds healthy.

ESSENTIAL QUESTIONS:
● How can we keep our bodies healthy and
safe?
● How does eating the right foods help me to
take care of my body and also help my mind?
● How do the choices I make contribute to my
health?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Nutrition is the intake of food in relation to a body’s needs.
● Components of a well-balanced diet.
● One must work to develop good eating habits.
● Nutritional wellness necessitates learning how to develop good eating habits, including choosing
healthy foods and understanding the effects that portion size, sugars, fats, and high cholesterol
foods have on a body.
● Balancing food intake with exercise, tempered by factors such as age, lifestyle, and hereditary are
vitally important components of nutritional wellness.
STUDENTS WILL BE ABLE TO:
● Explain how healthy eating provides energy, helps to maintain healthy weight, lowers risk of
disease, and keeps body systems functioning effectively.
● Create a healthy meal based on nutritional content, value, calories, and cost.
● Develop a plan to attain a personal nutrition health goal that addresses strengths, needs, and
culture.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Problem solving
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-

Following rules

SUMMATIVE ASSESSMENTS
Students will be asked to “create a healthy meal” (writing or drawing) based on nutritional content, value,
calories, and cost.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Read food labels (nutritional content, value, and calories)
● Building healthy habits
● Explore food groups:
- Explore different types of foods and food groups.
- Explain why some foods are healthier to eat than others.
- Differentiate between healthy and unhealthy eating habits.
● Understand Healthy Eating Pyramid/Healthy Eating Plate https://www.hsph.harvard.edu/nutritionsource/healthy-eating-pyramid/
● Set wellness goals
● Explore cost of foods
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● LS1.C: Organization for Matter and Energy Flow in Organisms: All animals need food in order to
live and grow. They obtain their food from plants or from other animals.
English Language Arts
● RI.3.1 Ask and answer questions, and make relevant connections to demonstrate understanding of
a text, referring explicitly to the text as the basis for the answers. (3-PS2-1), (3-PS2-3)
● W.3.7 Conduct short research projects that build knowledge about a topic. (3-PS2-1), (3-PS2-2)
● W.3.8 Recall information from experiences or gather information from print and digital sources;
take brief notes on sources and sort evidence into provided categories. (3-PS2-1), (3-PS2-2)
● SL.3.3 Ask and answer questions about information from a speaker, offering appropriate
elaboration and detail. (3-PS2-3)
Mathematics
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● MP.2 Reason abstractly and quantitatively. (3-PS2-1)
● MP.5 Use appropriate tools strategically. (3-PS2-1)
● 3.MD.A.2 Measure and estimate liquid volumes and masses of objects using standard units of
grams (g), kilograms (kg), and liters (l). Add, subtract, multiply, or divide to solve one-step word
problems involving masses or volumes that are given in the same units, e.g., by using drawings
(such as a beaker with a measurement scale) to represent the problem. (3-PS2-1)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
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COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
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Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● Healthy foods pyramid/MyPlate
● Healthy foods plate
● Brainpop
HUMAN AND PROFESSIONAL RESOURCES
● What is MyPlate? - https://www.myplate.gov/eat-healthy/what-is-myplate
● NJDOE - Physical Education Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Personal Safety

CONTENT AREA:

Safety

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
In grades 3-5, the Health and Safety curriculum is designed to cover safety concepts deemed important
and necessary as mandated by the New Jersey Student Learning Standards. As a result, this curriculum is
designed to promote each student’s optimum physical, mental, emotional and social development.
Because the curriculum is student-centered and interactive, health and safety information is combined
with skill development and practice in order to have an impact on lifelong behavior.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.3.5.PS.1: Develop strategies to reduce the risk of injuries at home, school, and in the community.
● 2.3.5.PS.2: Demonstrate first aid procedures for choking, bleeding, burns, poisoning, and stroke
(F.A.S.T.).
● 2.3.5.PS.3: Examine the impact of unsafe behaviors when traveling in motor vehicles and when
using other modes of transportation.
● 2.3.5.PS.4: Develop strategies to safely communicate through digital media with respect.
● 2.3.5.PS.5: Communicate personal boundaries and demonstrate ways to respect other people’s
personal boundaries.
● 2.3.5.PS.6: Identify strategies a person could use to call attention to or leave an uncomfortable or
dangerous situation, including bullying, teasing, teen dating violence, sexual harassment, assault
and abuse.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
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● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● All students will acquire health promotion
● How can we keep our bodies and minds
concepts and skills to support a safe,
healthy and safe?
healthy, and active lifestyle.
● How do the choices I make contribute to my
● The environment can impact personal health
health and safety?
and safety in different ways.
● What can I do if I feel uncomfortable in a
● Safety includes being aware of the
situation?
environment and understanding how certain
● How do I communicate online in a safe,
situations could lead to injury or illness.
healthy manner?
● There are strategies that individuals can use
to communicate safely in an online
environment.
● Children who practice setting healthy
boundaries know how to say no and what to
do when they feel uncomfortable or find
themselves in unsafe situations.
● Any time children feel uncomfortable or in
an unsafe situation, they should reach out to
a trusted adult for help.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Personal habits and behaviors that contribute to keeping oneself and others healthy and the
environment clean and safe.
● Healthy and safe choices both indoors and outdoors (e.g., using equipment, wearing bike helmets,
vehicle safety, water, weather safety, digital safety, etc.).
● Safety strategies to prevent injuries at home, school, in the community (e.g., traffic safety,
bicycle/scooter safety, fire safety, poison safety, accident prevention).
● Personal boundaries.
● Behaviors that could be considered harmful.
● Trusted adults, including family members, caregivers, and school staff, that you can talk to about a
situation.
● Effective use of social media.
● Dangers of teasing, bullying, intimidation, harassment, and assault/violence.
STUDENTS WILL BE ABLE TO:
● Develop strategies to reduce the risk of injuries at home, school, and in the community.
● Demonstrate first aid procedures for choking, bleeding, burns, poisoning, and stroke (F.A.S.T.).
● Examine the impact of unsafe behaviors when traveling in motor vehicles and when using other
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modes of transportation.
● Develop strategies to safely communicate through digital media with respect.
● Communicate personal boundaries and demonstrate ways to respect other people’s personal
boundaries.
● Identify strategies a person could use to call attention to or leave an uncomfortable or dangerous
situation, including bullying, teasing, teen dating violence, sexual harassment, assault and abuse.

ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 5th grade, students will be able to:
● Demonstrate first aid procedures for choking, bleeding, burns, poisoning, and stroke (F.A.S.T.).
● Discuss/draw/write about healthy indoor and outdoor safe choices.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
●
●
●
●
●
●

Develop self-help skills to promote safe, healthy habits.
Learn first aid procedures for choking, bleeding, burns, poisoning, and stroke (F.A.S.T.).
Learn safety rules for school and home.
Develop health-enhancing behaviors to contribute to wellness.
Understand that dimensions of wellness are interrelated and impact overall personal well-being.
Develop an awareness of potential hazards in the environment impacts personal health and safety.
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● Use personal safety strategies to reduce the number of injuries to self and others.
● Identify unsafe situations and choosing appropriate ways to reduce or eliminate risks contributes
to the safety of self and others.
● Identify many factors at home, school, and in the community which impact social and emotional
health.
● Understand that any time one feels uncomfortable or unsafe in a situation, the person should
reach out to a trusted adult for help.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
English Language Arts:
● W.3.7 Conduct short research projects that build knowledge about a topic. (3-PS2-1), (3-PS2-2)
● W.3.8 Recall information from experiences or gather information from print and digital sources;
take brief notes on sources and sort evidence into provided categories. (3-PS2-1), (3-PS2-2)
● SL.3.3 Ask and answer questions about information from a speaker, offering appropriate
elaboration and detail. (3-PS2-3)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
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SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
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● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● https://www.safekids.org/home-safety-educators
● Safety resources for your classroom https://www.teachervision.com/subjects/health-safety/safety
● Teacher Planet - https://www.teacherplanet.com/content/student-safety-month
● Kids Health in the Classroom https://classroom.kidshealth.org/classroom/
HUMAN AND PROFESSIONAL RESOURCES
● School Nurse
● School Counselor
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES
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UNIT TITLE
Health Conditions, Diseases, and Medicines

CONTENT AREA:

Safety

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
In grades 3-5, the Health and Safety curriculum is designed to cover health and safety concepts deemed
important and necessary as mandated by the New Jersey Student Learning Standards. As a result, this
curriculum is designed to promote each student’s optimum physical, mental, emotional and social
development. Because the curriculum is student-centered and interactive, health and safety information is
combined with skill development and practice in order to have an impact on lifelong behavior. This
particular unit focuses on ways to keep our bodies healthy.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.3.5.HCDM.1: Identify conditions that may keep the human body from working properly, and the
ways in which the body responds.
● 2.3.5.HCDM.2: Describe how to prevent the spread of communicable and infectious diseases and
conditions (e.g., Lyme Disease, influenza)
● 2.3.5.HCDM.3: Examine how mental health can impact one’s wellness (e.g., depression, anxiety,
stress, phobias).
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
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●
●
●
●

Work cooperatively with staff and classmates.
Take care of self, others, and school materials/equipment.
Act in a safe manner.
Try your best and have a “can do” attitude. (Growth mindset.)

ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● People need food, water, air, waste removal,
● How can we keep our bodies healthy and
and a particular range of temperatures in
safe?
their environment to stay healthy.
● How do the choices I make contribute to my
● The environment can impact personal health
health and safety?
and safety in different ways.
● Knowledge about diseases and disease
prevention promotes health-enhancing
behaviors.
● Medicines come in a variety of forms
(prescription medicines, over-the- counter
medicines, medicinal supplements), are used
for numerous reasons, and should be taken
as directed in order to be safe and effective.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Understand consequences on a person’s health if he or she does not have adequate food and a
clean environment.
● Understand personal hygiene and the use of necessary and appropriate health-enhancing
behaviors that can keep a person healthy (e.g., precautions to avoid illnesses, handle food
hygienically, brush teeth, regular physical activity, adequate sleep, appropriate dress for various
weather conditions).
● Know strategies and skills to prevent the spread of communicable diseases and health conditions
(e.g., Lyme disease, influenza, colds, cardiovascular diseases).
● Explain why medicines should be administered as directed.
STUDENTS WILL BE ABLE TO:
● Identify conditions that may keep the human body from working properly, and the ways in which
the body responds.
● Describe how to prevent the spread of communicable and infectious diseases and conditions (e.g.,
Lyme Disease, influenza)
● Examine how mental health can impact one’s wellness (e.g., depression, anxiety, stress, phobias).
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
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● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 5th grade, students will be able to:
● Identify conditions that may keep the human body from working properly, and the ways in which
the body responds.
● Describe how to prevent the spread of communicable and infectious diseases and conditions (e.g.,
Lyme Disease, influenza)
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Identify ways to take care of your body.
● Describe the importance of eating nutritious food and living in a clean environment.
● Learn about germs and how they spread.
● List ways to keep from getting sick.
● Explain that medicines can be helpful or harmful and that when used correctly, medicines can
help keep people healthy.
● Discuss basic rules when taking medicines. (Medicine must come from a health care professional
and should be given by a parent or guardian. Medicines should be kept in a safe place, away from
children - https://www.youtube.com/watch?v=UHvPSwIX4aQ , and safe ways to discard
medicines.
● Identify conditions that may keep the human body from working properly, and the ways in which
the body responds.
● Describe how to prevent the spread of communicable and infectious diseases and conditions (e.g.,
Lyme Disease, influenza)
https://nortonsafe.search.ask.com/videos?o=APN12174&l=dir&qo=serpSearchTopBox&doi=202011-04&p2=%5EEQ%5Ecd30us%5E&ueid=15ea90d0-0aea-414b-8586-94c59c95d98d&q=video+how
+do+diseases+spread+for+children&ctype=videos&videoId=RSu1who-Bk8
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OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● LS2.C: Ecosystem Dynamics, Functioning, and Resilience When the environment changes in ways
that affect a place’s physical characteristics, temperature, or availability of resources, some
organisms survive and reproduce, others move to new locations, yet others move into the
transformed environment, and some die. (secondary to 3-LS4-4)
● LS4.C: Adaptation For any particular environment, some kinds of organisms survive well, some
survive less well, and some cannot survive at all. (3-LS4- 3)
● LS4.D: Biodiversity and Humans Populations live in a variety of habitats and change in those
habitats affects the organisms living there. (3-LS4-4)
English Language Arts:
● SL.3.3 Ask and answer questions about information from a speaker, offering appropriate
elaboration and detail. (3-PS2-3)
● Recall information from experiences or gather information from print and digital sources; take brief
notes on sources and sort evidence into provided categories. (3-LS4-1)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
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●
●
●
●
●

Self-awareness
Self-management
Social Awareness
Responsible Decision-making
Relationship Skills

https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
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● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● https://www.teachingexpertise.com/classroom-ideas/teach-kids-about-germs/
● https://www.weareteachers.com/teach-kids-about-germs/
● https://www.youtube.com/watch?v=UHvPSwIX4aQ
● Brushing teeth - https://www.youtube.com/watch?v=XFCzM0wXTp8
● https://www.safekids.org/home-safety-educators
● Safety resources for your classroom https://www.teachervision.com/subjects/health-safety/safety
● Teacher Planet - https://www.teacherplanet.com/content/student-safety-month
● Kids Health in the Classroom https://classroom.kidshealth.org/classroom/
HUMAN AND PROFESSIONAL RESOURCES
● School Nurse
● School Counselor
● Open Phys. Ed. resources - https://openphysed.org/
● Model Curriculum and rubrics https://www.framingham.k12.ma.us/cms/lib/MA01907569/Centricity/Domain/2993/PE%20K-5%2
0Curriculum%20PDF.pdf
● SHAPE NJ - https://www.njahperd.org/
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● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
TEACHER NOTES

UNIT TITLE
Alcohol, Tobacco and Other Drugs (Dependency, Substances Disorder, and Treatment)

CONTENT AREA:

Health

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
In grades 3-5, the Health and Safety curriculum is designed to cover health and safety concepts deemed
important and necessary as mandated by the New Jersey Student Learning Standards. As a result, this
curriculum is designed to promote each student’s optimum physical, mental, emotional and social
development. Because the curriculum is student-centered and interactive, health and safety information is
combined with skill development and practice in order to have an impact on lifelong behavior. This
particular unit focuses on learning about drugs that are harmful to our bodies.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.3.5.ATD.1: Identify products that contain alcohol, tobacco, and drugs and explain potential
unhealthy effects (e.g., substance disorder, cancer).
● 2.3.5.ATD.2: Describe health concerns associated with e-cigarettes, vaping products, inhalants,
alcohol, opioids and other drugs, and non-prescribed cannabis products.
● 2.3.5.ATD.3: Describe the behaviors of people who struggle with the use of alcohol and drugs and
identify the type of assistance that is available.
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PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● All students will acquire health promotion
concepts and skills.
● The use of alcohol, tobacco, and drugs may
affect the user, family, and community
members in negative ways and have
unintended consequences.
● Drug misuse and abuse can affect one’s
relationship with friends, family, and
community members in unhealthy ways.

ESSENTIAL QUESTIONS:
● How can we keep our bodies healthy and
safe?
● How do the choices I make contribute to my
health?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Medicines and drugs can be helpful, but they can also be harmful.
● Alcohol, tobacco, and other drugs may affect the user, family, and community members in negative
ways and have unintended consequences.
● If we know people who abuse alcohol, tobacco, or other drugs, they can get help.
STUDENTS WILL BE ABLE TO:
● Identify products that contain alcohol, tobacco, and drugs and explain potential unhealthy effects
(e.g., substance disorder, cancer).
● Describe health concerns associated with e-cigarettes, vaping products, inhalants, alcohol, opioids
and other drugs, and non-prescribed cannabis products.
● Describe the behaviors of people who struggle with the use of alcohol and drugs and identify the
type of assistance that is available.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
164

-

Effort/perseverance
Positive and safe attitude/behavior
Cooperation
Problem solving
Following rules

SUMMATIVE ASSESSMENTS
By the end of 5th grade, students will be able to:
● Identify products that contain alcohol, tobacco, and drugs and explain potential unhealthy effects
(e.g., substance disorder, cancer).
● Describe health concerns associated with e-cigarettes, vaping products, inhalants, alcohol, opioids
and other drugs, and non-prescribed cannabis products.
● Describe the behaviors of people who struggle with the use of alcohol and drugs and identify the
type of assistance that is available.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
A. Compare information found on over-the-counter and prescription medicines.
B. Determine the impact of the use and abuse of alcohol on the incidence of illness, injuries, and
disease, the increase of risky health behaviors, and the likelihood of harm to one’s health.
C. Determine situations where the use of alcohol and other drugs influence decision-making and can
place one at risk.
D. Analyze the effects of all types of tobacco use on the aging process.
E. Relate the use of alcohol and other drugs to decision-making and risk for unhealthy decisions.
● Pair and share with a partner the dangers of making social decisions under the influence of
alcohol and other drugs.
● Research local incidents of risky decisions from alcohol and other drug use.
F. Explain the impact of inhalant use and abuse on social, emotional, mental, and physical wellness.
G. Analyze health risks associated with drug use.
H. Determine effective strategies to stop using alcohol, tobacco and other drugs, and that support the
ability to remain drug-free.
● Teachers will discuss resources available in the community for people with substance abuse
problems.
I. Summarize intervention strategies that assist family and friends to cope with the impact of
substance abuse.
J. Predict social situations that may require the use of decision-making skills.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
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● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● LS4.D: Biodiversity and Humans Populations live in a variety of habitats and change in those
habitats affects the organisms living there. (3-LS4-4)
● LS3.A: Inheritance of Traits Many characteristics of organisms are inherited from their parents. (3LS3-1)
● Other characteristics result from individuals’ interactions with the environment, which can range
from diet to learning. Many characteristics involve both inheritance and environment. (3- LS3-2)
English Language Arts:
● RI.3.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the
text as the basis for the answers. (3-LS4-1), (3-LS4-2), (3-LS4-3), (3-LS4-4)
● RI.3.2 Determine the main idea of a text; recount the key details and explain how they support the
main idea. (3-LS4-1), (3-LS4-2), (3-LS4-3), (3-LS4-4)
● W.3.1 Write opinion pieces on topics or texts, supporting a point of view with reasons. (3-LS4-1),
(3-LS4-3), (3-LS4-4)
Mathematics:
● MP.2 Reason abstractly and quantitatively. (3-LS4-1), (3-LS4-2), (3-LS4-3), (3-LS4-4)
● MP.4 Model with mathematics. (3-LS4-1), (3-LS4-2), (3-LS4-3), (3-LS4-4)
● MP.5 Use appropriate tools strategically. (3-LS4-1)
● 3.MD.B.3 Draw a scaled picture graph and a scaled bar graph to represent a data set with several
categories. Solve one- and two-step “how many more” and “how many less” problems using
information presented in scaled bar graphs. (3-LS4-2), (3-LS4-3)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
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● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
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● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● https://health.gov/myhealthfinder/healthy-living/mental-health-and-relationships/talk-your-kids-a
bout-tobacco-alcohol-and-drugs
● https://kidshealth.org/en/parents/talk-about-drugs.html
● https://www.betterhealth.vic.gov.au/health/healthyliving/talking-to-children-about-drugs
HUMAN AND PROFESSIONAL RESOURCES
● School Nurse
● School Counselor
TEACHER NOTES
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UNIT TITLE
Wellness/Personal Growth and Development

CONTENT AREA:

Health

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 1
UNIT FOCUS - SUMMARY OF UNIT
The grades 3-5 Comprehensive Health Education Units are a cohesive set of units that will scaffold
instruction. The units are made up of a blended set of standards that fully encapsulate the major ideas
and themes behind the unit, and provide an opportunity for comprehensive health instruction in each
unit. Students will begin the year with this “Wellness Unit” that blends general health skills.
This unit will focus on wellness, and a student’s personal growth and development:
Personal Growth and Development are lifelong processes of physical, behavioral, emotional and cognitive
change throughout one’s lifetime. Personal Growth and Development pertains to keeping your body
healthy and understanding hormonal changes (all body systems) and their impact on sexuality. It
encompasses the human condition: who we are, how we grow or evolve, and how interaction with others
affects the process of growth physically, mentally, socially, and emotionally from infancy through advanced
age.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.5.PGD.1: Identify effective personal health strategies and behaviors that reduce illness, prevent
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●
●
●
●

injuries, and maintain or enhance one’s wellness (e.g., adequate sleep, balanced nutrition,
ergonomics, regular physical activity).
2.1.5.PGD.2: Examine how the body changes during puberty and how these changes influence
personal self-care.
2.1.5.PGD.3: Explain the physical, social, and emotional changes that occur during puberty and
adolescence and why the onset and progression of puberty can vary.
2.1.5.PGD.4: Explain common human sexual development and the role of hormones.
2.1.5.PGD.5: Identify trusted adults, including family members, caregivers, school staff, and health
care professionals, whom students can talk to about relationships and ask questions about puberty
and adolescent health.

PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
● All students will acquire health promotion
concepts and skills to support a healthy,
active lifestyle.
● Our bodies grow and change at different
rates.
● Health is influenced by the interaction of
body systems.
● Puberty is a time of physical, social, and
emotional changes. (Grade 5)

ESSENTIAL QUESTIONS:
● How can we keep our bodies healthy and
safe?
● How do the choices I make contribute to my
health?
● How can I tell that I am growing and
changing?

UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● What it means to be “well” and identify self-care practices to support wellness.
● Healthy habits (strategies and behaviors.)
● Human sexual development and the role of hormones (Grade 5)
STUDENTS WILL BE ABLE TO:
● Explain what being “well” means and identify self-care practices that support wellness.
● Explain “healthy habits” such as washing with soap, bathing, brushing teeth, hair care, etc.
● Identify effective personal health strategies and behaviors that reduce illness, prevent injuries, and
maintain or enhance one’s wellness (e.g., adequate sleep, balanced nutrition, ergonomics, regular
physical activity).
● Examine how the body changes during puberty and how these changes influence personal
self-care. (Grade 5)
● Explain the physical, social, and emotional changes that occur during puberty and adolescence and
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why the onset and progression of puberty can vary. (Grade 5)
● Explain common human sexual development and the role of hormones. (Grade 5)
● Identify trusted adults, including family members, caregivers, school staff, and health care
professionals, whom students can talk to about relationships and ask questions about puberty and
adolescent health. (Grade 5)
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation/Collaboration
- Problem solving
- Following rules
SUMMATIVE ASSESSMENTS
By the end of 5th grade, students will be able to:
● Explain what being “well” means and identify self-care practices that support wellness.
● Students will discuss, draw, and/or write about a self-care practice they enjoy. (A healthy habit or
activity that is fun.)
● Identify effective personal health strategies and behaviors that reduce illness, prevent injuries, and
maintain or enhance one’s wellness (e.g., adequate sleep, balanced nutrition, ergonomics, regular
physical activity).
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Explore how activity helps all human bodies stay healthy.
● Develop an awareness of healthy habits (e.g., wash hands, cough in arm, brush teeth, exercise,
safety practices, etc.).
● Explore problem solving and conflict resolution. (Keeping our minds and bodies healthy.)
● Explain what being “well” means and identify self-care practices that support wellness.
● Use medically accurate terminology to identify body parts and explain how body parts work
together to support wellness.
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● Explore how our bodies are growing and changing (ages 8-10) https://www.kidcentraltn.com/development/8-10-years/physical-development-ages-8-10.html
● Explain why it is advantageous to think before acting and how those decisions impact the health of
you and others. (How to keep ourselves and others safe.)
● The “Power of Pause” - Decision Making
https://docs.google.com/document/d/1GvbWzMGXh1PFXp-KDQM7u1_ziRDU2NNbkcWfRLgQ5eU/
edit. When finished, students will discuss how to apply the PAUSE method to decision- making.
Note:
The above are sample lessons. The qualified Health and Physical Education teaching staff will adjust
their teachings and class needs accordingly, based on what is developmentally appropriate at each
grade level. Please reach out to your child’s teacher (via email- first initial and last name of teacher
@bhpsnj.org) for more information. Also the Berkeley Heights Public School District understands the
parents/guardian’s rights to opt out of any health lesson/unit based on the N.J.S.A. 18A:35-4.7 Parent’s
Statement of Conflict with Conscience. The NJDOE recognizes and respects that some families prefer to
have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any child whose parent or guardian
presents to the school a signed statement that any part of instruction in health, family life education, or
sex education is in conflict with his or her conscience or sincerely held moral or religious beliefs shall be
excused from that portion of the course. Alternate learning activities will be planned. Parents and
guardians seeking to exercise this option should contact their school principal directly.

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● LS1.B: Growth and Development of Organisms Reproduction is essential to the continued
existence of every kind of organism. Plants and animals have unique and diverse life cycles.
(3-LS1-1)
● LS2.D: Social Interactions and Group Behavior Being part of a group helps animals obtain food,
defend themselves, and cope with changes. Groups may serve different functions and vary
dramatically in size (3-LS2-1)
English Language Arts:
● RI.3.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the
text as the basis for the answers. (3-LS2-1)
● RI.3.7 Use information gained from illustrations (e.g., maps, photographs) and the words in a text
to demonstrate understanding of the text (e.g., where, when, why, and how key events occur).
(3-LS1-1)

172

● SL.3.5 Create engaging audio recordings of stories or poems that demonstrate fluid reading at an
understandable pace; add visual displays when appropriate to emphasize or enhance certain facts
or details. (3-LS1-1)
Mathematics:
● MP.2 Reason abstractly and quantitatively. (3-LS3-1), (3-LS3-2)
● MP.4 Model with mathematics. (3-LS3-1), (3-LS3-2)
● 3.MD.B.4 Generate measurement data by measuring lengths using rulers marked with halves and
fourths of an inch. Show the data by making a line plot, where the horizontal scale is marked off in
appropriate units—whole numbers, halves, or quarters. (3-LS3-1), (3-LS3-2)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:

173

●
●
●
●

CASEL Fundamentals of SEL
Guiding Questions for Classroom Discussion
Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
Brain Pop

COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
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honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● https://www.education.com/lesson-plan/my-body/
● Healthy Habits - https://familydoctor.org/kids-passing-on-healthy-habits-to-your-children/
● Learning about our bodies ages 8-10 https://www.kidcentraltn.com/development/8-10-years/physical-development-ages-8-10.html

HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Health Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● School Nurse
● School Counselor
TEACHER NOTES
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UNIT TITLE
Emotional Health/Community Health Services and Support

CONTENT AREA:

Health

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 2
UNIT FOCUS - SUMMARY OF UNIT
The grades 3-5 Comprehensive Health Education Units are a cohesive set of four units that will scaffold
instruction. The units are made up of a blended set of standards that fully encapsulate the major ideas
and themes behind the unit, and provide an opportunity for comprehensive health instruction in each
unit.
In this unit, the focus is on:
- Learning about healthy feelings, worries and stress, strategies to help deal with our emotions, and
where we can go if we need help.
- Building responsibility skills
- Learning about feelings, and how to manage one’s emotions, thoughts and behaviors
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.5.EH.1: Discuss the impact of one’s feelings and thoughts that lead to healthy and unhealthy
behaviors.
● 2.1.5.EH.2: Explain how to cope with rejection, loss, difficult learning situations and/or separation
from family or others.
● 2.1.5.EH.3: Identify different feelings and emotions that people may experience and how they
might express these emotions (e.g., anger, fear, happiness, sadness, hopelessness, anxiety).
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● 2.1.5.EH.4: Identify behaviors that help to deal with difficult situations that can occur at home, in
school, and/or in the community and where to go for assistance.
● 2.1.5.CHSS.1: Identify health services and resources available and determine how each assists in
addressing needs and emergencies in a school and in the community (e.g., counselors, medical
professionals).
● 2.1.5.CHSS.2: Describe how business, non-profit organizations, and individuals can work
cooperatively to address health problems that are affected by global issues, including climate
change.
● 2.1.5.CHSS.3: Describe strategies that are useful for individuals who are feeling sadness, anger,
anxiety, or stress.
PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● Self-management skills impact an
● How can we keep our bodies and minds
individual’s ability to recognize, cope, and
healthy?
express emotions about difficult events.
● How do the choices I make contribute to my
● Many factors influence how we think about
health?
ourselves and others.
● If I feel worried, what can I do? What about
● There are different ways that individuals
other emotions? What coping strategies can
handle stress, and some are healthier than
I use?
others.
● What does it mean to be a good
● Resilience and coping practices influence an
friend/citizen?
individual’s ability to respond positively to
everyday challenges and difficult situations.
● Individuals will benefit from an awareness of
coping strategies that can be used when
facing difficult situations.
● Community professionals and school
personnel are available to assist and address
health emergencies as well as provide
reliable information.
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● The meaning of character and how it is reflected in the thoughts, feelings and actions of oneself
and others.
● What it means to be responsible and list personal responsibilities.
● How to demonstrate self-control in a variety of settings (e.g., classrooms, playgrounds, special
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programs).
● Strategies for managing one's own emotions, thoughts and behaviors.
● Healthy ways of coping with stressful situations.
STUDENTS WILL BE ABLE TO:
● Identify what it means to be responsible and list personal responsibilities.
● Explain how there are different ways that individuals handle stress, and some are healthier than
others.
● Demonstrate strategies for managing one's own emotions, thoughts and behaviors.
● Explain healthy ways of coping with stressful situations.
● Discuss the impact of one’s feelings and thoughts that lead to healthy and unhealthy behaviors.
● Explain how to cope with rejection, loss, difficult learning situations and/or separation from family
or others.
● Identify different feelings and emotions that people may experience and how they might express
these emotions (e.g., anger, fear, happiness, sadness, hopelessness, anxiety).
● Identify behaviors that help to deal with difficult situations that can occur at home, in school,
and/or in the community and where to go for assistance.
● Identify health services and resources available and determine how each assists in addressing
needs and emergencies in a school and in the community (e.g., counselors, medical professionals).
● Describe how business, non-profit organizations, and individuals can work cooperatively to address
health problems that are affected by global issues, including climate change.
● Describe strategies that are useful for individuals who are feeling sadness, anger, anxiety, or stress.
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation/Collaboration
- Problem solving
- Following rules
SUMMATIVE ASSESSMENT
By the end of Grade 5, students will be able to:
● Identify what it means to be responsible and list personal responsibilities.
● Explain, write about and/or draw different ways that individuals can handle stress, and
demonstrate healthy strategies for managing one's own emotions, thoughts and behaviors.
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ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
● Explain why it is advantageous to think before acting and how those decisions impact the health of
you and others.
● Explain the meaning of character and how it is reflected in the thoughts, feelings, and actions of
oneself and others.
● Understand that character impacts the way one feels and thinks about one's self and others.
● Explain how certain actions (respect, responsibility, trustworthiness, honesty,
kindness,compassion) impact the way one feels, thinks and acts towards himself/herself and
others.
● Determine possible causes of conflict between people and appropriate ways to prevent and
resolve them.
● Explain healthy ways of coping with common stressful situations experienced by children.
● Learn conflict management techniques.
● Express needs, wants, and feelings in health- and safety-related situations.
● Explain what a decision is and why it is advantageous to think before acting.
● Relate decision-making by self and others to one’s health.
● Determine ways parents and peers influence health decisions.
● Determine where to access home, school, and community health professionals.
OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
● LS2.D: Social Interactions and Group Behavior Being part of a group helps animals obtain food,
defend themselves, and cope with changes. Groups may serve different functions and vary
dramatically in size (3-LS2-1)
English Language Arts:
● RI.3.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the
text as the basis for the answers. (3-LS2-1)

179

● RI.3.7 Use information gained from illustrations (e.g., maps, photographs) and the words in a text
to demonstrate understanding of the text (e.g., where, when, why, and how key events occur).
(3-LS1-1)
● SL.3.5 Create engaging audio recordings of stories or poems that demonstrate fluid reading at an
understandable pace; add visual displays when appropriate to emphasize or enhance certain facts
or details. (3-LS1-1)
Mathematics:
● MP.2 Reason abstractly and quantitatively. (3-LS3-1), (3-LS3-2)
STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
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● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
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● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources

RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● CASEL Fundamentals of SEL
● PBS Personal, Emotional, and Mental Health Videos
● Positive Psychology - health activities
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Health Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● School Nurse
● School Counselor
● School Principal
● http://kidshealth.org/kid/stay_healthy/ - Keeping Fit and Having Fun -staying healthy with
movement and eating healthy - kidshealth.org
● https://www.thegreatbodyshop.net/ (The Great Body Shop – Materials and Program
Guide/Program Map)
● https://www.etr.org/healthsmart/ (Health Smart)
● www.kidshealth.org (Kids Health)
● Charactercounts.org
● https://www.healthychildren.org/English/ages-stages/gradeschool/puberty/Pages/Physical-Develo
pment-of-School-Age-Children.aspx

TEACHER NOTES
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UNIT TITLE
Family Life and Healthy Relationships

CONTENT AREA:

Health

GRADE LEVELS: 3-5

UNIT NUMBER and SUGGESTED PACING GUIDE FOR UNIT
Unit 3
UNIT FOCUS - SUMMARY OF UNIT
The grades 3-5 Comprehensive Health Education Units are a cohesive set of four units that will scaffold
instruction. The units are made up of a blended set of standards that fully encapsulate the major ideas
and themes behind the unit, and provide an opportunity for comprehensive health instruction in each
unit. Students will end the year with this “Family Life and Healthy Relationships” Unit.
KEY UNDERSTANDINGS
NEW JERSEY STUDENT LEARNING STANDARDS:
● 2.1.5.SSH.4: Describe how families can share common values, offer emotional support, and set
boundaries and limits.
● 2.1.5.SSH.5: Explain the importance of communication with family members, caregivers and other
trusted adults about a variety of topics.
● 2.1.5.SSH.6: Describe the characteristics of healthy versus unhealthy relationships among friends
and with family members.
● 2.1.5.SSH.7: Define teasing, harassment and bullying and provide examples of inappropriate
behaviors that are harmful to others.
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●
●
●
●
●

2.1.5.SSH.3: Demonstrate ways to promote dignity and respect for all people
2.1.5.SSH.1: Describe gender-role stereotypes and their potential impact on self and others. (Gr. 5)
2.1.5.SSH.2: Differentiate between sexual orientation and gender identity. (Gr. 5)
2.1.5.PGD.1: Explain the relationship between sexual intercourse and human reproduction. (Gr. 5)
2.1.5.PGD.2: Explain the range of ways pregnancy can occur (e.g., IVF, surrogacy). (Gr. 5)

PREREQUISITE KNOWLEDGE AND SKILLS:
● Actively listen and follow directions.
● Work cooperatively with staff and classmates.
● Take care of self, others, and school materials/equipment.
● Act in a safe manner.
● Try your best and have a “can do” attitude. (Growth mindset.)
ENDURING UNDERSTANDINGS:
ESSENTIAL QUESTIONS:
● Communication is the basis for
● What makes me special and unique?
strengthening relationships and resolving
● How do I make and keep friends?
conflict between people.
● Why is it important for all individuals to feel
● Family members impact the development of
welcome?
their children physically, socially and
emotionally.
● People in healthy relationships share
thoughts and feelings, as well as mutual
respect.
● Pregnancy can be achieved through a variety
of methods. (Gr. 5)
● All individuals should feel welcome and
included regardless of their gender, gender
expression, or sexual orientation. (Gr. 5)
UNIT LEARNING TARGETS (STUDENTS WILL KNOW):
● Each of us is special with unique gifts, talents, likes and dislikes.
● All individuals have the right to feel welcome.
● We should work to include everyone, even if they are different from us or like different things.
● We can have healthy relationships at home and at school.
● Bullying and teasing are wrong and harmful.
● In school the code of conduct (classroom and school rules) must be followed to keep us all safe and
healthy.
● Gender should not determine what we can and cannot do when we get older.
● There are healthy ways to respond to disagreements or conflicts with others (e.g., use your words,
leave, talk to trusted adults, tell a parent, teacher, sibling or peer).
● All living things have the capacity to reproduce.
● Pregnancy can be achieved through a variety of methods. (Gr. 5)
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STUDENTS WILL BE ABLE TO:
● Understand the body systems and how they relate to wellness
● Understand that all living things have the capacity to reproduce.
● Describe how families can share common values, offer emotional support, and set boundaries and
limits.
● Explain the importance of communication with family members, caregivers and other trusted
adults about a variety of topics.
● Define teasing, harassment and bullying and provide examples of inappropriate behaviors that are
harmful to others.
● Demonstrate ways to promote dignity and respect for all people
● Describe gender-role stereotypes and their potential impact on self and others. (Gr. 5)
● Explain the range of ways pregnancy can occur (Gr. 5)
● Understand puberty and the changes that occur as a child enters that stage of their life (Gr. 5)
ASSESSMENT - EVIDENCE OF LEARNING AND UNDERSTANDING
FORMATIVE ASSESSMENTS
● Observation of student performance - Anecdotal notes
● Skill checklists
● Peer assessment
● Self-assessment/goal setting
● Participation rubric including:
- Participation
- Effort/perseverance
- Positive and safe attitude/behavior
- Cooperation
- Problem solving
- Following rules
SUMMATIVE ASSESSMENT:
Students will be asked to solve different teacher provided health related scenarios individually and in
groups. Students must use the steps of good decision making.
● The group will perform the scenario and analyze why the decision was a healthy one to
make.
● Groups will also be asked follow up questions on how they could help others to make a
healthy decision.
ALTERNATE ASSESSMENTS
● Quizzes
● Written tasks
LEARNING PLAN/INSTRUCTIONAL STRATEGIES
LEARNING ACTIVITIES AND INSTRUCTIONAL STRATEGIES (INCLUDE MODELS):
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● What makes me special and unique? Discuss how individuals make their own choices about how to
express themselves (through art, music, likes and dislikes, how they dress, friends they have, how
they wear their hair, talents they have, etc.)
● Determine the factors that contribute to healthy relationships. How do I make and keep friends?
● Explain healthy ways for friends to express feelings for and to one another.
● Demonstrate healthy ways to respond to disagreements or conflicts with others (e.g., leave, talk to
trusted adults, tell a sibling or peer).
● Why is it important to talk to friends (use our words) when we disagree or are feeling sad or hurt?
Should we do the same thing with family members?
● Gender should not determine what we can and cannot do when we get older. (Gender
stereotyping may limit behaviors.)
● Understand that all living things have the capacity to reproduce.
● Understand the body systems and how they relate to wellness/Understand Anatomy (body
systems) (Gr. 5)
● Learn about cells
● Utilize learned knowledge to make healthy choices
● Use learned knowledge to set health related goals
● Understand puberty and the changes that occur as a child enters that stage of their life. (Gr. 5)
● Understand the difference between gender and sexual orientation. (Gr. 5)
Note:
The above are sample lessons. The qualified Health and Physical Education teaching staff will adjust
their teachings and class needs accordingly, based on what is developmentally appropriate at each
grade level. Please reach out to your child’s teacher (via email- first initial and last name of teacher
@bhpsnj.org) for more information. Also the Berkeley Heights Public School District understands the
parents/guardian’s rights to opt out of any health lesson/unit based on the N.J.S.A. 18A:35-4.7 Parent’s
Statement of Conflict with Conscience. The NJDOE recognizes and respects that some families prefer to
have these conversations privately. Pursuant to N.J.S.A. 18A:35-4.7, any child whose parent or guardian
presents to the school a signed statement that any part of instruction in health, family life education, or
sex education is in conflict with his or her conscience or sincerely held moral or religious beliefs shall be
excused from that portion of the course. Alternate learning activities will be planned. Parents and
guardians seeking to exercise this option should contact their school principal directly.

OPPORTUNITIES FOR DIFFERENTIATION (SUPPORT AND ENRICHMENT):
● https://docs.google.com/document/d/1v5NF2k0cQoqhlKcSPRxgvj7AUejTkr0Dnz2J92-9qe4/edit?us
p=sharing
INTERDISCIPLINARY CONNECTIONS AND CROSS-CONTENT STANDARDS:
Science:
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● LS1.B: Growth and Development of Organisms Reproduction is essential to the continued
existence of every kind of organism. Plants and animals have unique and diverse life cycles.
(3-LS1-1)
● LS2.D: Social Interactions and Group Behavior Being part of a group helps animals obtain food,
defend themselves, and cope with changes.
● Groups may serve different functions and vary dramatically in size (3-LS2-1)
● LS3.A: Inheritance of Traits Many characteristics of organisms are inherited from their parents.
● (3- LS3-1) Other characteristics result from individuals’ interactions with the environment, which
can range from diet to learning.
● Many characteristics involve both inheritance and environment.(3- LS3-2)
● LS3.B: Variation of Traits Different organisms vary in how they look and function because they
have different inherited information.
● (3-LS3-1) The environment also affects the traits that an organism develops. (3-LS3-2)
English Language Arts:
● Use information gained from illustrations (e.g., maps, photographs) and the words in a text to
demonstrate understanding of the text (e.g., where, when, why, and how key events occur).
(3-LS1-1)
● RI.3.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the
text as the basis for the answers. (3-LS2-1)
Mathematics:
● • MP.4 Model with mathematics. (3-LS1-1)

STATE REQUIREMENTS
CAREER READINESS, LIFE LITERACIES, AND KEY SKILLS
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CLKS.pdf
The organization and content of the NJSLS-Career Readiness, Life Literacies, and Key Skills include the
following areas:
● Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge,
habits, and skills that must be mastered in order for students to make informed decisions about
personal finance. Financial literacy is an integral component of a student's college and career
readiness, enabling students to achieve fulfilling, financially-secure, and successful careers.
● Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the
importance of being knowledgeable about one's interests and talents, and being well informed
about postsecondary and career options, career planning, and career requirements.
● Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills
such as critical thinking, global and cultural awareness, and technology literacy that are critical for
students to develop to live and work in an interconnected global economy.
P21 FRAMEWORK (Partnership for 21st Century Learning):
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https://www.battelleforkids.org/networks/p21/frameworks-resources
SOCIAL AND EMOTIONAL COMPETENCIES AND SUBCOMPETENCIES (SEL):
● Self-awareness
● Self-management
● Social Awareness
● Responsible Decision-making
● Relationship Skills
https://www.state.nj.us/education/students/safety/sandp/sel/SELCompetencies.pdf
SEL Learning Activities:
● CASEL Fundamentals of SEL
● Guiding Questions for Classroom Discussion
● Brain Breaks (GoNoodle, Jack Hartmann on YouTube, etc.)
● Brain Pop
COMPUTER SCIENCE AND DESIGN THINKING:
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-CSDT.pdf
● Mission: Computer science and design thinking education prepares students to succeed in today's
knowledge-based economy by providing equitable and expanded access to high-quality,
standards-based computer science and technological design education.
● Standard 8.1 Computer Science - previously a strand entitled ‘Computational Thinking:
Programming’ in standard 8.2 of the 2014 NJSLSTechnology, outlines a comprehensive set of
concepts and skills, such as data and analysis, algorithms and programming, and computing
systems.
● Standard 8.2 Design Thinking - This standard, previously standard 8.2 Technology Education of the
2014 NJSLS – Technology, outlines the technological design concepts and skills essential for
technological and engineering literacy. The new framework design, detailed previously, includes
Engineering Design, Ethics and Culture, and the Effects of Technology on the Natural world among
the disciplinary concepts.
Framework for 21st Century Learning
https://www.battelleforkids.org/networks/p21/frameworks-resources
GLOBAL THINKING:
● LGBTQIA+: In accordance with the Inclusive Curriculum Bill A1335, signed into law in NJ in 2020,
this document is to include instruction, and instructional materials for Grades 5-12, that accurately
portray political, economic, and social contributions of persons with disabilities and lesbian, gay,
bisexual, and transgender people. This curricular document includes classroom materials that are
in alignment with NJSLS and Core Curriculum Content Standards and ensures that students receive
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diverse instruction in history, the social sciences, and other content areas, which cultivates respect
towards minority groups, allows students to appreciate differences, and acquires the skills and
knowledge needed to function effectively with people of various backgrounds.
● Diversity, Equity, and Inclusion: The ability to listen and grow empathy makes way for greater
awareness of the importance of community, one's own culture, others’ culture, the differences and
similarities amongst people around the world, of the issues facing humanity, and of our shared
interest in the success of all people. Having a “global perspective” means that we strive to educate
students with the global understanding necessary to address the challenges and successes of our
interdependent world. In the Berkeley Heights Public Schools, we are committed to overcoming
challenges and to building interest and capacity amongst our students to be engaged with finding
and celebrating commonalities and solutions to global problems, and we are committed to
ensuring that our community is diverse, equitable, and inclusive. Our mission statement is to
honor the diversity of our community and foster inclusiveness and acceptance through a
three-tiered approach: celebration, communication, and education.
● Climate Change: Leverage the passion students have shown for this critical issue by providing them
opportunities to develop a deep understanding of the science behind the changes and to explore
the solutions our world desperately needs.
● “Learning for Justice” Frameworks:
https://www.learningforjustice.org/frameworks
Lessons and resources - https://www.learningforjustice.org/classroom-resources
RESOURCES
CORE INSTRUCTIONAL AND MATERIAL RESOURCES
● A list of a child’s social and emotional needs
● Pathway to Success - Social skills
● https://www.kidcentraltn.com/development/8-10-years/physical-development-ages-8-10.html
● Physical Changes during puberty https://www.healthychildren.org/English/ages-stages/gradeschool/puberty/Pages/Physical-Develo
pment-of-School-Age-Children.aspx
● Human body - https://www.youtube.com/watch?v=AHQGNb0zBgg
● Body systems for children https://www.generationgenius.com/videolessons/human-body-systems-for-kids/
HUMAN AND PROFESSIONAL RESOURCES
● NJDOE - Health Units of Study https://www.state.nj.us/education/modelcurriculum/assessment/pw/peh/pek2u1.shtml
● School Nurse
● School Counselor
TEACHER NOTES

189

190

