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1. Maximize the opportunity for adult independence and 
success (living, working, relationships).

2. Create a district-wide environment where disability is just 
one of many differences that teachers work collaboratively 
to support & educate children of diverse learning profiles; 
where Special Services is a department to mobilize the 
supports needed at any given time, in the general 
education classroom.

3. Develop a community of future 
leaders/adults/employers/friends that individuals with 
disabilities can count on for understanding, 
accommodation and advocacy.
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BHPS Special Services Vision



Theory: Inclusive Education

▪ Inclusive education is a set of evidence-based practices that when 
implemented with fidelity supports all learners. 

▪ The goal of an inclusive education is to ensure that all students 
with and without disabilities receive individualized supports and 
services to enjoy equitable access to and participation in the 
general education classroom and reciprocal social relationships. 
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Law: Inclusive Education

Inclusive education is a civil right coalesced around shared 
values of equity, collaboration, membership, and participation, 
in order to achieve meaningful post-school outcomes for all 
students to live as citizens of diverse communities that value 
their strengths, contributions, and potential. 

“Inclusion is a right, not a privilege for a select few.” 
(Oberti v. Board of Educ., 801 F. Supp. 1392 801 Civ. A. No. 

91-2818.  US District Court for the District of New Jersey (D.N.J. 
1992). 
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Federal and State Legislative Precedence 

Individuals with 
Disabilities Education 
Act (IDEA)

“...To the maximum extent 
appropriate, children with 
disabilities…are educated with 
children who are not disabled” 

IDEA 1990, PL 101-476 

New Jersey 
Administrative Code

“A student with a disability is 
not removed from the 
age-appropriate general 
education classroom solely 
based on needed 
modifications to the general 
education curriculum” 

N.J.A.C. 6A:14-4.2(a)9
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Students with disabilities will be educated in LRE:
◼ To maximum extent appropriate, a student with a disability is 

educated with children who are not disabled
◼ Special classes/separate schooling occurs only when the nature 

or severity of the disability is such that education in the 
student’s gen ed class with use of appropriate supplementary 
aids and services cannot be achieved

◼ Placement of that student is determined at least annually and, 
when in separate setting, activities necessary to transition the 
student to a less restrictive environment are considered at least 
annually
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The Law: Least Restrictive Environment (LRE)



Research: Inclusive Education 

Over four decades of scholarship demonstrates 
that students with and without disabilities 

achieve better outcomes (in school and 
post-school), academically and socially, when 

educated in inclusive settings.
(Hehir et. al, 2016)
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District Strategic Plan - A Look Back...

2015-2020 Goal: Increase opportunities in general education classrooms for 
students with disabilities

What percentage of students with IEP’s are spending 80% or more of their 
day (Tier 1) in general education classrooms?
New Jersey - 45%
BHPS (prior to strategic plan) ~ 68%
BHPS (presently) ~ 81%

Tier 1 80% or more of the day in General Education

Tier 2 40 - 79% of the day in General Education

Tier 3 Less than 40%
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District Strategic Plan - A Look Back...

2015-2020 Goal: increase opportunities in general education classrooms for 
students with disabilities
◼ Improve accessibility to general education classrooms & programs at the 

elementary level through the use of targeted full-day co-taught classrooms - 
reduce the number of grades/content areas that special education teachers 
were supporting in any given day

◼ Improve accessibility to general education classrooms through targeted 
training of general education teachers, world language teachers, related arts 
teachers and Child Study Team members

◼ Develop a high school elective course for all students to take that teaches 
adolescents how to become allies and advocates to people with disabilities

◼ Continue to refine and improve our community-based instruction initiative 
for students to have access to community resources

◼ Review our practices in grades 6-12 to determine what’s working, what’s not 
working and what other options are available



A means to:
◼ empower general educators to educate all students
◼ reduce the ratio of students with IEP’s to students without IEP’s in general 

education sections
◼ deliver special education support and services to more students in 

general education versus segregated settings
◼ create flexibility for special education teachers to be present in general 

education classrooms when they are needed
◼ begin to develop self-advocacy in our students, with our support along 

the way
◼ shift the mindset of the special education teacher being the sole 

proprietor of anything related to students with disabilities - 
modifications, accommodations, differentiation of instruction and 
assessment, classroom management, etc.

◼ ensure an appropriate level of collaborative planning is occurring
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Grades 6-12: What are we looking for?



◼ Behavior Supports
◼ Supplementary Instruction
◼ In-Class Resource (Support) 
◼ Assistive Technology
◼ Integrated Therapy
◼ Paraprofessionals 
◼ Consultation

Consultative services provide a vehicle for special educators with diverse expertise to 
collaborate with general educators and paraprofessionals in order to generate creative 
solutions, and support students with disabilities in general education classrooms. 
Special educators are linked to specific students with IEPs, get to know their students 
and familiarize the classroom teachers with the students and their IEP’s; spend time 
strategically in and out of the classroom throughout the year; add student 
adaptations/strategies to lesson plans weekly; and, help collect data, monitor progress 
and problem solve with the classroom teachers to support student progress. 11

Options to Deliver Specialized Support & 
Instruction in General Education
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Planning for CMS/GLHS Grades 6-12

Starting in 2017-2018, we began to discuss our delivery of special education 
services to students in Grades 6-12:
◼ Engaged in planning meetings to look at different ways to delivery special 

education services, with the support of the New Jersey Coalition for Inclusive 
Education

◼ Received feedback from teachers, administrators, Child Study Team, NJCIE, 
SEPAC an students

◼ Created a middle school committee of educators and a high school 
committee of educators to assist in planning

◼ Visited Roselle High School (twice!) to get an idea of how they implement a 
consultative approach and to hear from their staff and students 

◼ Engaged in follow-up discussions and conducted training sessions for staff 
and administrators, prior to any implementation of change

◼ Conducted information sessions for parents and used surveys to gain 
feedback from staff - parents also received information from case managers 
in individual IEP meetings



◼ General and special educators establish and maintain a close, 
ongoing collaborative planning relationship 

◼ Rather than the special education teacher being assigned a full 
period of in-class support  to one class, the special education 
teacher is assigned to 2 classes during the same period, breaking 
up the students with IEPs between the classes and providing 
support to the students in an efficient and effective way.

◼ Paraeducators are purposefully deployed to offer additional 
support in those general education classes.

◼ The “ALL Room” is staffed by special education teachers 
throughout the day, where students can go for assistance, support 
& specially designed instruction.
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What is Collaborative Consultation in BHPS?
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Roles of Educators in Collaborative 
Consultation

General Education Teachers

◼ Content expert
◼ Links curriculum to class-wide 

activities
◼ Thinks of activities to  support 

mastery of curriculum
◼ Assures students progress in the 

subject

Special Education Teachers

◼ Strategies expert 
◼ Thinks of how the disability 

impacts learning, behavior, etc.
◼ Ensures student receives IEP 

services and makes progress 
toward IEP goals

Paraprofessionals
● Works under supervision of certified staff 
● Supports learning, organization, behavior for students
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Educator Collaboration

◼ However the roles are defined, no matter the model of 
special education service delivery, ALL STUDENTS BELONG 
TO ALL TEACHERS!

◼ Establishing and maintaining a shared responsibility and 
commitment to ALL students is paramount!

Collaboration is a key component to the success of any model 
of special education support.
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Academic Learning Lounge (ALL) Rooms

Specially designed instruction, re-teaching, pre-teaching, and all of the 
other supports that we sometimes misunderstand to be associated with 
segregated settings, will be accessible through the use of the academic 
support room, as well as within the general education classroom. 

Special education teachers will have the ability to pull small groups of 
students (any students, not just students with IEPs) to the academic 
support room for specially designed instruction or meet with students at a 
scheduled time. The academic support room will be staffed by a special 
education teacher throughout the school day, where they will be “on call” 
to support any student who stops in for assistance. Special education 
teachers will be tasked with incorporating teaching, modeling & 
reinforcing self-advocacy skills through the use of this room. 
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GLHS ALL Room
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CMS ALL Room



◼ Enables distribution of students with IEPs in more natural proportions; fewer 
students with disabilities in any one classroom

◼ Teachers focus on individual student support, but not hovering
◼ Enhanced access to general education curriculum and content instruction by 

a content expert
◼ Develops social skills
◼ Flexibility to service students where they need it the most and boost 

confidence
◼ Students becoming their own advocates
◼ Stretches the students’ abilities beyond their perceived skill set
◼ Teachers collaborate regularly and with purpose
◼ Students become more comfortable asking for help
◼ Special education teachers and their certs/degrees/expertise are  more 

effectively and efficiently used to ensure students with disabilities have 
access to their Least Restrictive Environment - this is legally sound, best 
practice and research-based decision-making 19

What does Collaborative Consultation (CC) 
accomplish?



◼ Professional development...professional development...professional 
development

◼ Coaching and troubleshooting with Dr. Katherine Vroman, Inclusion 
Facilitator

◼ Macro-planning sessions between general education teachers, special 
education teachers and district Learning Consultants, scheduled by 
content area

◼ Collaborative, non-evaluative observations planned simultaneously 
between content supervisors, Mr. Morra and Mrs. Gardner

◼ Developing regular delivery of examples of exemplary practices for 
teachers to use for collaborative planning

◼ Continued discussion of the ALL Room and how it can be best utilized by 
staff and students

◼ Department meetings focused on collaborative planning and developing 
best practices
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How are we supporting Collaborative 
Consultation?
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What have we learned so far?

◼ We need to focus heavily on collaboration among general educators and 
special educators - providing guidance, resources, support and feedback 
to teachers on how to do this successfully and with fidelity

◼ We need to further address  teaching, modeling and supporting 
self-advocacy skills among our students

◼ Technology is an important component in making sure our 
paraprofessionals are able to adequately support our students

◼ Working through scheduling/section restrictions is a major focus
◼ If teachers do not have dedicated co-planning, macro planning sessions 

will be vital to ensuring that conversations allow for appropriate time 
management and lesson planning

◼ More clearly defining the role of a special education teacher in any special 
education delivery model is paramount on all levels



22

What’s next for Special Services?

◼ We will conduct a survey in January and June 2022, of staff, students and 
parents, to determine what additional changes must be made and how 
we can continue to refine our practices

◼ Continuing our commitment to professional development, 
macro-planning for content instruction and supporting teachers in any 
way that they indicate they require additional resources

◼ Further developing our vision for segregated, self-contained 
programming and how we can move those programs to become less 
restrictive and more inclusive
▪ How can we move students from Tier 3 (Less than 40% of the day in general 

education) to Tier 2 (40-79% of the day in general education), where 
appropriate?

◼ Looking back at some of the previous training and initiatives and possibly 
revisiting those to ensure we are moving forward and refining our skills 
and expertise

◼ Developing self-advocacy skills in students via explicit instruction
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A few concluding words 
from Fred Buglione, Chief 
Executive Officer, NJCIE...



A very special thank you:
● Parents
● Students
● Special Education Teachers
● General Education Teachers
● Paraprofessionals
● Child Study Team
● Related Services
● Principals & Vice Principals
● Supervisors
● Dr. Varley & Mr. McKinney
● Board of Education
● Dr. Vroman, Fred Buglione & NJCIE
● Special Services Admin Assistants
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QUESTIONS?


