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PHILOSOPHY/RATIONALE  
 

 

The Advanced Placement United States History course is a two year sequence and 

consists of Advanced Placement United States History 1: Early History, and Advanced 

Placement United States History 2: Modern History. It is offered to qualified students 

during grades 10 and 11. The A. P. seminars present the student with a rigorous in-depth 

study of our national history using a college level text, monographic, and primary source 

materials. Emphasis is placed on well-reasoned, argued, and supported historical analysis 

as well as a broad knowledge of history. Students write document based essays and thesis 

papers based on extensive reading and research. The course is broken down into seven 

chronological units that cover the pre-Columbian period to the modern day. There is an 

eighth unit of directed research in American History required at the end of the Advanced 

Placement United States History II course. In addition to preparing students to take the 

National Advanced Placement Exam, all units are devised to meet the New Jersey Social 

Studies Core Curriculum Standards as well as to increase knowledge of social studies, 

and to provide students with opportunities to apply this knowledge in new and 

challenging situations. 

 

The curriculum also addresses the tasks of the High School Proficiency Assessment 

(HSPA), and includes many skills suggested by the national standards. These include, but 

are not limited to, reading, study, research, technical, and critical thinking skills. These 

skills are developed throughout the year. The curriculum provides opportunity to practice 

many of the skills contained in the Workplace Readiness Standards. The social studies 

curriculum provides consistent and enriched teaching and learning of content and skills 

throughout high school. 

 

It is the purpose of the Advanced Placement United States History I and II courses to 

prepare students to perform at higher levels of historical study in the high school and 

beyond. The ultimate goal of these courses is to educate students to become informed 

citizens of the United States 

 

 

 

.
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COURSE PROFICIENCIES 
 

COURSE OBJECTIVES 

 

 

I.     Examine the formation of the American colonial experience, culture, and 

character from its foundation to the American Revolution. (6.1 A3-6, C5, D1; 6.3 

F2, C1, D1,2; 6.5 E1, F1; 6.6 A1, F1; 6.7 A1; 6.8 A1,2; 8.1 B1-3; 8.2 A3, B3; 8.3 

A1; 8.4 A1-4, B2, C1,2, D1; 8.6 A3,8-11) 

 

     A.  Interpret European contact, conquest, and colonization of the Americas. 

     B.  Appraise the early American colonial experience. 

     C.  Survey early American society and culture. 

     D.  Determine the strengths and weaknesses of Englandôs American Empire. 

            E.  Assess the struggles facing the colonists through the course of the Revolution, 

and in the creation of a new nation.  

 

II.      Analyze the creation of the American Republic and the growth of Americaôs 

political, economic, and cultural identity. (6.1 A2-6, B1-3, C2,4,5, E1,2; 6.2 2-4; 

6.4 E1; 6.5 G1,2; 6.6 D1, F1; 6.7 A3, D1-5; 6.8 A1,2; 8.1 B1-3; 8.2 A3, B3; 8.3 

A1; 8.4 A1-4, B2, C1,2, D1; 8.6 A3,8-11) 

 

     A.  Examine the formulation of the Constitution and the development of the New 

Republic. 

     B.  Assess the Jeffersonian Era in the development of American democracy. 

     C.  Discuss the growth of both sectionalism and nationalism in America. 

D.  Examine the Presidency of Andrew Jackson and his impact upon American 

      democracy. 

     E.  Assess American economic development during the antebellum period. 

 

III.      Evaluate the causes, course, and consequences of the American Civil War and 

how the nation attempted to solve the problems of Reconstruction and civil rights. 

(6.1 A2,5,6, B2,3, C2,4,5; 6.4 F1-3, G1,2; 6.5 H1-3, I1; 6.6 F1; 6.7 A3, D1-5; 6.8 

A1,2; 8.1 B1-3; 8.2 A3, B3; 8.3 A1; 8.4 A1-4, B2, C1,2, D1; 8.6 A3,8-11) 

 

     A.  Examine the political, economic, and social structure of the Old South. 

     B.  Analyze antebellum culture and reform movements. 

     C.  Analyze the events and circumstances that accelerate America toward Civil 

                 War. 

     D.  Analyze the course of the American Civil War.  

     E.  Examine the social, political, and economic consequences of the Civil War. 

 

IV. Chart the industrial, technological, and economic development of the United 

States, and evaluate its impact upon the formation of American politics, culture, 

and society. (6.1 A2,5,6, B2,3, C2,4,5; 6.2 2-4; 6.3 2-4; 6.3 F3; 6.4 H1,2, I1; 6.5 

J1-3; 6.6 B1, F1; 6.7 A3, D1-5; 6.8 A1,2; 8.1 B1-3; 8.2 A3, B3; 8.3 A1; 8.4 A1-4, 

B2, C1,2, D1; 8.6 A3,8-11). 
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COURSE PROFICIENCIES (continued) 
 

 

A. Understand the social, political, and economic motivations for Western 

      migration. 

            B.  Analyze the causes and consequences of the Second Industrial Revolution. 

            C.  Map the development of American cities. 

            D.  Survey politics in the Gilded Age. 

            E.  Analyze the motivations, form, and impact of the Progressive movement. 
 

V.     Assess the emergence of the United States as a great power upon the world  stage 

and examine how these changes challenged and changed the American political, 

social, economic, and cultural experience. (6.1 A2,5,6; 6.3 G1,3; 6.4 I1-4; 6.5 

K1,2; 6.6 B1, C2, F1; 6.7 A3, B1, D1-5; 6.8 A1,2; 8.1 B1-3; 8.2 A3, B3; 8.3 A1; 

8.4 A1-4, B2, C1,2, D1; 8.6 A3,8-11) 

 

     A.  Analyze the motivations, form, and impact of the Progressive movement. 

     B.  Assess the strengths and weaknesses of American imperialism. 

     C.  Evaluate the presidencies of Theodore Roosevelt, Taft, and Wilson. 

     D.  Analyze the causes, course, and consequences of the First World War. 

     E.  Evaluate American society in the 1920ôs. 

 

VI.     Investigate the events that led to the United States growth from great power to 

superpower upon the world stage, and the impact of global responsibilities upon 

Americaôs political, social, economic, and cultural identity. (6.1 A1,2,6, B2,3 C2-

5,7; 6.2 2-4; 6.3 F5, G3-5; 6.4 J1,2; 6.5 K3, L1,2; 6.6 A1, B1, C1,3,4 D1, E1, F1; 

6.7 A3, D1-5; 6.8 A1,2, B1,2; 8.1 B1-3; 8.2 A3, B3; 8.3 A1; 8.4 A1-4, B2, C1,2, 

D1; 8.6 A3,8-11)  

 

     A.  Interpret Americaôs experience in the Great Depression. 

     B.  Evaluate the New Deal. 

     C.  Trace American foreign policy from 1921-1941. 

     D. Analyze the causes, course, and consequences of Americaôs involvement in 

World War II. 

E. Assess the evolution and ideologies of the Cold War. 

 

VII.  Assess the manner in which American democracy has responded to the     

challenges of technological, societal, political, and economic global leadership at 

the end of the twentieth century. (6.1 A2,5,6, B2, C2-5,7; 6.2 2-4; 6.3 F5, G3-5; 

6.4 J1,2; 6.5 K3, L1,2; 6.6 A1, B1, C1,3,4 D1, E1, F1; 6.7 A3, D1-5; 6.8 A1,2, 

B1, 2; 8.1 B1-3, 8.2 A3, B3; 8.3 A1; 8.4 A1-4, B2, C1,2, D1; 8.6 A3,8-11) 

 

A.  Evaluate The Eisenhower Presidency. 

B.  Assess the major foreign and domestic challenges of the period 1960-1968. 

C.  Analyze the foreign and domestic policies of the Nixon Administration. 
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COURSE PROFICIENCIES (continued) 

 

 
D. Evaluate the impact and response of American politics to Watergate. (1973- 

1984) 

            E.  Assess the challenges and responses of the United States to crises at the end of 

the twentieth century.  

 

VIII.  Participate in an in-depth group research of a person/topic/event in American 

History: colonial to the present to produce a final presentation. (6.1 C1,8, D1, E1-

3; 6.4 L1; 8.1 B1-3; 8.2 A3, B3; 8.3 A1; 8.4 A1-4, B2, C1,2 D1; 8.6 A3, 8-11) 
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STUDENT PROFICIENCIES 
 

 

The students will be able to: 

1. Identify, explain, and analyze significant historical, social, and political trends. 

(6.4/K3,6,5, M1,2) 

2. Summarize, categorize, analyze, and evaluate information in multiple forms. 

(6.1/A6; 6.8/A1,2) 

3. Draw informed and accurate conclusions using primary source data. (6.8/A2) 

4. Identify and assess cause and effect relationships. (6.3/G4) 

5. Draw inferences and predict outcomes. (6.8/A1) 

6. Evaluate various sources of information to detect bias and analyze credibility. 

7. Enhance problem-solving skills. 

8. Critically interpret statistical, graphic, and economic data and draw accurate 

conclusions. (6.6/A1, C1-4) 

9. Create graphic representations of key events, concepts, and/or trends. 

10. Identify alternative courses of action and predict consequences. 

11. Evaluate the impact of a leaderôs personality upon decision-making. (6.1/E3) 

12. Use tools of economic analysis to predict outcomes. (6.6/A1, C3, D1, F1,2) 

13. Foster group process and decision-making skills. 

14. Interpret information to develop an understanding of the complexities involved in 

meeting the needs of a diverse population. (6.8/C2-5) 

15. Identify situations in which social, political, and/or legal action is needed. 

(6.8/C2-5) 

16. Participate in decision-making activities that promote consensus, tolerance, and 

interpersonal effectiveness. (6.8/C1-5) 

17. Continue to develop research and productivity skills using computers, software, 

and the Internet. 

18. Combine critical concepts into an informed conclusion. 

19. Continue to develop public presentation and speaking skills by presenting 

individual, and/or group reports. 

20. Continue to build skills in written expression by creating papers and projects of 

varying lengths and formats. 
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METHODS OF EVALUATION  
 

 

1. Teacher observation/questioning/monitoring. 

 

2. Teacher developed tests and quizzes. 

 

3. Publisher developed tests and quizzes. 

 

4. Summer reading and writing assignments. 

 

5. Directed research assignments. 

 

6. Homework and class work. 

 

7. Class participation. 

 

8. Activities and projects. 

 

9. Notebooks, journals, and portfolios. 

 

10. Performance assessments. 

 

11. Self-assessment. 
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SCOPE AND SEQUENCE 

COURSE OUTLINE/STUDENT OBJECTIVES  

 

 

The student will be able to: 

N. J. Core 

Curriculum 

Standards 

Indicators Course Outline/Student Objectives 

 

6.1 

 

 

6.3 

6.4 

 

6.5 

 

6.6 

 

6.7 

6.8 

8.1 

8.2 

 

8.3 

8.4 

 

 

 

8.6 

 

 

A3-6 

C5 

D1 

F2 

C1 

D1,2 

E1 

F1 

A1 

F1 

A3 

A1,2 

B1-3 

A3 

B3 

A1 

A1-4 

B2 

C1,2 

D1 

A3,8-11 

 

 

I.       America to the American Revolution (1492-1776) 

          (9 weeks) 

A.  Interpret European Contact, Conquest, and 

     Colonization of the Americas 

1.  Understand the social, political, and 

     economic conditions in Europe in 1492 

2.  Examine the reasons for the success of 

                       the conquest of New Spain 

3.  Analyze the impact of interaction 

     through an examination of the 

     Colombian exchange 

                  4.  Outline the various methods of English, 

                       French, and Dutch colonization 

B.  Appraise the Early American Colonial 

      Experience. 

1.  Classify the colonial experience of the 

     Chesapeake colonies 

2.  Outline the colonial experience of the 

     New England colonies 

3.  Illustrate the colonial experience of the 

     Restoration colonies 

4.  Evaluate the development of Englandôs 

     American Empire 

C.  Survey Early American Society and Culture 

1.  Interpret the population demographics of 

     early colonial colonies 

2.  Identify the economic models employed 

     in the American colonies 

3.  Compare and contrast plantation society 

     with Puritan New England 

4.  Investigate the causes and consequences 

     of the witchcraft phenomena. 

5.  Distinguish the trends of intellectual 

     history in early America 

6.  Identify the origins and results of the 

     Great Awakening 

D.  Determine the Strengths and Weaknesses of 

      Englandôs American Empire 

1.  Evaluate the consequences of neglect 

                  2.  Analyze the course and results of the 
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 I.        America to the American Revolution (1492 

    1776) (continued) 

                      Anglo-French conflict 

                 3.  Elaborate upon the crises facing England 

    following the Seven Yearsô War 

                 4.  Categorize the causes of the American 

    Revolution 

           E.  Assess the Struggles Facing the Colonists 

    Through the Course of the Revolution and 

     in the Creation of a New Nation  

                 1.  Define the military and political 

    objectives of both sides of the American 

    Revolutionary War 

                 2.  Examine the major campaigns of the 

                      American Revolutionary War. 

                 3.  Discuss the societal divisions caused by 

    the American Revolutionary War 

                 4.  Analyze the differing governmental 

                      solutions proposed and implemented 

                      before the adoption of the Constitution 

 

6.1 

 

 

 

6.2 

6.4 

6.5 

6.6 

 

6.7 

 

6.8 

8.1 

8.2 

 

8.3 

8.4 

 

 

 

8.6 

 

A2-6 

B1-3 

C2,4,5 

E1,2 

2-4 

E1 

G1,2 

D1 

F1 

A3 

D1-5 

A1,2 

B1-3 

A3 

B3 

A1 

A 1-4 

B2 

C1,2 

D1 

A3,8-11 

 

II.       The Early Republic (9 Weeks) 

           A.  Examine the Formulation of the 

                 Constitution and the Development of the 

                 New Republic 

     1.  Analyze the forces that shaped the 

          creation of the Constitution 

                 2.  Chart the beginnings of the two-party 

                      system 

                 3.  Examine the beliefs of the Federalist and 

                      Republican Parties 

                 4.  Evaluate the way in which the new 

                      American government dealt with the 

                      issues of sovereignty. 

                 5.  Classify the effects of a democratic 

                      election as a ñbloodless revolutionò 

                      a.  identify problems facing the 

                                American government due to the 

                           French Revolution 

                      b.  examine the Alien and Sedition Acts 

                           as a challenge to the Constitution 

                      c.  assess the Virginia and Kentucky 

                           resolutions 

                      d.  chart the election of 1800 

           B.  Assess the Jeffersonian Era in the 

     Development of American Democracy 

                 1.  Define the development of American 

                      character and culture 

                 2.  Illustrate the development of American 
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  II.       The Early Republic (continued) 

                industrial growth 

                 3.  Evaluate the presidency of Thomas 

                      Jefferson 

                 4.  Debate the powers of the American 

                      president 

                      a.  examine territorial expansion 

                      b.  investigate war powers 

                 5.  Analyze the cause, course, and 

                      consequence of the War of 1812 

           C.  Discuss the Growth of Both Sectionalism 

     and Nationalism in America 

                 1.  Chart the economic development of the 

                      United States by section 

                 2.  Map the immigration and migration 

                      patterns of antebellum America 

                 3.  Judge the ñEra of Good Feelingsò 

                 4.  Assess the issues that deepen sectional 

                      rifts 

                      a.  dissect the Missouri Compromise 

                      b.  categorize the rulings of the Marshall 

                           court 

                 5.  Predict the impact of the Monroe 

                      Doctrine 

                 6.  Assess the Election of 1824 

                 7.  Evaluate the Presidency of John Quincy 

                      Adams 

           D.  Examine the Presidency of Andrew Jackson 

     and his Impact Upon American Democracy 

                 1.  Elaborate upon the rise of mass politics 

                 2.  Analyze the Nullification Crisis 

                      a.  define Nullification 

                      b.  predict the consequences of the 

                           Nullification argument 

    3.  Discuss the pattern of Americaôs 

         interaction with Native Americans 

                 4.  Explain the War on the Bank 

                      a.  define the function of a bank 

                      b.  understand the creation of the 

                           national bank 

                      c.  discuss the politics of the War on the 

                           Bank 

                      d.  compare and contrast the 

                           personalities of the major players of 

                           the War on the Bank 

                 5.  Evaluate the rise of the Whig Party 

           E.  Assess American Economic Development 

     During the Antebellum Period 
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  II.       The Early Republic (continued) 

                 1.  Chart the changing population 

                      demographics of America 

                 2.  Trace the impact of the Transportation, 

                      Communication, and Technological 

                      Revolutions 

                 3.  Examine the rise of American 

                      commercial and industrial systems 

                 4.  Examine American class and economic 

                      structures 

                      a.  compare and contrast the factory 

                           system with the artisan tradition 

                      b.  discuss the impact of immigration 

                           upon the American work force 

                      c.  analyze the formation of American 

                           class structure 

                      d.  debate the changing role of women 

                 5.  Dissect life in the agricultural north 

 

6.1 

 

 

6.4 

 

6.5 

 

6.6 

6.7 

 

6.8 

8.1 

8.2 

 

8.3 

8.4 

 

 

 

8.6 

 

 

A2,5,6 

B2,3 

C2,4,5 

F1-3 

G1,2 

H1-3 

I1 

F1 

A3 

D1-5 

A1,2 

B1-3 

A3 

B3 

A1 

A1-4 

B2 

C1,2 

D1 

A3,8-11 

 

III.      The American Civil War and Reconstruction (9 

           weeks) 

           A.  Examine the Political, Economic, and 

                 Social Structure of the Old South 

                 1.  Explain the role of cotton upon the 

                      southern economy 

                 2.  Discuss the social class system found 

                      among whites in the south 

                 3. Trace the evolution of American 

                      slavery as ña peculiar institutionò 

                 4.  Evaluate the unique culture developed 

                      by African-Americans in response to 

                      the conditions of slavery 

           B.  Analyze Antebellum Culture and Reform 

     Movements 

                 1.  Appraise the growth and development of 

                      the American intellectual experience 

                 2.  Elaborate upon Americaôs reforming 

                      impulse and the development of 

                      specific reform movements 

                 3.  Chart the foundations of the abolitionist 

                      movements 

          C.   Analyze the Events and Circumstances That 

     Accelerate America Toward Civil War 

                 1.  Debate the issues of Manifest Destiny 

                 2.  Map American expansion as a result of 

                      Manifest Destiny 

                 3.  Measure the consequences of the 

                      Mexican War 
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  III.      The American Civil War and Reconstruction  

            (continued) 

                 4.  Examine the rising tide of sectionalism 

                      and the social, political, and economic 

                      consequences of the expansion of 

                      slavery 

                 5.  Discuss the acceleration of events that 

                      lead to secession 

                      a.  describe the economic and political 

                           plans for the development of the 

                           trans-continental railroad 

                      b.  dissect the Kansas-Nebraska Act 

                      c.  interpret the personalities and events 

                           involved with ñBleeding Kansasò 

                      d.  compare and contrast the free-soil 

                           movement with the pro-slavery 

                           argument for the territories 

                      e.  examine the final political 

                           maneuverings that lead to secession 

           D.  Analyze the Course of the American Civil 

                 War  

                 1.  Compare and contrast the relative 

                       advantages and disadvantages of both 

                       the north and south 

                 2.  Chart the home front issues and goals of 

                      the North and South during the Civil 

                      War 

                 3.  Evaluate the diplomatic concerns facing 

                      both the north and south 

                 4.  Map the campaign, battles, and 

                      personalities of the American Civil War 

E.  Examine the Social, Political, and 

      Economic Consequences of the Civil War 

                  1.  Chart the problems and plans of 

                       Reconstruction 

                  2.  Define the goals and personalities of 

                       radical Reconstruction 

                  3.  Analyze the impact of Reconstruction 

                       upon all aspects of southern society 

                  4.  Evaluate the impact of presidential 

                       politics upon Reconstruction 

                  5.  Inspect the events that lead to the end of 

                       Reconstruction 

                  6.  Describe the birth of the  ñNew Southò 

 

6.1 

 

 

 

A2,5,6 

B2,3 

C2,4,5 

IV.       The Emergence of the Modern Nation (1877 

            1920) 

            A.  Understand the Social, Political, and 

    Economic Motivations for Western          
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6.2 

6.3 

6.4 

 

6.5 

6.6 

 

6.7 

 

6.8 

8.1 

8.2 

 

8.3 

8.4 

 

 

 

8.6 

 

 

2-4 

F3 

H1,2 

I1 

J1-3 

B1 

F1 

A3 

D1-5 

A1,2 

B1-3 

A3 

B3 

A1 

A1-4 

B2 

C1,2 

D1 

A3,8-11 

 

IV.      The Emergence of the Modern Nation (1877- 

            1920) (continued) 

                  Migration  

                  1.  Evaluate western economic and social 

                       structure 

                  2.  Inspect the mythology of the West 

                  3.  Trace the closing of the frontier and the 

                       end of independent Indian nations 

                  4.  Map the rise and decline of the western 

                       farmer 

            B.  Analyze the Causes and Consequences of 

      the Second Industrial Revolution 

                  1.  Chart the causes of industrial growth in 

                       early modern America 

                  2.  Define capitalism 

                  3.  Examine the political, social, and 

                       economic impact of capitalism 

                  4.  Survey the birth of the industrial 

                       worker as a social, political, and 

                       economic unit 

                  5.  Dissect the foundations of the new 

                       industrial economy and predict 

                       possible consequences 

C.  Map the Development of American Cities 

                  1.  Assess the relationship of technology, 

                       industrialization, and urbanization 

                  2.  Illustrate the American urban 

                       landscape 

                  3.  Discuss the strengths and weaknesses of 

                       urbanization 

                  4.  Evaluate the social, political, and 

                       economic impact of urbanization 

a.  outline the origins of mass 

     consumption 

                        b.  define leisure time and its impact on 

                             urban America 

c.  relate the unique development of 

                             American urban culture 

            D.  Survey Politics in the Gilded Age 

                  1.  Define the Gilded Age 

                  2.  Chart the political structure of the 

    Gilded Age 

                        a.  look at patronage 

                        b.  describe bossism 

                        c.  examine corruption 

                  3.  Summarize the causes and 

    consequences of American agrarian 

    discontent 
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  IV.       The Emergence of the Modern Nation (1877- 

            1920) (continued)       

                  4.  Evaluate the economic crises of the 

                       1890s 

                  5.  Discuss the impact of economic crisis 

                       upon politics 

                  6.  Compare and contrast free silver and 

                       gold standard positions 

E.  Analyze the Motivations, Form, and Impact 

      of the Progressive Movement 

                  1.  Define Progressivism 

                  2.  Discuss the role of women in the reform 

                       movements 

                  3.  Appraise the impact of the Progressive 

                       Era upon party politics 

                  4.  Chart the different sources of 

                       Progressive reform 

                  5.  Compare and contrast the success of 

                       social and political reform movements 

 

6.1 

 

 

6.3 

6.4 

6.5 

6.6 

 

 

6.7 

 

 

6.8 

8.1 

8.2 

 

8.3 

8.4 

 

 

 

8.6 

 

A2,5,6 

B2,3 

C2-5 

G1,3 

I1-4 

K1,2 

B1 

C2 

F1 

A3 

B1 

D1-5 

A1,2 

B1-3 

A3 

B3 

A1 

A 1-4 

B 2 

C1,2 

D1 

A3,8-11 

 

V.       Onto the World Stage (1890-1929) (9 Weeks) 

A.  Analyze the Motivations, Form, and Impact 

      of the Progressive Movement 

                  1.  Define Progressivism 

                  2.  Discuss the roles of women in the 

                       reform movement 

                  3.  Appraise the impact of the Progressive 

                       Era upon party politics 

                  4.  Chart the different sources of 

                       Progressive reform 

                  5.  Compare and contrast the success of 

                       social and political reform movements 

            B.  Assess the Strengths and Weaknesses of 

      American Imperialism 

                  1.  Define Manifest Destiny 

                  2.  Examine the causes and consequences of 

                       the Spanish-American War 

                  3.  Discuss the dilemma of an imperial  

                            republic 

                  4.  Compare and contrast the American 

                       policies towards Puerto Rico, the 

                       Philippines, and Cuba 

            C.  Evaluate the presidencies of Theodore 

      Roosevelt, Taft, and Wilson. 

                  1.  Analyze the domestic goals and policies 

                       of T. Rooseveltôs administration 

                       a.  describe trust-busting 

                       b.  look at conservation 

                  2.  Critique the foreign policy of the T.                                               
 



Berkeley Heights Public Schools  16 

V.         Onto the World Stage (1890-1929) (continued) 

   Roosevelt administration 

                  3.  Predict the lasting impact of the T. 

                       Roosevelt administration on the office of 

                       the president 

                  4.  Inspect the domestic and foreign policy 

                       of the Taft administration 

                  5.  Chart the election of 1912 and the 

                       consequences of the Republican Party 

                       schism 

                  6.  Evaluate the domestic policy of the 

                       Wilson administration 

                  7.  Compare and contrast the policies and 

                       personalities of T. Roosevelt, Taft and 

                       Wilson 

 D.  Analyze the Causes, Course and 

       Consequences of the First World War 

                   1.  Determine the causes of the First World 

                        War 

                   2.  Trace the path of American isolation 

                        from its origins to entry into the war 

                   3.  Discuss the impact of total modern war 

                        upon American society 

                   4.  Evaluate the positions and motivations 

                        of the major players at the Versailles 

                        conference 

                   5.  Chart the significant clauses of the 

                         Versailles Treaty 

                   6.   Determine the reasons for the failure of 

                         the Versailles Conference 

 E.  Evaluate American Society in the 1920ôs. 

                  1.  Assess the state of the post-war 

                       American economy 

                  2.  Examine the changing American cultural 

                       scene of the 1920ôs and 1930ôs 

                  3.  Analyze both positive and negative 

                       responses to the ñage of anxietyò 

                  4.  Chart the course of American 

                       government and its interaction with 

                       business through the 1920ôs and 1930ôs 

 

6.1 

 

 

6.2 

6.3 

 

6.4 

 

A2,5,6  

B2,3 

C2-5,7 

2-4 

F5 

G3-5 

J1,2 

VI.    The Crucible: Domestic and Foreign (1929- 

          1952) (9 Weeks) 

          A.  Interpret Americaôs Experience in the Great 

    Depression 

                1.  Identify the causes of the Great 

                     Depression 

                2.  Elaborate upon the impact of the 

                     Depression on the American public 
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6.5 

 

6.6 

 

 

 

 

 

6.7 

 

6.8 

8.1 

 

8.2 

 

8.3 

8.4 

 

 

 

8.6 

 

 

K3 

L1,2 

A1 

B1 

C1,3,4 

D1 

E1 

F1 

A3 

D1-5 

A1,2 

B1,2 

B1-3 

A3 

B3 

A1 

A1-4 

B2 

C1,2 

D1 

A3,8-11 

VI.    The Crucible: Domestic and Foreign (1929- 

          1952) (continued) 

                3.  Assess the impact of the Depression 

                     upon American culture 

                4.  Survey the popular protest movements 

                     caused by the Depression 

                5.  Chart the governmentôs responses to the 

                     Great Depression during the Hoover 

                     administration 

          B.  Evaluate the New Deal 

                1.  Outline the goals of the New Deal 

                2.  Chart the legislation of the New Deal and 

                     rate its effectiveness 

                3.  Analyze the challenges and responses to 

                     New Deal programs 

                4.  Assess the legacy of the New Deal 

                5.  Predict the long-term consequences of 

                     the New Deal legislation on American 

                     government and society 

          C.  Trace American Foreign Policy from 1921- 

    1941 

                1.  Determine American foreign policy 

                     under Harding and Coolidge 

                2.  Evaluate the state of the global 

                     economy in the 1920ôs 

                3.  Examine the impact of the Great 

                     Depression on the economic and 

                     political structure of key foreign powers 

                4.  Chart the various political responses to 

                     the Depression in key foreign powers 

                5.  Define and assess Americaôs Good 

                     Neighbor policy 

6.  Chart the evolution of American 

                     isolationism in the 1920ôs and 1930ôs 

                7.  Assess American neutrality policy 

                8.  Outline the progression of hostility 

                     between the United States and the 

                     Empire of Japan 

          D.  Analyze the Causes, Course, and 

                Consequences of Americaôs Involvement in 

                World War II 

                1.  Evaluate the goals and strategies of all 

                     the major powers in World War II 

                2.  Map the course of the Pacific campaign 

                3.  Map the course of the European 

                     campaign  

                4.  Assess the impact of World War II on 

                     American society and culture 
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  VI.       The Crucible: Domestic and Foreign (1929- 

            1952) (continued) 

                5.  Investigate the motivations, personalities, 

                     and conflicts of the Allied leaders 

                6.  Determine the reasons for the 

                     deterioration of Allied unity that led to 

                     the Cold War 

                7.  Examine the goals, scope, and 

                     justification for the Manhattan Project 

                     and the dropping of the atomic bomb on 

                     Japan 

          E.  Assess the Evolution and Ideologies of the 

                Cold War 

                1.  Explain the origins of Soviet-American 

                     tensions 

                2.  Chart the arenas of Cold War conflict 

                     from 1945-1952 including China, 

                     Europe, United Nations, Korea, and 

                     Third World nations 

                3.  Analyze the development of American 

                     responses to the Cold War from 1945- 

                     1952 

                     a.  review Containment 

                     b.  explain the Marshall Plan 

                     c.  describe NATO 

                4.  Analyze the causes, course, and 

                     consequences of the Korean conflict 

                5.  Inspect American post-war society and 

   culture from 1945-1952 

                6.  Evaluate the causes, motivations, 

                     players, and results of the Red Scare 

                     from 1945-1952 

 

6.1 

 

 

 

 

6.3 

6.4 

 

6.5 

 

6.6 

 

 

 

 

 

A2,5,6 

B2,3 

C1-8 

D2 

E1-3 

H1,2,6,7 

K1-3 

L1 

M1,2 

N1,2 

A1 

B1 

C3,4 

D1 

E1 

VII.   America the Superpower (1952 to the present) 

          (9 weeks) 

          A.  Evaluate the Eisenhower Presidency 

                1.  Appraise the Economic Boom of the 

                     1950s 

                2.  Assess the impact of wealth on 

                     American society and culture 

                3.  Chart the origins of the technological 

                     revolution 

                4.  Discover and discuss the marginalized 

                     aspects of American society of the 1950s 

                5.  Determine the origins of the American 

                     Civil Rights Movement 

                6.  Judge the effectiveness of  Eisenhowerôs 

                     foreign and domestic policies 
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6.7 

 

 

6.8 

 

 

8.1 

8.2 

 

8.3 

8.4 

 

 

 

8.6 

 

 

F1 

A3 

D1-5 

E1-5 

A1,2 

B1-3 

C1-5 

B1-3 

A3 

B3 

A1 

A1-4 

B2 

C1,2 

D1 

A3,8-11 

VII.   America the Superpower (1952 to the present) 

          (continued) 

          B.  Assess the Major Foreign and Domestic 

    Challenges of the Period 1960-1968 

                1.  Chart the major issues and personalities 

                     of the election of 1960 

                2.  Compare and contrast the development 

                     of the New Frontier and the Great Society 

                3.  Analyze the different approaches 

                     towards the fight for equality 

                4.  Evaluate the foreign policy of the 

 Kennedy and Johnson administrations 

 towards the Cold War 

                5.  Outline the course of American 

                     involvement in Vietnam 

                6.  Determine and interpret Americaôs 

                     goals and strategies in Vietnam to 1968 

                7.  Examine the major foreign and 

                     domestic crises of 1968 

          C.  Analyze the Foreign and Domestic Policies 

                of the Nixon Administration 

                1.  Chart the progression of the various 

                     equality movements 

                2.  Outline the process of Americaôs 

                     withdrawal from Vietnam 

                3.  Assess the success of the Nixon 

                     administrationôs foreign policy goals and 

                     initiatives 

                4.  Evaluate the economic and domestic 

                     policies of the Nixon administration 

                5.  Investigate the fall of Nixon and the 

                     implications of the Watergate 

                     scandal for the office of the presidency 

          D.  Evaluate the Impact and Response of 

    American Politics to Watergate. (1973- 

    1984) 

                1.  Determine the foreign and domestic 

                     policies of the Ford and Carter 

                     administrations 

                2.  Examine the causes and consequences of 

                     the birth of the New American Right 

                3.  Analyze the political, economic, and  

                     social policies of Reaganôs first term 

          E.  Assess the Challenges and Responses of 

    the United States to Crises of the End of 

    the Twentieth Century 

1. Chart the causes, motivations, and 
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VII.   America the Superpower (1952 to the present) 

          (continued) 

                     personalities of the major players on 

                     the end of the Cold War 

                2.  Analyze the foreign and domestic 

                     initiatives of the G. Bush and Clinton 

                     administrations 

                3.  Examine the major foreign and 

                     domestic challenges facing the United 

                     States at the end of the Twentieth 

                     Century including political, social, 

                     economic, technological issues 

 

6.1 

 

 

6.4 

8.1 

8.2 

 

8.3 

8.4 

 

 

 

8.6 

 

C1,8 

D2 

E1-3 

L1 

B1-3 

A3 

B3 

A1 

A1-4 

B2 

C1,2 

D1 

A3,8-11 

VIII.  In depth research of a person/topic/event of 

          American History: colonial to the present 
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RESOURCES/ACTIVITIES GUIDE  

 
ACTIVITY: EVALUATING ART EXAMPLES  

 

 

OBJECTIVE: To draw conclusions about life in the US during the first half of the 19
th
    

century based upon the lithographs of Currier and Ives. 

 

RESOURCES:  

 

Copies of a series of Currier and Ives prints (postcards??) 

Copies of various Currier and Ives print books available in neighboring libraries 

     Chronicles of America 

     World of Currier and Ives 

     Printmakers to the American People 

 

PROCEDURE: 

 

Provide the students with a bit of background on Currier and Ives, leading  lithographers 

of the period. Explain the lithography process and why it was such a successful art form 

during the nineteenth century. Divide the students into small groups of three or four 

(depending on the resources available). 

 

Provide each student with a copy of one of the Currier and Ivesô print books, or with 

individual copies of fifteen or twenty Currier and Ives prints. Also give each student or 

group a list of questions to be answered based upon the various prints. Sample questions 

might include: 

 

 1. How were women viewed by Currier and Ives? 

 2. How were men viewed by Currier and Ives? 

 3. What favorite pastimes were depicted by Currier and Ives? 

 4. How were most homes pictured? 

 5. What were popular forms of transportation of the day? 

 6. What occupations were depicted in Currier and Ives prints? 

 7. What kinds of clothes were worn by the different genders? 

 8. How were children perceived by Currier and Ives? 

 9. What characteristics do the Currier and Ives prints have in common? 

 10. What differences between colonial times and the nineteenth century are  

illustrated by Currier and Ives? 

 11. Which sections of the country did Currier and Ives illustrate? 

 12. Why did Currier and Ives depict what they did? 
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

ACTIVITY: BIO -POEM OR BIO-BOARD 

 

 

OBJECTIVE: To research a specific reformer and creatively represent his/her philosophy 

 

RESOURCES: 

 

 IMC and Internet resources 

 2' x 3' presentation boards (available in most office supply stores) 

 push pins 

 

PROCEDURES: 

 

Each student will be asked to research a specific reformer and his/her goals and methods.  

Based upon the studentôs research, he/she will create a bio-poem for contribution to a 

bio-board of similar reformers. Individual studentsô requirements include: 

 

1. Research the individual assigned to determine his/her major interests, 

accomplishments, quotations, and impact on the publicôs attitudes or policies. In 

researching, the student should keep in mind: 

a.  Each student will need a picture (preferably head and shoulders) of his/her 

character. If none is available, the student will have to draw a caricature! 

 b.   Each student will need at least one direct quotation from his/her character. 

       The student should check primary sources as well as Bartlettôs Familiar    

Quotations for a suitable quotation. If all else fails, the student will need to 

paraphrase his or her characterôs philosophy. 

             c.   Each student will need personal background information, but the majority of 

      the studentôs research should center upon what the individual reformer 

      wanted to do and what he/she was ultimately able to accomplish. 

 

2. Upon completion of the research, the student will create a bio-poem, which 

meets  the following requirements: 

  a. The poem must be no larger than 8-1/2ò x 11ò. Orientation may be horizontal 

   or vertical. 

  b.  A portrait of the individual must be included on the 8-1/2ò x 11ò inch paper. 

        c.  The poem must follow the sample format presented. It does not have to 

                   rhyme. 
 

 3.  Lastly, the student should generate five questions, each on an individual 3 x 5  

index card.  The question (any format except true or false) should be on the lined 

side of the card and the answer should be on the back. A fifty-question quiz 

should be created from the studentsô questions. The quiz should be designed for 

one period. The students may or may not have access to the bio-boards at the 

discretion of the teacher. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

ACTIVITY: BIO -POEM OR BIO-BOARD (continued) 

 

 

Once all the poems are completed, each student should read his or her poem to the class 

and then tack it to the appropriate bio-board.  Bio-boards can be divided into such areas 

as educational reform, health reforms, literary reforms, temperance reforms, etc. 

 

Evaluation should be based upon: 

 

 a. ability to follow directions 

 b. neatness and readability of the poem 

 c. accuracy of information concerning the reformer 

 d. creativity 

 e. quiz grade 

 

This activity may be used at various times throughout the year and could include social 

reformers, political reformers, or candidates, etc. A sample list for the period of the 1840s 

and 1850s follows: 

 

Grimke sisters 

Walt Whitman 

John Humphrey Noyes 

William Lloyd Garrison 

Henry David Thoreau 

Robert Owen 

Lucretia Mott 

Mother Anne Lee or Mother Lucy Wright 

George Riply 

Sylvester Graham 

Henry Barnard 

Lucy Stone 

Amelia Bloomer 

Catherine Beecher 

Emma Willard 

Charles Finney 

Washington Irving 
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

ACTIVITY: BIO -POEM OR BIO-BOARD (continued) 
 

 

SAMPLE BIO- POEM 

 

Line 1 First name (all capitals) 

Line 2 Title/career description  

Line 3 Four words to describe the person 

Line 4 Three things or ideas he/she loved 

Line 5 One or more things he/she believed in 

Line 6 Three things he/she wanted 

Line 7 Three methods he/she used 

Line 8 Three things he/she gave to society 

Line 9 A direct quotation 

Line 10 Last name (all capitals) 

 

 

BENJAMIN 

Renaissance Man 

Printer, scientist, statesman, author 

Lover of difficult literature, scientific experiments, and public service 

Who believed in a united front for nearly all aspects of life 

Who wanted to be a printer 

Who wanted solidarity 

And self government 

Who used his writings to remedy himself and inform others 

His experiments to prove himself and improve ideas, 

And his influence to assist the country in achieving its goals 

Who gave guidance to his son 

Who gave the world new technologies, 

Who gave America a Declaration, an alliance, a treaty and a Constitution 

Who said, ñModest and sensible men 

Who do not love disputation,  

Will leave you undisturbed in the 

Possession of your errors.ò 

FRANKLIN  
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

ACTIVITY: CONSENSU S SEEKING ACTIVITIES  

 

 

OBJECTIVE: To brainstorm in small groups and to achieve consensus on controversial 

issues. 

 

RESOURCES: 

 

Textbook readings  

IMC resources if desired 

 

PROCEDURE: 

 

Students should be divided into small groups of three or four for initial brainstorming and 

discussion. Then, these small groups should be rearranged (Jigsaw) so that one member 

of each group is associated with one member from each of the other groups. Each 

individual is responsible for representing his/her group but also for ultimately reaching 

consensus on a particular issue. 

 

This activity can be very helpful in reviewing key topics or events in history. For 

instance, the groups can discuss the causes of the War of 1812 and ultimately reach 

consensus on how best to alleviate the points of irritation. Four subgroups can be 

established to discuss each of the primary causes of war: problems with the Indians, 

violation of neutral rights, war fever among the War Hawks, and the desire to acquire 

foreign lands. In each group the students should define their ultimate goals and then 

brainstorm various ways to achieve those goals. Again, students should not evaluate any 

of the suggestions, but simply creatively list alternatives. Then, the groups can be 

rearranged and individuals can discuss their goals and the various alternatives available to 

them. Hopefully, students will realize that other alternatives exist besides war. Final class 

discussion should evaluate why war was seen as the ultimate resolution of the problems. 

 

The activity can also be used to summarize and evaluate Unit III: the New Republic. In 

this case students are asked to nominate American individuals who should be 

memorialized on a monument to nationalism (to commemorate the fiftieth anniversary of 

the Declaration of Independence). All nominations should be listed on the board and 

following a brief discussion should be narrowed to a field of three or four candidates.  

Small groups should be established to formulate a formal nomination for their candidate 

as assigned. Then groups should be reorganized to include a nominator for each 

candidate. Within these groups the students must reach consensus on one nominee and 

justify their decision. This activity allows the students to review the philosophy and 

policies of several key individuals in Unit III. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

ACTIVITY: ROLE PLAYING ï NIGHTLINE (DAYLINE)  

 

 

OBJECTIVE: To provide an opportunity for research, with a special emphasis on 

biography and primary sources, culminating in a role-playing simulation. 

 

RESOURCES: 

 

 IMC and Internet resources, particularly primary sources 

  Annals of America  

  Dictionary of American Biography 

  Dictionary of Literary Biography 

  Great Events from History ï microfiche series 

 

PROCEDURE: 

 

This activity centers around a simulation of the popular ABC network program 

ñNightline.ò The activity develops several types of skills. Students must use a variety of 

research skills. Bibliography, note cards, biographical reference works, and collections of 

primary sources as well as the Internet are required. Oral presentation skills are also 

utilized. 

 

A sample guide sheet/direction sheet for students is provided. The following guidelines 

are offered for the teacher: 

 

1. The topic selected should be a substantial one that is worthy of the amount of time 

spent on it. It must also be a topic which will have ample amounts of information 

and one on which a sufficient number of historical figures would have developed 

positions and attitudes. 

 

2. If your class is small (under 10) you can probably develop a topic with an 

adequate number of roles to accommodate the entire class. If your class is larger 

than ten, consider doing two simulations with two different casts of characters. 

 

3. Teachers should be sure that any character to be assumed is not obscure to the 

point that students will have difficulty finding information. The key character in 

this activity is the role of moderator. 

 

4. When scheduling this activity, it is essential to plan for some class time in the 

IMC. The actual simulation should occupy one class period. 

 

5. It is suggested the teacher videotape the simulation. The videotape can be viewed 

by other classes, which may have researched different topics, may be used for 

evaluative purposes, or may be used to illustrate strengths and weaknesses of the 

studentsô research and performances. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

RESEARCH ROLE PLAYING ACTIVITY ï NIGHTLINE  

 

 

This activity simulates the ABC Television Network ñNightlineò show. The purpose of 

the activity is to provide an opportunity for research with a special emphasis on 

biography and primary sources. It also requires the use of oral skills. 

 

Class time will be provided for several days to begin the necessary research for the 

simulation. Each student will be required to research the personality as well as political 

views of the character assigned. Each student will be required to submit note cards and a 

bibliography of sources used. These research notes will be due at the conclusion of the 

simulation. 

 

The hostôs responsibilities include knowing the general biography of each character as 

well as the main issues of the period. The hosts will have to prepare a list of appropriate 

general questions for the entire panel and specific questions directed to one or more panel 

members. 

 

Each character must be aware of the major issues of the period and what position his/her 

character took or would be likely to take on the issue. The student should internalize as 

much information as possible concerning his/her character so that the characterôs 

responses are as genuine as possible. 

 

The discussion will be led by the host and will occupy one period. The characters should 

be prepared to interact with each other as well as the host. For this purpose each student 

will be asked to create a name card for his/her desk so that the ñaudienceò will be able to 

identify each character. All questions and comments should be those that would likely 

have been used on the simulated date. The students are reminded of the specific date of 

the simulation; remember you can only predict the future. For the purposes of evaluation 

and discussion, the presentations will be videotaped. 

 

Members of the class not directly participating in a particular ñDaylineò presentation will 

serve as the audience and will have the opportunity to ñphone inò questions to the panel 

of guests. 

 

Evaluation will be based upon the studentôs ability to reflect the personality and opinions 

of the assigned character as well as the studentôs ability to clearly and concisely state 

his/her opinions. Note cards and bibliography will be graded as evidence of the studentôs 

research. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

RESEARCH ROLE PLAYING ACTIVITY ï NIGHTLINE  

 

Sample ñDaylineò issues include: 

 

Broadcast #1: May 26, 1860  (shortly after the nomination of Abraham Lincoln as the 

Republican presidential candidate) 

 

 Topic: Slavery and related issues: ñThe Slavery Questionò 

 

 Cast of characters: 

Ted Koppel or Nancy Drew (host) 

Stephen A. Douglas - US Senator (presidential hopeful) 

Charles Sumner - US Senator 

Roger B. Taney - Chief Justice ï US Supreme Court 

Jefferson Davis - US Senator 

Harriet Beecher Stowe - author 

George Fitzhugh - author 

Abraham Lincoln - Republican candidate for President 

William Lowndes Yancey - southern secessionist 

Frederick Douglass - abolitionist 

 

Broadcast #2  April 15, 1861 (the day after the attack on Fort Sumter) 

 

 Topic: The attack on Fort Sumter: What should the US government do? 

 

 Cast of Characters: 

Ted Koppel or Nancy Drew (host) 

Abraham Lincoln - president of the US 

George McClellan - military leader 

Robert E. Lee - military leader 

John Crittenden - US Senator 

William Seward - Secretary of State 

John C. Calhoun - South Carolina politician (deceased!!!) 

Jefferson Davis - President of the Confederacy 

 

Broadcast #3 ï February 22, 1868 (the day after the removal of Secretary of War Stanton) 

 

 Topic: Reconstruction - Which direction should it take? 

 

 Cast of Characters: 

Ted Koppel or Nancy Drew (host) 

Andrew Johnson ï President of the US 

Thaddeus Stevens ï Congressman, Pennsylvania 

Edwin Stanton ï former Secretary of War 

Frederick Douglass ï black leader 

Alexander Stephens  - former Vice President of the Confederacy 
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

RESEARCH ROLE PLAYING ACTIVITY ï NIGHTLINE  

 

 

An alternate time frame would be: 

 

Broadcast date: May 2, 1920  

 

Topic: Liberty under attack:  Individuality, Freedom, Conformity, and the Common   

Good during and after World War I. 

 

 Cast of Characters: 

Ted Koppel or Nancy Drew (host) 

George Creel - direction or Committee for Public Information 

Eugene V. Debs - socialist, labor leader 

Oliver Wendell Holmes, Jr. - Supreme Court Justice 

A. Mitchell Palmer - Attorney General 
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RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: DOCUMENT BASED QUESTIONS (DBQ)  

 

 

OBJECTIVE: To introduce the concept of the DBQ and to provide the students with 

experience in writing responses to these questions. 

 

RESOURCES: 

 

Copies of past DBQ questions, which are available through the Advanced Placement 

Program of the College Board 

 

PROCEDURE: 

 

One of the requirements on the AP examination is the writing of a document-based essay 

question, commonly known as the DBQ. This question is one of two essay types on the 

exam. The other two essays are standard free response essay questions selected from two 

sets of two choices. There is only one DBQ; therefore, students do not have a choice. The 

score on the DBQ is weighed as approximately 25% of the total exam grade. The time 

period for the DBQ is available in June of the year preceding the exam. 

 

It is important that students learn to work with documents. Many activities throughout the 

year will be based on the use of various types of primary sources. The DBQ requires that 

students utilize many skills in responding to the question. It is necessary to analyze and 

evaluate the significance, reliability, and importance of each piece of documentary 

evidence in order to address the issue raised in the question. 

 

Students should be aware that the question requires them to use information obtained 

from the documents as well as outside information about the topic. Students also should 

be trained in how to use the documents, either in directly quoting the document, 

paraphrasing an author, or referring to statistical information. In all cases students should 

become comfortable with citing the documents they use. 

 

In the actual AP exam there is a fifteen-minute required reading period when students 

should read the documents and make notes on the document pages, but no essay writing 

is permitted during this reading period. The reading period is followed by a 45-minute 

period to write the DBQ response, which is followed by approximately one hour to write 

the responses to the two free response questions.   

 

During the course of the year, students should have opportunities to work with DBQs. It 

is suggested students be given a sample DBQ question and asked to word-process a 

response to that question overnight. The following day the class can collectively read, 

analyze, and discuss the documents and then add them appropriately to their essay by 

editing their word-processed essay the following night. Another alternative is to allow 

students to begin a DBQ in class and require them to write three paragraphs of the essay: 

the introduction and two of the body paragraphs during the class period. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

ACTIVITY: DOCUMENT BASED QUESTIONS (DBQ) (continued)  
 

 

Sample copies of previous DBQs are available from the College Board or other teachers 

and often are accompanied by sample student responses and the standards used in grading 

these specific essays. It is a good idea to share these with students and ask them to assess 

or grade the samples. 

 

Students should be required to write at least one DBQ with each of the units of the 

course. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: HISTORIC NONFICTION  

 

 

OBJECTIVE: To be able to evaluate the veracity of contemporary nonfiction and to 

relate the book to the period of study. 

 

RESOURCES: 

 

 Class sets of either Allenôs Only Yesterday  or Herseyôs Hiroshima 

 

PROCEDURE: 

 

Students should be asked to read either of these texts and to maintain a dialectic 

notebook, which includes a brief summary of the content for each chapter on half the 

page, and a series of questions or thoughts on the other. This is most effective if the book 

can be assigned over the Spring Break so that students actually have the time to read the 

book continuously. 

 

Class review of the book can take several forms. Teachers can choose to review the 

books, chapter by chapter, and discuss the studentsô reactions. Thought questions can be 

asked of small groups of students and class discussion can summarize their conclusions.  

Students can also be asked to react to the books creatively, using poetry, painting, 

collage, or other media to express their reactions to what they have read. Finally, class 

discussion should turn to the value of contemporary history: how accurate and therefore 

how valuable are ñhistoricò books written right after key events? 
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RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: HISTORIOGRAPHY AND IDENTIFYING BIAS  

 

 

OBJECTIVE: To be able to identify an authorôs purpose and/or bias and to compare 

various sources concerning an historic event to determine the ñfactsò. 

 

RESOURCES: 

 

Textbook readings 

Primary sources 

Visual sources 

Robinson, As Others See Us (available in the IMC) 

 

PROCEDURE: 

 

At various times throughout the course, students should be asked to compare various 

readings to their textbooks summaries of key events. In this way, the students can begin 

to identify the bias of various authors, including Brinkley. An excellent source to begin 

with is Robinsonôs As Others See Us, which is a compilation of foreign textbook excerpts 

concerning various events and issues in American history. Therefore, students can 

compare their textbook with those of English students when learning about the American 

Revolution or War of 1812; they can read both the Spanish and Cuban version of the 

Spanish-American War. 

 

Students should first do both readings, the textbook and another source. Students should 

then be asked to identify contradictions in the two versions. Class discussion should 

evaluate how these contradictions are worded and why they might be contradictions in 

the first place. Secondly, students should be asked to circle or identify opinions in the 

readings. These opinions may take the form of adjectives, adverbs, or selected verbs. By 

simply counting the number of incidences in each source, students can begin to 

understand the complexity of history and the reporting of the ñfacts.ò 

 

As an alternative, students can each be given one of various textbook analyses of a 

particular historic event and asked to list the order of events as they occur. Then using the 

chalkboard or overhead transparencies, the order of events should be compared from the 

various sources to determine similarities. A final list of common ñfactsò could be 

generated to conclude the activity. This activity can be particularly interesting when used 

in controversial situations such as the Boston Massacre or the attack on Lexington and 

Concord. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: PICTURE ANALYSIS  

 

 

OBJECTIVE: To be able to draw conclusions about life in the US in a particular period 

based upon visual resources. 

 

RESOURCES: 

 

Picture portfolios available in the IMC, particularly the portfolios on ñColonial

 Times,ò ñSlavery,ò ñCivil War,ò ñIndustrialization,ò and ñImmigrationò 

Personal picture collections or postcards of various historic sights or restorations,

 i.e. Williamsburg, Carterôs Grove, Berkeley Plantation, Plimoth Plantation, etc. 

Artistic representations from the period 

 

PROCEDURE: 

 

Divide the class into small groups of three or four students and distribute five to ten 

pictures to each group. Each group should be responsible for drawing twenty conclusions 

about life during the time period based solely upon the pictures provided. For each 

conclusion, the students must also provide a specific piece of evidence from the picture.  

For instance, at Plimoth Plantation all the ñactorsò dress in authentic woolen clothes. The 

students might draw the conclusion that it was cold in the Plimoth environment if they 

always wore so much clothing. 

 

As the year progresses and the students become more experienced with ñseeing,ò the 

activity can become more complex, especially as photographs can be used for the activity 

rather than sketches or pieces of art. In these cases, the students can be asked to identify 

the purpose of the picture or the bias of the photographer based upon the samples 

provided. Lastly, students can be asked to ñcropò the pictures to change the tone or 

impression made. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: POLITICAL CARTOON ANALYSIS  

 

 

OBJECTIVE: To provide an opportunity for student research and graphic analysis of 

political cartoons. 

 

RESOURCES: 

 

Transparencies of several political cartoons from a particular period 

(Suggested periods include: Revolutionary War era, Andrew Jacksonôs presidency, 

Thomas Nastôs cartoons of Reconstruction or Tammany Hall, Teddy Rooseveltôs 

presidency, Franklin D. Rooseveltôs presidency, modern politics) 

 

PROCEDURE: 

 

As an introductory activity on political cartoons, project several sample cartoons on the 

screen using overhead transparencies of cartoons from a given period. 

 

After class discussion of symbols, cartoon techniques and/or caricatures in the cartoon 

samples, assign each student to draw, reproduce or cut out a political cartoon dealing with 

a domestic or international issue from the period of history under study. 

 

The student should utilize library resources or current newspaper and news magazines to 

research the background on the topic, as well as the visual examples depicted in the 

political cartoon itself. The cartoon itself should be securely mounted to a 9 x 12 piece of 

construction paper and should be accompanied by a three to five page researched-based 

essay explaining the background and the issue depicted in the political cartoon. The 

student should include a bibliography of resources used in preparing the report. 

 

It is suggested that a transparency of the cartoon also be required so that all students can 

interpret the cartoon and benefit from each otherôs research. 



Berkeley Heights Public Schools  36 

RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: WRITING A PRECIS OR CONCISE SUMMARY/EVALUATION  

 

 

OBJECTIVE: To synthesize the content and opinion of a monograph into a two page 

summary. 

 

RESOURCES: 

 

 Perman, Perspectives on the American Past 

 Cramer, Causes of War 

 

PROCEDURE: 

 

At least once each unit, students should be asked to read a monograph or essay and to 

summarize that essay, in their own words, in a limited space (preferably two pages). To 

teach this skill it is useful to first have the students identify the authorôs thesis and then 

select the four or five main points that he/she uses to support that thesis. Once students 

have accomplished this activity for homework, small groups should meet to compare 

notes and to achieve consensus concerning the authorôs thesis. The students can either 

select a quotation from the essay or paraphrase a response to represent the thesis.   

 

Once the class has determined the thesis, the small groups can once again meet to 

determine how the author supports that thesis. Finally, the small groups should establish a 

common introduction to the precis. Individual students should complete the assignment 

themselves. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: EVALUATION AND COMPARISON OF AMERICAN 

PRESIDENTS 

 

 

OBJECTIVE: To be able to compare and contrast two or more American Presidents in 

their performances in handling an issue(s) facing the US. 

 

RESOURCES: 

 

Teacher-made comparative charts (or students can be asked to determine the 

categories for comparison in advance). Once the issue has been identified, categories 

for comparison might include: use of executive power, proposals for Congressional 

action, problems created for the US, judicial decisions related to the issue, evaluation 

of the presidential actions, precedents followed or set. 

 

PROCEDURE: 

 

Prior to discussion of a specific issue, the teacher should run off copies of a chart and 

distribute it to the students to fill in based upon a textbook reading. Class discussion of 

the chart and the presidentsô handling of the issue could lead to a compare and contrast 

essay. Significant issues to consider might be: avoiding or entering a war; dealing with 

economic panic, recession or depression; dealing with an opposition party Congress; or 

dealing with scandal.  
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RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: EVALUATION ï AMERICAN PRESIDENTS  

 

 

OBJECTIVE: To be able to evaluate the performance of an American president. 

 

RESOURCES: 

 

Teacher-made chart including columns labeled ñCauses and Issues,ò 

ñAchievements,ò and ñFailures.ò  Rows labeled ñBudget Priorities,ò ñTaxation 

Policies,ò ñNational Security Goals,ò ñReform Proposals,ò ñRelations with 

Congress,ò ñUses of the Mass Media,ò ñSocial Welfare Programs,ò ñDiplomatic 

Relations,ò and ñPublic Personaò might be included. 

 

PROCEDURE: 

 

Students should be asked to complete the chart for the president under study. Class 

discussion and evaluation of the presidency should follow. As the course progresses, 

these charts can be used to compare and contrast presidents of similar times or different 

parties. The charts will also serve as excellent review materials for the AP exam. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: PRESIDENTIAL ADVISOR  

 

 

OBJECTIVE: To provide an opportunity for research and analysis of  problems and 

government policy options, with the student playing the role of a policy 

advisor to the President of the US. 

 

RESOURCES: 

 

 IMC and Internet resources 

 

PROCEDURE: 

 

Assign each student to research and then write a State Department Position Paper dealing 

with a problem facing the US. The students should first research the background of the 

problem and then compile a list of six to ten differing policy options for consideration by 

the government in dealing with resolving the problem. 

 

Students should carefully consider the potential strengths, as well as risks involved with 

each policy option. The students should then recommend what they consider to be the 

best policy course of action and justify their decisions over the other policy options. 

 

Each student should use IMC and Internet sources as well as news media sources where 

possible to research his/her position paper topic and then write the background, policy 

options, and final recommendations in a five to seven page paper. After submitting the 

paper, the students should be prepared to present their opinions to the president (teacher) 

in either an oral report format or that of a cabinet meeting (if students have researched 

similar topics or time frames). 

 

Although this activity would require more detailed research in the fourth marking period 

(modern times), it could also be useful in the early part of the course. For instance, 

students could research the options available to George Washington as the first president, 

options available to Thomas Jefferson when faced with war and the purchase of 

Louisiana, options available to Andrew Jackson with regard to the Indians and the Bank 

of the US, etc. 
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RESOURCES/ACTIVITIES GUIDE  (continued) 

 
ACTIVITY: ROLE -PLAYING ï PRESIDENTIAL CANDIDATE  

 

OBJECTIVE: To research and assume the role of a presidential candidate in a 

Candidatesô Forum. 

 

RESOURCES:   

 

 Type directions for each student 

 

PROCEDURE: 

 

Assign students to do library research to examine and to take notes on the view of 

selected presidential candidates. Then each student is to assume the role of a particular 

candidate in a Candidatesô Form. 

 

After a five minutes opening statement by each candidate, a student panel of three to five 

news people will then pose questions to the candidates with some time at the end allowed 

for rebuttal. 

 

During the Candidatesô Forum, the other students in the class should take notes on the 

views expressed by the candidates including such areas of interest as: domestic policy 

position, foreign policy position, proposals for reform, major priorities of the candidate, 

and personal traits.   

 

The following elections are samples suitable for this activity: 

 

19
th
 century 

 

1824 John Quincy Adams, Andrew Jackson, William Crawford, and Henry Clay 

1860 Abraham Lincoln, Stephen Douglas, John Breckenridge, and John Bell 

1876 Rutherford Hayes and Samuel Tilden 

1896 William McKinley and William Jennings Bryan 

 

20
th
 Century 

 

1912 Woodrow Wilson, Theodore Roosevelt, William H. Taft, Eugene Chafin and 

Eugene V. Debs 

1932 Franklin D. Roosevelt, Herbert Hoover and Norman Thomas 

1948 Harry Truman, Thomas Dewey, Strom Thurmond, and Henry Wallace 

1960 John Kennedy and Richard Nixon 

1968 Richard Nixon, Hubert Humphrey and George Wallace 

1976 Jimmy Carter and Gerald Ford 

1980 Ronald Reagan, Jimmy Carter, John Anderson and Ed Clark Public Schools 

1984 Ronald Reagan and Walter Mondale 

1988 George Bush and Michael Dukakis 

1992 George Bush and Bill Clinton 
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RESOURCES/ACTIVITIES GUIDE  (continued) 
 

ACTIVITY: PRIMARY SOURCE INTERPRETATIONS  

 

 

OBJECTIVE: To provide students with exposure to various primary sources and to 

require them to interpret them. 

 

RESOURCES:  

 

Document source books such as Great Issues, 1765-1865 

Copies of documents from reference sources such as Commagerôs Documents of  

American History 

 

 

PROCEDURE: 

 

With many homework assignments taken from the textbook, students can also be 

assigned to read a document or two. For each document the students should be directed to 

pay particular attention to the author, the date of the document (as well as its historic 

context), and the content of the document. As the studentsô skills in reading documents 

increase, students should also pay attention to the proposed audience and the potential 

biases of the author in preparing the document. 

 

Initially students can simply be asked to summarize the documentsô content. As the 

studentsô abilities to read the documents improves, students can then be required to relate 

the documents to the textbook readings, class discussions or small group question and 

answer activities.   

 

Finally, students should be asked to incorporate the documents into summaries or essays 

using a variety of citing techniques. 

 

This activity is suitable throughout the AP US course and should not be restricted to 

simply written documents, but it may ultimately include political cartoons, statistical 

charts and graphs, as well as comparative maps. 

 




